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Improving student engagement in post-school settings: An annotated bibliography
Nick Zepke, Linda Leach, Helen Anderson, Philippa Butler, Judy Henderson, Jerry Hoffman, Peter Isaacs, Catherine Ross, Barbara Russell, Gloria Slater, Kiri Solomon, Stewart Wilson and Adelle Wiseley
To produce this annotated bibliography on Improving student engagement in tertiary settings we employed a qualified librarian to conduct searches on library databases and the Internet. The richest databases were Web of Science, PsycINFO, ERIC and A+Education. Other databases, Index New Zealand, Academic Search Elite, General OneFile and Google Scholar also yielded some sources. She was asked to conduct a broad sweep of the data bases to map the field of research reports on engagement. She mined 283 items in abstract form. Most were academic articles but there were also a number of books and theses. Of these items 151 were considered for review. Each item was reviewed by two members of the research team who used both content and process criteria to include or exclude items. Of the 151 items 93 met both content and process criteria and were used in the review. Items selected for inclusion were summarized on a template then used as a basic reference.  The selected items reported research in a variety of countries: USA (38), Australia (28), UK (11), New Zealand (7), South Africa, Spain, South Korea, Israel, China and France (1).

Content criteria

Content inclusion criteria defined the content of the review. We began by using the six key themes from the Kuh et al. (2005) study as a framework but allowed for new themes to emerge from the literature as we became familiar with it. In the end we identified four primary content strands. The first strand concerned student motivation and dispositions to engage with learning; the second with engagement facilitated by transactions between students, teaching and support structures within institutions;  the third research strand consisted of work investigating effects of institutional support on engagement; and the fourth considered engagement that was influenced by social and demographic changes. The first strand yielded 19 useable studies, the second 51, the third 19 while the fourth produced 25 suitable studies.

Process criteria

The second set of inclusion criteria tested for analytic rigour and richness of data. We decided that five types of studies could meet these requirements. The first were multi-institutional and quantitative studies using large samples (37 studies). The second were quantitative studies carried out in a single institution (19 studies). The third type reported qualitative data from multiple institutions (7 items). The fourth was also qualitative, generally using interview data in a single institution (18 studies) and the fifth was work that was theoretical in intent but supportive of empirical studies (12 items). Studies with over 1,000 participants were defined as large, between 100 and 1,000 as moderate and under 100 as small.

This annotated bibliography was funded originally by the Teaching and Learning Research Initiative (TLRI) and completed with additional funding from Ako Aotearoa.

	TEMPLATE 1

	Standard bibliographic information
	Ahlfeldt, S., Mehta, S., & Sellnow, T. (2005). Measurement and analysis of student engagement in university classes where varying levels of PBL methods of instruction are in use. Higher Education Research and Development, 24(1), 5-20.

	Country of origin
	United States of America

	Key prompts
	Student engagement; problem-based learning; interactive engagement strategies; National Survey of Student Engagement; collaborative learning; cognitive complexity; gains in personal skills

	Abstract
	Students participate more in a classroom and also report a better understanding of course concepts when steps are taken to actively engage them. The Student Engagement (SE) Survey was developed and used in this study for measuring student engagement at the class level and consisted of 14 questions adapted from the original National Survey of Student Engagement (NSSE) survey. The adapted survey examined levels of student engagement in 56 classes at a mid-western university in the USA. Campus-wide faculty members participated in a program for training them in innovative teaching methods using problem-based learning (PBL). Results of this study typically showed a higher engagement in higher-level classes and also those classes with fewer students. In addition, the level of engagement was typically higher in those classrooms with more PBL.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	The survey measured students’ levels of cooperative learning, levels of cognitive challenge, and the development of personal skills, which were found to be highly correlated and statistically significant. Comparison with the national study reinforced the reliability of the results. This study demonstrates that higher levels of engagement can be achieved in smaller-sized, upper-level classes and by implementing problem-based learning methods of instruction.

The survey instrument was also used to identify the college with the highest level of engagement. The College of Arts, Humanities and Social Sciences, with its ‘expressive’ area of study, was found to be highly conducive to this type of learning.

This paper found that problem-based learning can be an effective method for increasing classroom effectiveness. The initial training programme for faculty in engaging teaching practices succeeded, both in raising the level of engagement in the classrooms surveyed, and also in attracting a larger number of faculty members to apply for the second programme. 

	Research methodology
	The Survey of Student Engagement was developed to measure student engagement at the class level. 14 questions were selected from the USA National Survey of Student Engagement (2000). The questions were selected based on their measurability of student engagement at the classroom level with relation to level of collaborative learning, cognitive development and personal skills development. The survey was administered to students in classrooms across seven academic colleges on campus. Research results were reinforced by comparison with the national study.

	Scale of project
	28 faculty members were involved in training in engaging teaching methods in 2000 and 42 members in 2001. These participants came from seven different academic colleges within one ‘upper mid-western university’. These faculty members then administered the Survey of Student Engagement to students in 56 classrooms at the end of the spring semester in 2001 to gauge the success of their problem based learning methods. 1,831 completed survey forms were received from the 2,603 enrolled students.

	Evaluative comments
	This paper is useful because it discusses training of faculty members to improve student engagement, surveys the students to research the results of this training, and compares the results with a national study. Although the research was conducted in only one institution, the number and variety of students surveyed was significant and the results achieved correlated with the results of the national survey. This study also noted that level of engagement was subject specific.


	TEMPLATE 2

	Standard bibliographic information
	Ainley, M. (2006). Connecting with learning: Motivation, affects and cognition in interest processes. Educational Psychology Review, 18, 391-405.

	Country of origin
	Australia

	Key prompts
	Interest; engagement; on-task measures

	Abstract
	Interest is conceptualized as an affective state that represents students’ subjective experience of learning: the state that arises from either situational triggers or a well-developed individual interests. Drawing on research literature on interest and our own findings on interest, we consider how interest represents an integration of affect, motivation and cognition. In particular we are interested in how the state of interest brings together motivation in the form of prior goals and interests and focuses them into on-task behaviour. We examine some of the paths by which triggered states of interest can contribute to productive student engagement with learning.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	The paper discusses effects of interest on learner engagement. Interest is divided into individual interest, interest engendered by a predisposition and situational interest generated by situations.

· Individual interest amounts to a long-term investment or deep-seated involvement in the target field.

· Situational interest is transitory state triggered by the situation.

· Both kinds of interests lie within the affective domain – they are the result of positive outlook and motivation.

· Interest is a momentary thought-action tendency that involves an impulse to explore.

Processes of positive activation (affect), direction (motivation) and knowledge seeking (cognition) come together in a state of interests.

“Students come to the task with a range of goals and it is through interaction of these goals with task demands that specific on-task feeling states are triggered” (p. 398). 

The state of interest links motivation, affect and further cognitive activity.

· Interest brings forth feelings of arousal, alertness, attention and concentration.

· It is a key factor in generating positive on-task feelings of activation (doing the task) and the engagement in learning.

Three main forms of engagement: behavioural, emotional, and cognitive.

· Behavioural = participation such as attendance effort, persistence and attention.

· Emotional = affective response to classroom in the form of interest, boredom, happiness, anxiety.

· Cognitive = investment in learning such as goal setting, self-regulation.

A key question is how interest can be developed in support of learning.

· Situational interest: thinking about the way learning is presented – presenting learning in novel ways.

· Individual interest: keeping in mind what areas/activities switch people on.

	Research methodology
	The empirical work underpinning this paper seeks to gather student perceptions of their affective state. The research is done with children. It involves checking on the level of interest at intervals as children are engaged on specific tasks. The research is carried out via computer and involves students responding on a 5 point Likert scale. Children are asked what affective response they have to that task at that moment.

This paper is also engaged with various strands of literature and could be described as an extensive literature review on interest.

	Scale of project
	The project involved 166 students from 6th to 10th grade.

	Evaluative comments
	This is not an earthshaking article. It seems to be dealing with common sense. However, it does have value in that it integrates the notions of interest, motivation and cognition into a vehicle for theorizing that interest does lead to engagement. This provides a starting place to discuss student agency.


	TEMPLATE 3

	Standard bibliographic information
	Alexander, R., & McDougall, S. (2003). Changing the tutorial experience in introductory economics. New Zealand Economics Papers, 37(1), 269-283.

	Country of origin
	New Zealand

	Key prompts
	Innovative teaching methods; student centred learning

	Abstract
	It had been apparent to the teaching staff at our department for some time that the tutorial system in place for large introductory-level classes was not functioning optimally. Tutorials were re-designed around problem solving and applications of theory undertaken by students in small groups. Assessment was also re-designed in keeping with the changing course emphasis. In evaluating the success or otherwise of this change in approach, we used both qualitative and quantitative techniques. The qualitative responses of both students and tutors were very positive. Quantitative evidence of improved outcomes is harder to adduce, but we did find sufficient evidence to encourage colleagues to extend the changes to other courses.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	Students in this study generally identified that it was a positive experience working with tutors in guided group sessions for their tutorial time as they felt more supported in their learning and studying. The changes made enlivened the tutorial experience for students and increased their interest in the subject. 

Collaborative group work was introduced and students who preferred the new style of tutorial performed significantly better. The authors also note they also improved both student attendance and participation in tutorials based on the changes made. 

The student tutorials were resigned around problem solving and application of theory. This was done in small groups facilitated by a tutor. This student centred learning led to an attitudinal shift to deep learning for students.

	Research methodology
	Survey of students of their views after introduction of new teaching methods and assessment. Also some focus groups and student feedback was attained with weekly meetings with staff. Number of total participants was not given.

	Scale of project
	One university involving two economics classes of first year students. Could not locate exact sample size.

	Evaluative comments
	Good article that highlights the need for students to be engaged in their learning. This also needs to be reflected in the type of assessment given and how the material is presented.


	TEMPLATE 4

	Standard bibliographic information
	Barnett, R., & Coate, K. (2005). Engaging the curriculum in higher education. Maidenhead, UK: Society for Research into Higher Education and Open University Press.

	Country of origin
	United Kingdom

	Key prompts
	Curriculum for engagement; knowing, acting and being; operational engagement; ontological engagement; space

	Abstract
	This book explores the need for debate about curriculum and argues the need for curriculum for engagement and pedagogies for engagement. The thesis is that there is insufficient debate about curriculum in higher education currently; that curricula call for three dimensions of knowing (epistemology), acting (practice) and being or self understanding (ontology) to be developed; that each of these dimensions calls for students’ active engagement in the learning tasks; that academics and institutions need to be engaged for a curriculum to be engaging for students. Active engagement goes beyond operational engagement to ontological engagement – a deep, personal and inner involvement in learning.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	While the key themes are evident in aspects of the discussion the primary contribution this book makes is to new themes.

Operational engagement: students engage in activities required for them to complete set tasks e.g. their own projects, group tasks, problem solving, researching a topic.

Ontological engagement: this is a level of engagement that reflects students’ inner and personal involvement in their acts of learning. The student commits herself; seizes opportunities; and may try to extend the boundaries of the curriculum. “She does not simply engage as a willing response with the task in hand – with the other students, with the problem, with the particular practical challenge – because she aligns herself to it wholeheartedly. She wills herself into the task … She and the task – in this moment – are one. It is her task” (pp. 138-139).

Three curriculum projects: 

· The project of knowing – how can students come to make legitimate claims in a world of uncertainty? How can they gain the courage to make their own claims, know that those claims are always going to be susceptible to challenge?

· The project of acting – how can students come to act in the world, to engage effectively with others, to be able to live out in the world with their dispositions for knowing with all the limitations and challenges of so engaging?

· The project of being – how can students come to have a firm sense of themselves in a world which is open, fluid and full of contestation even as it is full of opportunity? How can they come to be capable of monitoring themselves, so that they may guide themselves towards right action and courageous knowledge acts?

Space: to achieve these three projects students need space in which to develop the personal energies required – epistemological space (deep understanding), practical space (capacity for purposive but critically judged actions), and ontological space (development of their own being).

	Research methodology
	Theoretical discussion of curriculum for engagement and pedagogies for engagement.

	Scale of project
	Engagement within higher education in the United Kingdom.

	Evaluative comments
	While focusing on curriculum development, this book introduces some new themes and key concepts to studies of engagement. Ideas presented here have the potential to create space for the critical-democratic conception of engagement (McMahon & Portelli, 2004). Much of the student engagement literature focuses on what Barnett and Coates call ‘operational engagement’. If institutions and teachers commit to Barnett and Coates’ proposed curriculum for engagement and pedagogy for engagement there is potential for students to not only learn to know and do but to become – to achieve ontological engagement; genuine, deep and personal commitment to their learning tasks that results in potential for long term personal change and transformation. It also reminds us that engagement is not just about students and what they do; it is about institutions and teachers and what they do to promote student ontological engagement.

There is potential in some of the concepts here to help us to push the boundaries of the existing ‘operational engagement’ approach to student engagement and to move into McMahon and Portelli’s (2004) critical-democratic conception of engagement with a focus on ontological engagement, the project of being and associated personal transformations.


	TEMPLATE 5

	Standard bibliographic information
	Beasley, C.J., & Pearson, C.A.L. (1999). Facilitating the learning of transitional students: Strategies for success for all students. Higher Education Research and Development, 18, 303-321.

	Country of origin
	Australia

	Key prompts
	Transitional students; deficit emphasis; learning support strategies

	Abstract
	This paper outlines successful strategies facilitating the learning of international students making the transition to an Australian university campus from colleges elsewhere. Starting university as “second-year” students they were without the institutional infrastructure and support normally provided for “first-year” students. Although the strategies adopted were motivated by a desire to develop the communication skills, critical thinking and independence of transitional students, they were of potential benefit to all students. This paper documents a programme of extra learning support that has evolved through the collaboration of the authors. The results include reduced failure rates and improved student participation and performance through the development of a progressively more interactive approach, although gender differences have become apparent. The findings support the notion that curriculum redesign promoting interaction, autonomy and reflection combined with a collaborative programme integrating appropriate language and learning skills development with course content, can potentially benefit all students, and especially transitional students. 

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	The paper examines the research around rote learning and students from an Asian educational system, as this was an issue that had been identified in the study. The stance taken by the authors was that the type of learning that the students had experienced was irrelevant – improving the teaching at the institution for all students was the key to successful engagement and so learning and retention.

The study examined strategies for facilitating learning, which included workshops, and collaborative learning. Students who needed the assistance (particularly in the area of literacy) were identified early in the year, however all students were invited to attend.

The discussion in the article is around the needs of all students rather than using a deficit based approach with international students. While this was the stance taken, the article used failure and retention rates of those students from a South East Asian background as a measure of the effectiveness of the strategies.

The students and staff were asked about their workshop experiences. The respondents all supported the strategies that had been put in place and indicated that they were useful and provided a supportive learning environment for all students who chose to attend (given that the attendance rates at the workshops was over 95%, this would seem to indicate most students).

Relationships with staff and students were touched on only briefly around stereotypes of South East Asian students, especially in regards to their respectful and almost deferential attitudes towards tutors/lecturers. 

The students all reported that the workshops provided ‘practical application of management concepts’ and ‘heightened opportunity for participation’.

	Research methodology
	The failure rates, retention rates and participation rates of ‘transitional’ students in their second year of study in a management course, but new to the university in question, were examined. The data were gleaned from the results of enrolled students over a six-year period. The results over the six years were compared against the types and frequency of strategies used to facilitate better engagement and learning. Extra learning support was offered to those transitional students who were identified as most in need (i.e. lacking in necessary literacy skills, etc.). The support strategies were also offered to all enrolees in the course as a group.

	Scale of project
	Murdoch University, Australia. The six-year period was from 1991 to 1997. The total number of enrolees was 1,623, with the participants in the study (those identified as needing to attend extra learning support classes) being a percentage of this number (between 14% and 18% for five of the six years, and 42% in 1996).

	Evaluative comments
	This study is a useful longitudinal examination of successful engagement and retention strategies in a university setting. The study highlighted the need for changes in curriculum and a change in attitude towards those students who require additional assistance, as sometimes they are currently seen as being ‘deficit requiring remediation’.


	TEMPLATE 6

	Standard bibliographic information
	Beven, J.P. (2007). Bridging diversity to achieve engagement: “The Sentence is Right” game show rip off. In Student Engagement. Proceedings of the 16th Annual Teaching Learning Forum, 30-31 January 2007. Perth: The University of Western Australia. http://lsn.curtin.edu.au/tlf/tlf2007/refereed/beven.html

	Country of origin
	Australia

	Key prompts
	Engagement; deep learning

	Abstract
	Increased access to higher education for under-represented groups does not, in itself, constitute educational equity. In addition to increased access, effort needs to be directed toward facilitating the retention and success of these students. Unlike traditional groups of students, equity groups are likely to endure additional difficulties in higher education which impact on the probability of these students being engaged in educational activities. The current paper outlines the use of the popular television genre of ‘game shows’ to engage a diverse group of first year undergraduates in a sentencing lecture.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This paper describes the use of a game similar to the television game show “The Price is Right” in a law lecture. One student, the ‘contestant’, has to rank the seriousness of offences. Audience (class) participation takes the form of ‘helping’ the contestant make their choices, by shouting out advice and waving of hands.

The television show format was chosen on the grounds that it may represent a shared commonality for diverse groups of first year students.

Descriptive feedback from students indicated that they found the activity engaging, that it assisted them remember the content, and fostered a deeper level of understanding. 

The lecturer considered that the activity was enjoyable, and that the students participated enthusiastically. They were also more engaged in the section of the lecture that was based on the ideas presented in the game.

	Research methodology
	This paper is based on action research. The lecturer has developed and used an activity to engage a diverse group of first year undergraduates. Descriptive student feedback and lecture feedback was used to evaluate its effectiveness.

	Scale of project
	One lecture in one institution. Has been used more than once.

	Evaluative comments
	Useful as a good idea for lecturers, without being rigorous academic research. The activity could be adapted for use by lecturers in a range of subjects. There isn’t a rigorous evaluation of its effectiveness in enhancing retention and learning. The evaluation is limited to lecturer reflection and descriptive feedback from a few students.

Working with people from diverse backgrounds needs to be handled with care. The author refers to a game drawing on the media and assumes that engagement of people with the media is homogenous. Language Australia in the second chapter of the book discusses the links of metaphor and differences between the background and expectation of teacher and students that give rise to differences in understanding and meaning. This leads to differences in terms of engagement in the programme, lectures etc. and also retention.


	TEMPLATE 7

	Standard bibliographic information
	Bryson, C., & Hand, L. (2007). The role of engagement in inspiring teaching and learning. Innovations in Education and Teaching International, 44(4), 349-362.

	Country of origin
	United Kingdom

	Key prompts
	Teaching staff and their influence on engagement; perceptions of students; autonomy and independent learning; multi-faceted nature of engagement; output orientation

	Abstract
	The aim of the paper is to integrate notions of the improvement of student learning through a focus on the concept of engagement, and adds to that broader discussion through a recent empirical study of the perceptions of students gathered through a case study in a UK university. It is proposed that student engagement lies on a continuum from disengaged to engaged, and also exists at a number of levels within which the same student may exhibit different degrees of engagement. We argue that if the built-in alienating influences within higher education are to be countered, multi-faceted engagement is required. Learners, we conclude, are more likely to engage if they in turn are supported by teaching staff who engage with: students, with the subject, and with the teaching process, and furthermore that the classroom teacher requires support in achieving this.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	Level of challenge was examined through looking at the students’ experiences of higher education and learning. One key finding seemed to be that assessment was the dominant feature of learning rather than deep learning.

Active participation in class activities seemed to manifest engagement although the collaboration issue did not seem to be particularly salient for this group of students. ‘Alienation’ was suggested as the polar opposite of ‘engagement’ and manifested in failure and disenchantment with the learning process.

The study did not seem to discuss diversity as such – it seemed to focus more on the difference between teachers and students and how engagement is a multi-faceted concept for both groups. 

A key theme in this article was that the relationship with teachers very much seemed to have an influence on student engagement. ‘Trust relations’ was a term that was used to discuss a teacher or team of teachers that can make a difference to students’ level of engagement.

Output emphasis seemed to be something that came up regularly throughout the article. When discussing learning, the article refers to a focus on ‘outputs’ – teachers and students needing to prioritise generating information rather than deep learning. This can also seem to have an effect on both teacher and student engagement.

	Research methodology
	Case study based using eight focus groups. Key question was around ‘good’ and ‘poor’ experiences of learning and teaching. Quotes were coded into categories.

	Scale of project
	UK based business school. Total number of participants was 50. Subjects were selected based on a random sample from all years of the undergraduate programme and one year of the post-graduate programme.

	Evaluative comments
	This article could be a useful gauge as it highlights the perceptions of a small group of first year university students about both their learning and their teachers. The study does offer some interesting insights as it treats the subjects of teachers’ and students’ engagement as different and separate issues leading to overall student engagement.

The sample was small, however, and there was no actual indication of what systematic reason was used to include or discard information. The focus questions also seemed quite leading, given that these were mostly first year students who are known to take some time to acclimatise to tertiary study. There was also no justification around participation versus invitation rates or whether any incentive was offered to participate.


	TEMPLATE 8

	Standard bibliographic information
	Butler-Kisber, L., & Portelli, J. (2003). The challenge of student engagement: Beyond mainstream conceptions and practice. McGill Journal of Education, 38(2), 207-220.

	Country of origin
	Canada

	Key prompts
	Critical-democratic conception of engagement; critical theory and engagement; anti-racism and engagement

	Abstract
	This article is an editorial for an edition on engagement in schools published by the McGill Journal of Education in 2003. The journal contains articles that critique the technical/psychological approach taken to engagement in many projects, for example the Indiana engagement research. The seven articles in the edition attempt to portray alternative perspectives. Apart from summarizing the content of the seven articles, the editorial offers a contextual summary for student engagement. It attributes an early interest in engagement to Plato, Aristotle and Augustine, but traces modern interest to the mid 1990s. What is new in this rebirth is an explicit focus on practices that are necessary to bring engagement about. The authors sketch diverse understandings of engagement and suggest that the question ‘whose conception of engagement is most worthwhile?’ (p. 208) is important. They argue that this question is one of power and ideology. They accuse the technicist mainstream engagement research as excluding from consideration questions about social justice. Most of the editorial then summarizes the seven essays (see details under themes).

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences
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· Focus on student success

· High expectations
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· Continuous improvement
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· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	A general assumption in the engagement literature is that engagement improves when ‘schools’ improve what they do. But research on school improvement and engagement focuses on proximal and distal variables that show causal relationships based on correlation of data. “This focus separates engagement from its social, cultural and political contexts and as a result, focuses on superficial aspects and ignores deeply embedded understandings about the nature and purposes of engagement” (p. 209).

· From a technical/rational perspective students are engaged when they are obtaining good grades, are prepared for the labour market – a narrow and market driven perspective.

· From an interpretive perspective, engaged students are learning in a student-centred environment that encourages student autonomy and choice.

· A critical-transformative perspective has engaged students being challenged to rethink experiences in the interest of creating a more just and democratic community. 

Student disengagement:

· Disengaged students drop out. The reasons for disengagement and drop out are based on deficit notions about students, their homes and communities. In short disengagement is pathologised.

· Disengagement is often created when learners experience dissonance and incongruence in the values and practices in a school. The author of this essay (Brenda McMahon) espouses a ‘border pedagogy’, one that deconstructs existing hegemony and structures, emphasising multicultural and anti-racist education.

· Where students feel their voice is heard disengagement diminishes. Students need to be in actively power sharing communities.

· Student forums may be one way of creating such engaging communities.

· There is some empirical evidence that constant structural change encourages disengagement. Focus groups conducted in six Ontario schools suggested that the educational reforms there created stress and anxiety among teachers and consequently among students.

Attempts should be made to actively involve students in co-constructing the curriculum. To encourage engagement such collaboration is best on projects such as filmmaking.

	Research methodology
	This editorial is critical and analytical. It introduces seven articles in a special issue of the journal focusing on student engagement. Some of the papers introduced are based on empirical work but the editorial is of a scholarly and theoretical nature.

	Scale of project
	Seven articles are introduced. The authors of the editorial are Canadian. At least one of the essays summarized in the editorial was authored by Australians.

	Evaluative comments
	This work offers a different perspective on engagement compared to the statistical analyses drawing on University of Indiana data prevalent in much of the research on engagement. The essays summarized are located comfortably in a critical/radical framework and offer valuable suggestions for avoiding disengagement. The essay espousing multicultural ways of encouraging engagement could be valuable in Aotearoa. A weakness of this work is that it lacks an empirical basis for challenging the status quo in engagement.


	TEMPLATE 9

	Standard bibliographic information
	Calder, A. (2004). Peer interaction in the transition process. Journal of the Australian and New Zealand Student Services Association, 23, 4-16. 

	Country of origin
	Australia

	Key prompts
	Transition; peer interaction; mentoring; engagement

	Abstract
	The establishment of peer and academic networks prior to the start of the semester is a key factor in assisting the transition process for new students. Transition programs aim to reduce anxiety levels and provide an insight into academic learning skills as well as to introduce students to university culture, processes and terminology. One of the strengths of James Cook University transition programmes has been the way in which mentors have been able to discuss the culture of the University from a student’s point of view and offer advice based on their experience. An analysis of the different levels of peer interaction operating in these transition programs shows the benefits of the collaborative and communicative processes involved. A balance of peer interaction, Learning Advisor supervision and academic staff involvement can result in increased student engagement in successful learning communities. This paper argues for continued evaluation of transition programmes, effective communication of the results, collaboration between support staff and academic staff, and ultimately, the embedding of transition and peer mentoring programs within an institution-wide approach to the first year experience.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency
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· Academic challenge
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· Student/teacher interactions
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· Engaging the ‘other’
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· Critical learning
	A description and critique of transition programmes at James Cook University. Programmes that involve a high degree of peer/faculty interaction are found, by students, to be the most useful in addressing transition issues. These programmes involve: student mentors who work with learning advisors and other support staff, workshops involving face-to-face and online academic skills, transition programmes conducted before Orientation Week, and preparation courses for prospective students. These programmes have established a collaborative relationship between those taking part.

In order to maintain support for such programmes they need to be effectively monitored and evaluated. The monitoring and evaluation techniques are described. As well as gathering quantitative data it is important to recognise the value of student anecdotal comment.

Three levels of peer interaction are identified as operating in the first year transition process:

· Between new students and later year students: here a key feature is the degree of ‘ownership’ of the programs felt by later year students and their ability to discuss the culture of the university from a student’s point of view.

· Between new cohorts of students: the importance of friendship and peer support is identified, also the establishment of academic networks with academic and support staff.

· Between the later year student mentors who see it as an opportunity to develop and practice their collaborative and leadership skills.

Engagement for change:

· The need for effective transition processes is emphasised.

· The role of peer interaction is an important aspect of these processes and needs to be made explicit.

· All stakeholders in transition programs need to be committed to communicative and collaborative processes.

	Research methodology
	A brief discussion of peer and academic mentoring and transition programmes at James Cook University. The author draws upon data from the evaluation and monitoring of these programmes and identifies the importance of peer interaction in supporting transition. Reflective comments from students, facilitators and mentors are included to exemplify points made.

	Scale of project
	Student, facilitator and mentor comments from the 2003 evaluation and monitoring data are accessed. The number of respondents is not indicated.

	Evaluative comments
	While this is a small scale study it is useful in that it affirms the importance of peer interaction as a factor in successful transition, the value of embedding transition and peer mentoring programmes in the approach to the first year experience, and the need for academic staff to take ‘ownership’ of such transition and mentoring programmes.


	TEMPLATE 10

	Standard bibliographic information
	Carini, R.M., Kuh, G.D., & Klein, S.P. (2006). Student engagement and student learning: Testing the linkages. Research in Higher Education, 47(1), 1-32.

	Country of origin
	United States of America

	Key prompts
	Student engagement; academic achievement; critical thinking; value added; NSSE; student learning

	Abstract
	This study examines (1) the extent to which student engagement is associated with experimental and traditional measures of academic performance, (2) whether the relationships between engagement and academic performance are conditional, and (3) whether institutions differ in terms of their ability to convert student engagement into academic performance. The sample consisted of 1,058 students at 14 four-year colleges and universities that completed several instruments during 2002. Many measures of student engagement were linked positively with such desirable learning outcomes as critical thinking and grades, although most of the relationships were weak in strength. The results suggest that the lowest-ability students benefit more from engagement than classmates, first-year students and seniors convert different forms of engagement into academic achievement, and certain institutions more effectively convert student engagement into higher performance on critical thinking tests.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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· Critical learning
	This study analyses responses to the 2002 NSSE survey instrument and to one other measure of academic performance to look for statistical relationships between student engagement and academic performance.

The results of the study show that student engagement is linked positively to learning outcomes such as critical thinking and grades, however the positive relationships found were relatively small in magnitude.

The authors conclude that:

· Learning outcomes stem from a variety of sources, of which student engagement is only one.

· Students with the lowest precollege ability scores (measured through the SAT) appeared to benefit more from student engagement than those with the highest SAT scores.

· Some institutions appear to add more value, in terms of critical thinking skills, than others. The analysis “indicates that certain institutions more effectively convert engagement into stronger student performance” (p. 23).

They suggest the need for further research to corroborate these findings and to discover other contributing factors to engagement and performance.

	Research methodology
	This study examines the relationship between student engagement and academic performance. It compares the National Survey of Student Engagement (NSSE) with a new measure of student learning developed by the RAND Corporation, which attempts to adjust for prior student ability as measured through SAT scores; with essay questions from the Graduate Record Examination (GRE); and with college grade point average (GPA). The RAND measure consists of a series of critical thinking and performance tests. Test scores were standardised and correlated.

	Scale of project
	The NSSE and one other measure were administered to 1,352 students at 14 four-year colleges and universities during 2002. SAT scores were collected where available. Useable data was gathered from 1,058 students, of whom 940 completed the NSSE and the RAND measures, and 506 completed the NSSE and the GRE tests (some students completed all three measures). All four year-levels were represented. Students were recruited and paid $20-25 per hour of testing time as an incentive.

	Evaluative comments
	An important study that looks at the interaction between engagement, pre-tertiary ability, and learning achieved whilst involved in tertiary study.


	TEMPLATE 11

	Standard bibliographic information
	Case, J. (2007). Alienation and engagement: Exploring students’ experiences of studying engineering. Teaching in Higher Education, 12(1), 119-133.

	Country of origin
	South Africa

	Key prompts
	Engagement; alienation; disengagement

	Abstract
	This article reports on an investigation of students’ experiences of learning, using a framework that focuses on the concepts of alienation and engagement. Thirty-six third year chemical engineering students were interviewed about their learning experiences. Alienation is defined here as the absence of a relationship that students might desire or expect to experience. Using this focus, six possible ‘relationships’ were identified: to one’s studies; to the broader university life; to home; to the career; to one’s classmates; and to the lecturer. In each category a range of both alienated and engaged experiences were identified. With regard to the latter two categories, important de-alienating strategies were noted, and in particular the role that lecturers can play in facilitating these strategies.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency
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· Critical learning
	This article focused on relationships:

· Most students had a clearly defined small group of students they worked with, in tutorials and sometimes outside of class.

· Some were quite separated from the rest of the class – classically alienated.

· For most the group they worked with was small, 2-5 people, and racially homogeneous.

· Most limited their interactions to a very small group.

· They treasured friendships formed in class.

· Those who got to know others from a different racial group found it a positive, valuable experience.

· The majority were positive about the course lecturer and contrasted this experience with alienating experiences with other lecturers.

· Quite a few students consulted the lecturer in small groups or one-to-one both after the lecture and in his office – a first experience of actually engaging with a lecturer for many.

· The lecturer’s enthusiasm was infectious.

· New relationships with the lecturer and students from different racial groups were welcomed.

· Reflects the importance of ‘affective’ dimensions of learning.

Many students felt they had to say no to extra-mural activities and social invitations and keep themselves out of serious relationships: a denial of desire. Some were passionate about outside activities, though often experienced a sense of guilt.
Alienation was defined as the absence of a relationship that students might desire or expect to experience. The experience of drudgery, discipline and denial, lack of passion and enjoyment lead to complete disengagement in some instances.

	Research methodology
	Two semi-structured interviews with third year chemical engineering students.

	Scale of project
	Interviews were conducted with 36 students of a class of 45.

	Evaluative comments
	Although reporting a small case study, this article highlights the dimensions of disengagement and alienation when students are under a lot of pressure from a heavy workload. Interestingly the study shows the importance of the affective dimension of engagement and the central role of relationships – with both staff and students. It also shows that staff behaviours can positively influence student engagement.


	TEMPLATE 12

	Standard bibliographic information
	Caspi, A., Chajut, E., Saporta, K., & Beyth-Marom, R. (2006). The influence of personality on social participation in learning environments. Learning and Individual Differences, 16, 129-144.

	Country of origin
	Israel

	Key prompts
	Personality; participation; classroom environment; engagement

	Abstract
	The impacts of the instructional environment (classroom vs. Web-based instructional environment – WBIE) and personality differences on students’ social participation were examined among 214 university students. Students reported their attendance, willingness to participate and actual participation in each instructional environment. Students’ personality traits were measured by the Big Five Inventory. It was found that despite of frequent attendance to both educational environments, the classroom seems to enhance students’ active participation whereas WBIE appears to inhibit it. Participants in class were more extroverted, open to new experiences and emotionally stable, relative to non-participants. Such differences were not found between WBIE participants and non-participants. Students who actively participated only in WBIE were more introverted and more neurotic than students who participated in both environments, students who did not participate in either instructional environment, or students who participated exclusively in class. These results point to the psychological impact of the two instructional environments, and suggest viewing social participation as a result of educational context while individual differences play secondary role.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This study compares students’ participation in classroom and web-based environments, controlled for the students’ personality types. Findings were:

· The majority of students participated exclusively in class and not in the online environment. 

· Most students wanted to participate in class but not in the online environment. Hence the instructional environment affected participation. This was exacerbated by the fact that the online environment was asynchronous.

· Of those students expressing a willingness to participate in class, most did. In the online environment the reverse was true. Most of the students wanting to post comments did not do so.

· Extraverted students (according to the Big Five personality instrument) who wanted to participate in class did so. In the online group, the students participating were not characterized as extravert. Students who only participated in online discussions were introverted on the Big Five scales.

· Students participating in classroom settings and those who did not participate displayed different personality characteristics. Classroom participants were higher in extroversion and openness and lower in ‘neuroticism’ than non-participants. Participants and non-participant did not differ significantly in their conscientiousness.

· “If class participation is merely a high manifestation of high extraversion and low neuroticism, the contribution to academic performance may not be strong, or at least there may not be a direct relationship” (p. 140).

· In summary, “personality differences, when found, played a secondary role in the determination of students’ participation” (p. 140).

	Research methodology
	Web based self-report questionnaire. The questionnaire had three sections: (i) questions about students’ classroom behaviour; (ii) questions about students’ online behaviour; (iii) a 44-item Big Five Inventory (John, Donhaue, & Kentle, 1991). 

	Scale of project
	Relatively small scale survey of one class in one university. The questionnaire was distributed to 646 students in a research methods class. The response was 214 students.

	Evaluative comments
	This is a useful study that investigates a number of parameters in student engagement:

· Participation as an element in engagement;

· Participation as an element in academic achievement;

· The impact of learning environment on participation and therefore engagement?

· Different impacts of class-based and online environments on participation/engagement.

However, the results are predictable and rely on the “Big Five” personality inventory. Also the response rate was only about 30%.


	TEMPLATE 13

	Standard bibliographic information
	Community College Survey of Student Engagement. (2006). Act on fact: Using data to improve student success. 2006 findings. Austin: University of Texas.

	Country of origin
	United States of America

	Key prompts
	Student engagement; community colleges; student survey

	Abstract
	Community Colleges are encouraged to build cultures of evidence. The Community College Survey of Student Engagement is one source of evidence on how well participant institutions encourage student engagement. The evidence produced by the survey is used to further promote student success. This report describes the characteristics of Community Colleges, provides the rationale for building a culture of evidence and summarizes the 2006 CCSSE cohort results.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	The report postulates, “Given community colleges’ limited resources, building a culture of evidence – establishing an instructional expectation that individual and collective actions typically will be prompted and supported by data – is the only way to create real change” (p. 6). The characteristics of a culture of evidence include the following:

· Regularly collect relevant data about student persistence, learning and attainment making such data readily available.

· The culture encourages all members of the institution to openly and critically discuss performance evidence.

· The institution tracks cohorts of students to identify areas for improvement.

· Data are disaggregated according to special population characteristics.

· Evidence underpins institutional decisions.

· Beliefs and assertions about ‘what works’ in promoting student learning is evidence based.

Community Colleges compare their performance to national averages, to high performing colleges and to where they want to be; measure their performance against results for their least engaged group, for success in areas strongly valued. The following are the aspects to be measured.

· Active and collaborative learning.

· Student effort.

· Academic challenge.

· Student-staff interactions.

· Support of learners.

Key findings from the analysis of the 2006 CCSSE results are:

Active and collaborative learning

· Participation in community based projects in class: 6%

· Discussions with staff outside class: 15%

· Worked with classmates outside class: 21%

· Made class presentations: 28%

· Worked with others in class: 49%

· Discussed class work with family: 49%

· Asked questions: 64%

Student effort

· More than a third (38%) of students spent 5 hours per week on out of class work.

· 33% of full-time women spent 0-5 hours on study outside class

· 46 % of full-time men spent 0-5 hours on study outside class

· 52% of women spent between 6 and 20 hours per week preparing for class

· 46% of men spent between 6 and 20 hours per week preparing for class

Academic challenge

· Memorizing facts for regurgitation: 64%

· Analysing elements of ideas, information: 65%

· Synthesizing and organizing ideas: 57%

· Making judgements about information: 49%

· Applying theories to practical problems: 53%

· Using information to perform new skill: 57%

Student-staff interactions

· Use email to communicate: 34%/47 Part/full-time students

· Discuss grades/assignments: 40%/51%

· Career plan discussion: 19%/30%

· Discussed ideas from readings: 12%/18%

· Received prompt feedback: 55%/56%

· Worked with staff on activities not course related: 7%/11%

Support of learners

· Strong evidence (30% to 65%)of use of services such as academic advising, career counselling, job placement, peer tutoring, academic skills labs, child care, financial advising, use of computer labs.

	Research methodology
	The CCSSE survey is a large scale quantitative survey administered each year. The survey instrument gathers information on the active and collaborative learning, student effort, academic challenge, student-staff interaction and support of learners’ benchmarks.

	Scale of project
	A total of 249,548 students participated from 447 institutions in 2006.

	Evaluative comments
	This report provides some interesting and up to date statistics on the five transactional benchmarks for Community Colleges, institutions akin to polytechnics in Aotearoa. It is noteworthy that the survey is a formative evaluation tool as the Community Colleges are against using it for ranking purposes.


	TEMPLATE 14

	Standard bibliographic information
	Coates, H. (2006). Student engagement in campus-based and online education. London: Routledge.

	Country of origin
	Australia

	Key prompts
	Student Engagement Questionnaire (SEQ); typology of student engagement; qualities of engagement; multi-level analysis

	Abstract
	This book provides a recent review of quantitative studies done on student engagement, primarily in the USA and Australia. It details the development and use of the Student Engagement Questionnaire in Australia, which is based on a set of proposed qualities of engagement and uses 16 scales to measure engagement. A new model of student engagement styles is proposed.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	The 16 scales used to measure engagement draw on the five key themes (benchmarks) from the USA and reflect qualities of engagement. The nine scales of general engagement are:

· Constructive teaching;

· Supportive learning environment;

· Teacher approachability;

· Student and staff interaction;

· Academic challenge;

· Active learning;

· Collaborative work;

· Beyond class collaboration; and

· Complementary activities (outside the curriculum).

The seven scales developed for online engagement are:

· Online engagement;

· Online active learning;

· Online academic relevance;

· Online teaching;

· Online collaboration;

· Online social interaction; and

· Online contact with staff.

The book also reports on a new model of student engagement: a matrix of four types that are formed from the degree of academic and social dimensions of engagement. These are:

· Passive (low social and low academic engagement);

· Collaborative (high social, low academic);

· Intense (high social, high academic); and

· Independent (low social, high academic).

Coates found that the engagement style of an individual student is important. The Student Engagement Questionnaire (SEQ) enables multi-level analysis: for example, individual student, aggregate group, institutional and field of study reports.

	Research methodology
	The empirical research that contributed to this book was multi-institutional. It used a stratified, three-stage cluster sampling strategy and aimed to validate and operationalise the proposed qualities of online and general engagement. Interviews with students were used in the development stages of the Student Engagement Questionnaire (SEQ).

	Scale of project
	1,051 student participants who were full-time, campus-based, early-year undergraduates completed the SEQ.

	Evaluative comments
	This is a recent publication that draws together the findings from the major USA studies on student engagement and develops them into an instrument to measure student engagement in Australia. The writer is probably the Australasian ‘guru’ on student engagement and the adaptation to the Australian context is useful for New Zealand. Of added interest is the online aspect of student engagement. The model of student engagement styles is a new way of thinking about individual students and their approaches to engagement – though it is beset by the usual issues around such typologies, which include the question ‘do all students fit comfortably into four categories of engagement?’ The book also sits within the existing student engagement framework and does not explore a critical or radical perspective.


	TEMPLATE 15

	Standard bibliographic information
	Coates, H. (2007). A model of online and general campus-based student engagement. Assessment and Evaluation in Higher Education, 32(2), 121-141.

	Country of origin
	United Kingdom

	Key prompts
	Student engagement; online learning engagement; model of engagement styles

	Abstract
	Knowing how campus-based students engage in key online and general learning practices can play a central role in managing and developing university education. Knowledge in this area is limited, however, despite recent advances in student engagement research, and widespread adoption of online learning systems. This paper responds to the need to develop such knowledge, by documenting the development and application of a typological model of online and general campus-based student engagement. It reports the statistical analyses used to develop the model, and analyses the model’s structure and substance. The model is exemplified by considering what it says about how increasingly powerful and pervasive online technologies might be leveraged to enhance campus-based student engagement.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Model building

	Key themes
Motivation/Agency

· Autonomy
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· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	Coates offers four “styles” of engagement: collaborative, intense, independent and passive and then suggests ways of using this information about students (identification of style, comparison of general with online styles) as leverage for considering how to offer online learning – applicable to any of the themes.

· The model is made up of two axes. One assesses students’ academic engagement; the other focuses on their social engagement. 

· Each axis describes a continuum from engagement below the norm to engagement above the norm.

· These norms are established from the statistical analysis described below.

· A matrix established from the two axes provides the four engagement styles noted above as follows:

Social above norm

Social below norm

Academic above norm

Intense style

Independent style

Academic below norm

Collaborative style

Passive style

Application of styles to online engagement:

· Independent engagers view online learning as playing a formative role in their knowledge construction, as contextualizing and legitimating their learning activities, and as providing broad forms of support. Such students see themselves as participants in a learning community.

· Intensely engaged learners are highly involved with their study. They use available management systems more than others to contextualize their study, to communicate and collaborate with other students, to self manage their learning, and contact staff.

· Collaborative engagers tend to favour the social aspects of learning. Collaborative online engagement tends to focus on communications with others. Such students tend to feel validated within their learning communities.

· Passive engagers rarely participate in the online or general activities and conditions linked with productive learning.

	Research methodology
	Survey of full-time undergraduates using the Student Engagement Questionnaire (7 scales relating to online engagement, 9 scales related general engagement – stratified sampling).

	Scale of project
	1,051 respondents, 17 lecture groups, across 4 universities and 4 fields of study.

	Evaluative comments
	A comprehensive statistical analysis of survey responses to build a statistically valid model. Although Coates explicitly denies that his engagement styles are in any way associated with intrinsic characteristics like learning styles, some scepticism about the outcome of four styles of engagement – given the perverse uses made of the learning styles classifications from the 1980s – is warranted.


	TEMPLATE 16

	Standard bibliographic information
	Coates, H., Hillman, K., Jackson, D., Tan, L., Daws, A., Rainsford, D., & Murphy, M. (2008). Attracting, engaging and retaining: New conversations about learning. Australasian student engagement report (AUSSE). Camberwell: ACER.

	Country of origin
	Australia

	Key prompts
	Engagement; academic challenge; active learning; student and staff interactions; enriching educational experience; supportive learning environment; work integrated learning

	Abstract
	This paper reports the results of the 2007 round of the AUSSE Questionnaire. The paper summarizes results from 25 Australasian universities, 5 from New Zealand and 20 from Australia. The 9,585 responses received from 66,000 invitations amounted to a response rate of 14.2 percent with a maximum rate of 28.3 percent and a minimum of 7.5 per cent. The report sketches results achieved on the six major scales used in the questionnaire and also traces changes between first and later year students. The AUSSE is closely related to the American National Survey of Student Engagement (NSSE).

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	The AUSSE reviews student engagement in terms of six major scales:

· Academic challenge: Extent to which expectations and assessments challenge students to learn.

· Active learning; Student efforts to actively construct their own knowledge.

· Student/staff interactions: Level and nature of students’ contact with teaching staff.

· Enriching educational experiences: Participating in broadening educational experiences including those outside the institution.

· Supportive learning environment: Feelings of legitimation within the university community.

· Work integrated learning: Integration of employment-focused work experience and study.

Scores for each scale were calculated on a 0-100 scale. A mean score for responses was calculated and compared with the NSSE scores. Mean scores were below NSSE scores for both first and later year students although there was an improvement between first and later years. The mean scores were as follows:

Scale

AUSSE mean first yr

NSSE mean

Challenge

45.1

51.8

Active learning

33.1

41.3

Interactions

18.3

32.8

Enrichment

23.4

27.1

Support

51.2

59.9

Work integration

39.3

N/A

The report shows correlations on the metric between the scales as follows:

· Engagement in higher order forms of learning (analysis, synthesis, evaluation) tend to be associated with most aspects of engagement with correlations ranging from 28.9 and 33.3.

· Summative course evaluations are most strongly related to perceptions of academic support. “When institutions offer students an environment that is supportive of their learning efforts, students are more likely to report satisfaction with the quality of academic advising, report positive evaluations of the entire educational experience and report that they would attend the same institution if they were to start their course again” (p. 21).

· Quality student advising is linked with quality engagement.

· There is a strong correlation between support and perception of overall quality.

	Research methodology
	The survey instrument was adapted from the American NSSE instrument. Items were adjusted to Australasian conditions with the scale on work integration added. Twenty-five institutions, representative of higher education institutions in Australasia were invited to participate. A stratified, systematic sampling strategy was used to produce generalisable data sets.

	Scale of project
	This was a large-scale study involving over 66,000 potential participants in 25 Australasian universities. A small 14.2% response rate yielded 9,585 competed questionnaires.

	Evaluative comments
	This is an interesting report primarily because it seems to fit so well the transactional view of engagement prevalent in the NSSE and most attempts to gauge information on engagement. It was disappointing though to see that no interpretive statistics were used. The report describes rather than analyses, synthesizes and evaluates data. The simplicity of the report detracts from its value.


	TEMPLATE 17

	Standard bibliographic information
	Davies, C. (2002). Student engagement with simulations: A case study. Computers and Education, 39, 271-282.

	Country of origin
	Australia

	Key prompts
	Intrinsic motivation; authenticity

	Abstract
	A case study of student engagement with simulations in a materials engineering course is presented. The aim of the work was to better understand the characteristics of simulations which support learning: the attributes, qualities, and circumstances of their use which lead to improved understanding. Simulations were introduced into the teaching of engineering heat transfer in 2000 and were modified for 2001 based on feedback received in 2000. The response of the two student cohorts to the simulations were recorded by observation and questioning during class sessions, questionnaires administered before, during, and after the teaching period, and by informal interviews after the teaching period. The responses of the two cohorts on the final questionnaire were compared using the Mann-Whitney U test. The features which were found in the current study to be important for engagement were: complexity of the simulation; the learning environment as a whole (as distinct from simply the software), and overcoming the ‘barrier’ of navigational opacity. Allowing sufficient time for engagement to develop was found to be critical to achieving learning outcomes. Significantly, the study highlights the need to differentiate carefully between the replication of a scenario and the provision of a simulation designed with learning as the primary goal. The objective of the simulation must be congruent with the objective of the learner, and must support the learner’s objective.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	Engaged learning is authentic in that it mirrors ‘real-life’ situations, and is often project based and conducted in groups (leaning communities?).

Engagement is defined (or used as) an element of interaction (in this case, with software).
The article states that engaged learning can be characterised by learning goals that are intrinsically interesting, by students who are able to monitor their progress and recognize when they need help, and, as a consequence, students altering their learning environment to enable learning; i.e., students who actively participate in their learning. 

Allowing sufficient time for student engagement to develop is seen to be critical to achieving learning outcomes.

	Research methodology
	The responses of two student cohorts to computer simulations in a materials engineering course were recorded by observation and questioning during class sessions, questionnaires administered before, during, and after the teaching period, and by informal interviews after the teaching period. The responses of the two cohorts on the final questionnaire were compared using the Mann-Whitney U test.

	Scale of project
	16 students in 2000 and 20 students in 2001 were involved in the six-week course. Final survey responses were gathered from 13 students in 2000 and 13 students in 2001.

	Evaluative comments
	This article has a few interesting concepts to consider with regards to engagement, such as the internal motivation of students and learning communities. However, the article mainly focuses on computer simulations.
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	Standard bibliographic information
	Deci, E. & Ryan, R. (2000). The ‘what’ and ‘why’ of goal pursuits: Human needs and the self-determination of behaviour. Psychological Inquiry, 11(4), 227-268.

	Country of origin
	United States of America

	Key prompts
	Self-determination theory; human motivation; psychological needs; autonomy; competence; relatedness

	Abstract
	Self-determination theory (SDT) maintains that an understanding of human motivation requires a consideration of innate psychological needs for competence, autonomy, and relatedness. We discuss the SDT concept of needs as it relates to previous need theories, emphasizing that needs specify the necessary conditions for psychological growth, integrity, and well-being. This concept of needs leads to the hypotheses that different regulatory processes underlying goal pursuits are differentially associated with effective functioning and well-being and also that different goal contents have different relations to the quality of behavior and mental health, specifically because different regulatory processes and different goal contents are associated with differing degrees of need satisfaction. Social contexts and individual differences that support satisfaction of the basic needs facilitate natural growth processes including intrinsically motivated behavior and integration of extrinsic motivations, whereas those that forestall autonomy, competence, or relatedness are associated with poorer motivation, performance, and well-being. We also discuss the relation of the psychological needs to cultural values, evolutionary processes, and other contemporary motivation theories.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Literature Review

	Key themes
Motivation/Agency
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· Successful living
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· Critical learning
	Self-determination theory is concerned primarily with exploring the psychological processes that promote optimal functioning and health. It is built around the assumption that there is a close relation between people as innately active beings and the social environment in which they attempt to meet their basic needs. Basic needs are seen as innate and necessary psychological nutriments (viz., competence, autonomy, and relatedness) for healthy development and effective functioning. This definition “allows for prediction of the social conditions that promote high quality development and performance and of the person factors that, at any given time, contribute to that high-quality development and performance” (p. 263). Here it makes a real contribution to understanding student engagement.

The research reviewed in this article has shown that social contexts supportive of the needs for competence, autonomy, and relatedness: 

· (a) Maintain or enhance intrinsic motivation; 

· (b) Facilitate the internalization and integration of extrinsic motivation resulting in more autonomous motivational or regulatory orientations; and

· (c) Promote or strengthen aspirations or life goals that provide ongoing satisfaction of the basic needs.

	Research methodology
	This is a review of literature that enables the authors to defend self-determination theory. In particular it defends the importance of psychological need and its relationship to autonomy, competence and belonging and how these connect with effectiveness in life.

	Scale of project
	229 citations provided, among these a goodly number of the authors’ own work.

	Evaluative comments
	This is a very valuable article. It provides a theoretical basis for one important aspect of student engagement not well represented in the Indiana University inspired literature: learner motivation and agency. After all, it seems self evident that in order to engage, learners must be motivated and have their needs met.
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	Standard bibliographic information
	Dewart, H., Drees, D., Hixenbaugh, P., & Thorn, L. (2006, 12-14 July). Engaging first year students at a metropolitan university: Is electronic mentoring an effective strategy? Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	United Kingdom

	Key prompts
	Mentoring; e-mentoring; academic and social integration

	Abstract
	Many H.E. departments have developed schemes for promoting student engagement through providing first year students with a second or third year student as ‘mentor’. These schemes range from informal introductions at induction events, through ‘buddy’ schemes, to more formal study support schemes where students are trained to provide academic input to less experienced peers. Students at a metropolitan university, mostly living some distance away and often living at home with parents have been found to have particular needs which may be partly met through peer support. Social and academic integration are a major challenge. The advantages of, and challenges for, mentoring schemes are discussed. One possible way of providing mentoring for a large, disparate student body is through e-mentoring. An online peer ‘e-mentoring’ scheme for providing additional support and guidance to students is described and evaluated. Year 3 Psychology undergraduates in the UK were trained to undertake mentoring, via e-mail, of students in Year 1. Evaluation of the impact of the scheme on the student learning experience includes comparisons on a number of measures with a previous cohort of students who did not have access to e-mentoring. Findings have shown that students in cohorts which were offered mentoring felt more socially integrated into the university and reported higher satisfaction with the university across the year than the cohort which was not offered e-mentoring. Those students who actively made use of the scheme reported significantly greater self-efficacy and higher satisfaction with the university than those who did not make use of the scheme. Responses to feedback questionnaires have demonstrated that mentors, as well as mentees, are positive about what they have gained from participating in e-mentoring.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	This article highlights the benefit of matching experienced students with first year students in a mentoring scheme. Mentoring via email contact between first-year and third-year students was chosen, because email provides:

· 24-hour access to advice;

· Flexibility in when contact is made and maintained;

· More frequent interaction than face-to-face meetings;

· The ability to store and refer back to responses;

· Less intimidating contact for shy or diverse students; and

· The ability to carefully select words and style of expression.

Feedback on the scheme showed that 49% of students had participated in its second year of operation, and 51% in its third year. The findings demonstrated that students viewed mentoring positively, whether or not they actually made use of it.

Student mentees who made use of the scheme felt more socially integrated into the university, were more satisfied with the university, reported greater self-efficacy, and were more academically ambitious, than those who did not participate. Mentors also felt they had gained from the scheme and felt effective in their role.

The authors conclude that “E-mentoring can provide additional support at a critical time for student retention and can help with engaging students, both academically and socially” (p. 6).

	Research methodology
	20 volunteer mentors were recruited and allocated to 100 first year students. An e-mentoring scheme was set up with evaluation built into its design. Evaluation was given through feedback at the end of the year with regards to usage, usefulness, along with a questionnaire on commencement, mid-semester, and on conclusion of the study

	Scale of project
	Single institution, 100 mentees, 20 mentors annually.

	Evaluative comments
	The article talks more about mentoring, how to, benefits, etc. rather than how this impacts on engagement. When the article does touch on engagement, it is using this term as a means of retention.

The article goes on to detail why electronic mentoring is beneficial, with objectives being to offer first-year students an effective support system from people who understand their perspective.
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	Standard bibliographic information
	DiMaria, F. (2006). Keeping our engaged, at-risk kids in college. Education Digest, 72(2), 52-57.

	Country of origin
	United States of America

	Key prompts
	Community college; 2005 CCSSE survey; high risk students; student engagement

	Abstract
	This summary article of the 2005 CCSSE student engagement survey focuses on results that inform on the needs of various categories of what are considered to be high-risk students. It canvasses academically underprepared students, students of colour, first generation students, students 25 years old and older, and part-time students. The article observes that high-risk students tend to be more engaged in their studies than low-risk students but don’t experience the same level of success.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Summary of CCSSE 2005 survey

	Key themes
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	When so-called high-risk and low-risk students are compared, the high-risk students are more engaged than their low-risk peers. They:

· Are less likely to come to class unprepared;

· Interact more frequently with instructors outside class; and

· Use support services more often.

On the other hand, high-risk students:

· Have lower educational aspirations;

· On average have less successful outcomes (lower grades); and

· Have lower persistence rates.

Eight risk factors are identified in the CCSSE survey. Students who attend community colleges are four times more likely to reflect four or more of these risk factors than students attending four-year colleges and universities.

The article gives some detail on five groups of at-risk students:

· Academically underprepared students use services more extensively, work harder by taking remedial classes and are generally more engaged than better-prepared students.

· Students of colour (24% in the 2005 survey were Black, Hispanic or Native American) reported more academic gain than Asian and Whites and were more likely to credit the college with their success. However, students of colour achieved lower grades overall.

· More than 37% of respondents were first generation students. They had to care for more dependents and were more likely to work more than 30 hours per week. More first generation students consider their community college qualification to be their final qualification.

· Students 25 and older (37%) are more likely to ask questions in class and contribute to class discussions, come to class prepared, attend class regularly, report receiving prompt feedback and find their exams challenging. They are more self-directed. More older students reported caring for dependents for more than 30 hours per week than traditional aged students.

· Nearly two thirds of community college students attend part-time. They have fleeting contact with their college as most have careers. Consequently they have less contact with instructors by email or outside of class.

	Research methodology
	This is a summary of the results from the CCSSE annual survey of community colleges. It gathers quantitative data on 5 benchmarks for student engagement: active and collaborative learning, student effort, academic challenge, student-staff interaction and support of learners’ benchmarks.

	Scale of project
	The 2005 CCSSE survey sampled 133,281 students attending 257 colleges in 38 states.

	Evaluative comments
	This summary paper completes the array of reports on CCSSE survey available from 2002 to 2006. Like the other reports this one focuses on different aspects and therefore is very useful. Together, these reports on the CCSSE survey provide a very comprehensive picture of student engagement in community colleges.
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	Country of origin
	United Kingdom

	Key prompts
	Autonomy; control; competence and motivation; first year students

	Abstract
	Autonomy in learning is considered to be a valuable asset for achievement and an outcome of higher education. This study investigated autonomy-related psychological characteristics of first-year undergraduates at registration, providing baseline data indicative of a predisposition for autonomous learning. Students’ age and sex-related perceptions of competence, self-esteem, motivation and locus of control, all theoretically related to autonomous behaviour, were measured. The results indicated a positive role for new students, with motivation at the internalised end of the spectrum and a perceived internal locus of control. Students are, however, cautious about or unsure of their abilities to meet the demands of higher education and this needs to be addressed by teaching staff if autonomy in learning is to be demonstrated. Age and sex differences were not as prevalent as had been expected. Students arrive at university with the potential to be autonomous in their learning. It is the responsibility of those who structure the learning environment to nurture undergraduate potential if autonomous behaviour is to be realised as an outcome of higher education.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	Student Agency

Autonomous people are intrinsically-motivated, perceive themselves to be in control of their decision-making, take responsibility for the outcomes of their actions and have confidence in themselves.

In this study, self-perceived competence is defined as the extent to which a student holds an expectation that he or she is competent to meet the demands of a context – in this case, higher education. Demonstration of competence is a basic human need. The desire to acquire mastery and to display competence is a strong motivator for action, and the accompanying self-appraisal of competence will interact with other motivations to initiate or inhibit future action. The positive or negative effects of high or low perceptions of competence on self-esteem and on behaviour are greater when the activity is considered personally important.

For learners to be self-determined or autonomous, they must have a sufficiently high self-perception of competence to be prepared to risk short-term failure at a task that they feel is important. Behaviours associated with autonomy are commonly described as those related to high scores in intrinsic motivation, perceptions of competence and an internal locus of control. A motivational orientation at the intrinsic end of the continuum is a logically necessary element of autonomy. A learner who is only regulated externally could not be considered to be autonomous.

The results of the survey suggest that it is important for university staff to offer beginning students opportunities to increase their perception of academic competence at an early stage. The provision of opportunities to enhance their perceptions of competence, exercise control over the outcomes of their study and continue to be motivated to know and to achieve, will support the positive, autonomy-related profiles that exist at first-year registration.

	Research methodology
	This was a quantitative survey study using three established inventories: the Self-Perception Profile for college students to measure their self-perception of competence in two academic and two social domains; the Academic Motivation Scale used to study extrinsic and intrinsic motivation for higher education study; and the Academic Locus of Control Scale used to assess the degree students feel they have control over their successes and failures in their academic work.

	Scale of project
	Students were randomly selected at first year registration at the University of Wales, Bangor and were asked to volunteer to respond to three questionnaires. A total of 394 booklets were satisfactorily completed from 418 respondents. In this sample, there were 206 women (38 mature and 168 younger) and 188 men (52 mature and 136 younger). The mature students were categorised as being those who were 21 years of age or over at registration.

	Evaluative comments
	This is a very useful article that supports much of what Deci and Ryan’s self-determination theory proposes. It is a pity that it is a one-institutional study.
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	Key prompts
	Adjustment to college; student outcomes; social interaction; minority students

	Abstract
	This article explores racial and ethnic differences in adjusting to college and the consequences different adjustment strategies have on college outcomes. Prior research has pinpointed the transition to college as a crucial period of time that, in many ways, sets the stage for later college success or failure (Gall, Evans, & Bellerose, 2000; Hurtado, Carter, & Spuler, 1996; Padilla, Trevino, Trevino, & Gonzalez, 1997; Terenzini, Rendon, Upcraft, Millar, Allison, Gregg, & Jalomo, 1994; Tinto, 1987). I begin by summarizing the major perspectives in education on the roots of college attrition. In the process of comparing and contrasting these perspectives, I highlight three prominent factors that may affect adjustment and subsequent success in college: minority status, socioeconomic disadvantage, and being a first generation college student. Looking at the social and academic connections students make on campus, I explore the importance of the college transition process. In the course of transitioning to college, students from various connections to others on campus. I introduce a variety of indicators of these social and academic connections and examine their relationship to college grades and satisfaction with college. I examine Black and Hispanic students separately to understand how their adjustment to college may be different from that of White and Asian students.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This article compares the academic and social adjustment of first year minority (Black/Hispanic/Asian) students to college life. Major dependent variables are college satisfaction (5 item scale from questionnaire) and achievement (Grade Point Average).

The main findings in this study strongly support the idea that involvement in various aspects of college life is important for college success. Getting involved in formal school organizations is a particularly strong factor for Hispanic and Black students. Black and Hispanic students who are more involved in formal social activities not only attain higher grades but also are significantly less likely to leave college.
· Involvement in formal social activities was positively related to GPA for Asian, Hispanic, and Black students, but has no significant impact on grades for White students. 

· Formal social ties were significantly related to satisfaction with college for all groups. 

· Students who have more informal connections on campus and minority students who have more formal connections on campus were less likely to leave by their junior year. Satisfaction with college was also strongly related to leaving school for all students.

Involvement in formal activities on campus contributes not only to greater satisfaction for Black and Hispanic students but also to greater academic success. Formal social ties are only marginally significant for Asians, and they are not at all significant for Whites. Similar cross-context effects were found for Black and Hispanic students in the models predicting satisfaction with college.

	Research methodology
	The data were generated by a series of surveys over at least three years. A first survey, carried out in the last year of high school, asked questions on personal and family background. Follow up surveys were conducted during the first year at college. This asked students about their courses and grades, contact with staff, experience with other students, involvement in activities and perceptions of racial discrimination.

	Scale of project
	The data used in this article come from the National Longitudinal Survey of Freshmen, a national probability sample of nearly 4,000 first-time students entering selective colleges and universities in 1999. 4,573 students were selected to participate through a stratified random sample from which there were 3,924 completed face-to-face interviews in the first wave of data collection. Equal numbers of Black, Hispanic, Asian, and White students were sampled from each institution.

	Evaluative comments
	This article has some value but is mainly about student outcomes rather than engagement.
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	Abstract
	With the increased emphasis that tertiary institutions are placing on online learning, there is an ongoing need to increase our understanding of how students perceive and use available resources and the effectiveness of such learning resources. The objective of this paper is to evaluate student perceptions and uses of one of the recent developments in online learning: Course Materials Online (CMO), an electronic reserve system developed for the University of Western Australia (UWA) Library. At its most basic level, CMO is an online document management system used by the UWA library to support the online provision of course reading materials. Because CMO offers greater accessibility and flexibility, there appears an assumption that student reaction to electronic reserves would naturally be favourable, and that greater access would translate into improved use of library resources. We decided, however, that more quantitative inquiry would be beneficial. The paper is concerned with how CMO is influencing students’ research practices and attitudes, and with the practical issues that have shaped students uptake and use of CMO.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	For the majority of the students in the survey, CMO use was driven by the desire to minimize time spent researching. While COM may improve students’ use of resources it is not necessarily enhancing the quality of student engagement. Indeed, it may be inhibiting independent research and may discouraging deep learning.

While the results do not illustrate a decrease in students’ research capability, they do indicate that CMO perhaps inculcates a sense of apathy towards sourcing their own material, and a student expectation that resources will be readily available to them without any effort on their part. Students’ desire to have all essay resources available to them through CMO can be read as an avoidance of the central skills and requirements of an Arts degree (independent thought, critical analysis, research ability).

Students expressed clear preference for hard copy materials for reading and research and being able to annotate/highlight by hand; the authors suggest that such physical interaction with text helps assist content interpretation and more sustained level of engagement.

The results suggest that provision/use of CMO contributes to a decrease in engagement with learning. The authors suggest that the integration of online course reading materials with online learning environments (e.g. WebCT) where links can be made between academic theory, discussion and readings could provide added value to the materials and thus provide a greater level of online engagement.

	Research methodology
	The study sought to identify the value students place on course materials online, to measure their overall satisfaction with the ways in which CMO is employed, and to solicit their opinions on the weaknesses or shortcomings of digitised reading materials. A survey employing both quantitative and qualitative questions was administered to first, second and third year tutorial groups of students in the Faculty of Arts.

	Scale of project
	Data were gathered at one institution, the University of Western Australia. 96 students, 40 from English and Cultural Studies and 56 from History, and 12 staff members from the two disciplines were surveyed.

	Evaluative comments
	Some useful findings about the provision and use of electronic distribution sites (CMO) and the general negative impact of such materials on student engagement with the tasks of reading and researching. The results challenge the idea that accessibility of materials/resources is leading to greater levels of reading or more positive attitudes towards study.

The relationship of CMO to a decrease in engagement may need further investigation.
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	Key prompts
	Cultural identity; academic control; general feelings of wellbeing

	Abstract
	Perceptions of stress and discomfort in the university environment and the relation between these perceptions and academic enjoyment/motivation and psychological well-being were examined in a sample of 122 Maori psychology students at Massey University. The moderating effects of perceived control and cultural identity were also considered. Major findings were that: (a) individuals reporting high stress, more feelings of discomfort at university, and a lower sense of academic control, were significantly more likely to be experiencing a lowered sense of well-being, and reduced feelings of academic enjoyment and motivation; (b) under conditions where there is a high sense of academic control, those with a high sense of comfort with university report significantly higher well-being that those with low comfort; (c) there were no moderating effects of cultural identity. Providing a comfortable academic environment that students’ perceive as culturally-congruent increases perceived psychological well-being and academic enjoyment and motivation.

	Type of research
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	The results suggests that individuals reporting high stress, more feelings of discomfort at university, and a lower sense of academic control, were significantly more likely to experience a lowered sense of well-being, and reduced feelings of academic enjoyment and motivation. 

Where there is a low sense of academic control, individuals who report feeling more comfortable in the university environment tend to report slightly higher levels of well-being than those less comfortable with university. Where there is a high sense of academic control, those with a high sense of comfort with university report significantly higher well-being that those with low comfort.

Clearly stress is a strong predictor of well-being. The results clearly demonstrate the importance of incorporating within the university a stress management programme tailored for Maori students.

Comfort at university was a consistent predictor of academic enjoyment/ motivation for Maori students. Creating a culturally congruent environment for Maori students is an important consideration for the university. This might be achieved via:
· Mentoring programmes;

· A Tangata Whenua Resource room occasionally visited by staff; or

· Reducing perceived distance between staff and students.

	Research methodology
	A questionnaire using Likert type items was used. The questionnaire had six scales: (1) stress; (2) comfort in the university environment; (3) academic control; (4) subjective well-being; (5) academic enjoyment/motivation; and (6) cultural identity.

	Scale of project
	315 students were sent a letter, the information sheet and questionnaire. 122 students returned the completed questionnaire, representing an overall response rate of 38.7%.

	Evaluative comments
	While a small scale study, it is nevertheless valuable both to accentuate the value of the adaptation discourse noted in the retention literature and in documenting the importance of relationship building for Maori students in Higher Education. The findings reported do support intuitive thinking on the effects of stress and discomfort within the university on general well being.
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	Key prompts
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	Abstract
	Differences in student engagement between women and men at historically Black colleges and universities (HBCUs) are examined in this study. Data were collected from 1,167 African American undergraduate students at 12 four-year HBCUs that participated in the National Survey of Student Engagement. Controlling for several factors that might obscure gender differences, the results counter previous research regarding gender gaps on HBCU campuses by illustrating that African American women enjoy an equally engaging experience as their same-race male counterparts.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	This study was an exploration of engagement trends to determine if gaps (identified in 1980s research) still exist between women and men at HBCUs.

Results show no significant differences in engagement levels of women and men on six (of eight) measures examined in the study:

· Active and collaborative learning;

· Supportive campus environment;

· General education gains;

· Personal and social gains;

· Practical competency gains; and

· Satisfaction with institution.

Significant differences between women and men were found on academic challenge and student-faculty interaction: 

· Women reported more academic rigour than men: women spent more time preparing for class and worked harder than men to meet faculty expectations.

· Greater numbers of women are now enrolled in HBCUs, therefore comprising the majority in classrooms, which possibly contributes to their higher level of engagement.

· Men reported more contact with faculty than women did. Men may interact more with faculty to compensate for lower levels of course preparation. Men may dominate time with faculty simply because they spend less time preparing for class and completing assignments, thus requiring additional in class and out of class attention

· Although they interacted less frequently with faculty, women students perceived their campuses to be as supportive as men did.

That no significant difference between women and men on all other dimensions of the survey illustrates the shift in student engagement by gender at HBCUs.

	Research methodology
	This study examined possible gender differences in engagement at historically Black colleges and universities. Data from the 2000 and 2001 administrations of the National Survey of Student Engagement (NSSE) were used. Gender differences were analysed using multivariate ordinary least squares (OLS) regression, on eight measures from the NSSE: academic challenge; active and collaborative learning; student-faculty interaction; supportive campus environment; general education gains; personal and social gains; practical competence gains; and satisfaction with the institution.

	Scale of project
	Data were analysed from 1,167 African American undergraduate students (919 female and 248 male) at 12 four-year HBCUs that participated in the NSSE.

	Evaluative comments
	Of limited interest and usefulness in that the context and results of the research has little application to the NZ context and our own study. Nevertheless, the gender and cultural dimensions of student engagement are of interest and relevance: Do NZ institutions serve women and men equally well in terms of student engagement?
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	Key prompts
	Actively engaged; supportive; primary, secondary and tertiary education; supportive environment; relationships; Maori and Pasifika

	Abstract
	This article is the result of three separate research projects. Each project focused, in some way, on the teaching/learning processes involving Maori and Pasifika lower SES students in the Auckland region. The projects, respectively, cover the primary, secondary and tertiary sectors. The dominant theme that emerged independently from all three projects is the critical importance of the relationship between the teacher and the learner. The research clearly demonstrated that when a positive relationship exists, students are more motivated to learn, more actively participate in their learning and the learning is likely to be more effective. Furthermore, that if a teacher is unable to form this relationship the students are less able to open themselves to learning from that teacher. The paper explores the components of the relationship common to these students from primary through to tertiary study.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	The article identifies key characteristics of effective relationships based on the responses from both teachers and students. These were as follows:

· Empathy;

· Caring;

· Respect;

· Going the extra mile;

· Passion to enthuse and motivate;

· Patience and perseverance; and

· Belief in their (students’) abilities.

These characteristics were identified as being dependent upon the attitudes, values, behaviour, effort and skills of the teacher. However, they do note that teachers need to demonstrate an understanding of and empathy with Maori and Pasifika cultures.

The following outcomes were identified for effective teachers: confidence and self-efficacy, reciprocity, loyalty, expectation for good work ethic, model a good work ethic.

	Research methodology
	Reviews three pieces of research in different environments carried out by the authors. The first study took place in primary schools where the majority of students were Maori and Pasifika. Successful teachers, and others who had knowledge of the teachers’ practice and attitudes, were interviewed. The second study was in a secondary school setting.  Highly effective teachers were observed in the classroom. They were then interviewed, as were groups of Maori and Pasifika students who had participated in the lessons. The third study sought explanations for the underachievement of Pasifika tertiary students. Past and current Pasifika students in the Faculty of Business and course lecturers participated in group discussions and interviews. Themes emerging from the interview data were incorporated into a questionnaire on practices and approaches to student achievement.

	Scale of project
	Study 1, conducted in 1999 and 2000: 3 primary school teachers and others with knowledge of their practice. Study 2, conducted in 1999: 89 teachers from eight decile 1 secondary schools. 100 lessons were observed, 100 interviews with the teachers were conducted, and 100 group discussions with students (600 in total) were held. Study 3, conducted in 1999 and 2000: Pasifika students and lecturers in the Faculty of Business at Auckland University of Technology. The numbers of students and staff who participated in the interviews, discussion and questionnaire were not reported.

	Evaluative comments
	This is an interesting and useful discussion about the importance of the relationships developed by teachers in the classroom. It describes the various characteristics using quotations from both students and teachers. It may have some limitation in that the major pieces of work focus on schools. The tertiary component does not provide information as to the size of the sample. However there is other literature that confirms the importance of the relationship at the tertiary level particularly for students at foundation learning levels. The value of the paper lies in its attempt to identify components of these characteristics thus providing the opportunity to analyse the underlying assumptions being made.
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	Abstract
	The growth in the student population within higher education against a background of government policy promoting the concept of ‘widening participation’ has led to much debate about the nature of university teaching. Academic engagement of all students within increasingly large and diverse classrooms has proved difficult to achieve. The research that we report here is part of a two-year ESRC/TLRP-funded project, whose key aim is to develop strategies for encouraging academic engagement and participation of all students by creating inclusive learning environments. In this paper, we report on the first stage of this project by exploring some of the sociological, epistemological and pedagogical reasons why learning environments may impact differently on first year students. We do this by asking over 200 ‘pre-entry students’ what conceptions they have about higher education, university teachers, their subject and themselves as learners prior to enrolment at university. We consider how these conceptions might influence how they engage in, and benefit from, learning at university.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This study explores how a group of students from further education colleges described their expectations of university study and the authors comment on how these expectations could impact engagement.

Expectations are fed by a variety of factors:

· Sociological factors influenced by background such as social capital.

· Epistemological factors about what is to be learnt (curriculum), how it is to be learnt (pedagogy) and how that learning is to be assessed (assessment) are perceived diversely depending on background knowledge of subject; whether it is strongly framed or weakly framed.

· Expectations that the pedagogy would be traditional – unreflective and teacher focused.

Students’ concerns were chiefly about money, debt and work; making friends; being alone and fitting in; identity; and fair and equal treatment.

Students’ attitudes to learning varied greatly. Three main approaches emerged: a combined surface deep approach, a mostly surface and a mostly deep approach.

· The most common reported ‘combined approach’ was that students liked to be given information by the teacher which they would then go and research further.

· The mostly surface approach people (second most frequent response) emphasised memorizing and rote learning. Students learning in this way may well be overwhelmed when entering higher education and high level learning and disengage.

· The mostly deep approach indicated a strong preference of inquiry learning, researching and finding things out for themselves. They prefer to take control over what they do.

A good university teacher was seen to use a variety of approaches, make lectures interesting by asking student opinion and making learning personally meaningful.

Most students conceived of knowledge as absolute truth held by experts. Knowledge was received and uncontested. Such learners will not engage well at times when knowledge is contested or ambiguous.

In almost all focus groups students said they wanted to be recognized and respected as people with something to offer.

	Research methodology
	Questionnaires, interviews and focus groups were conducted with students from two colleges of further education, a sixth form college and a comprehensive state school. The students were all ‘pre-entry’ to a university, and were selected based on the subjects they were studying. The study aimed to examine the students’ conceptions of higher education, university teachers, their subject and themselves as learners, prior to enrolment at university. This study forms the first stage of a two-year research project.

	Scale of project
	225 students answered the questionnaire, 100 were involved in focus groups and 14 were interviewed. The students came from four pre-entry institutions with diverse student populations and a variety of entry routes to university.

	Evaluative comments
	A relatively small-scale study involving students from pre-university institutions, the study nevertheless is useful in that it explores conceptions of how students expect to engage with their learning.
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	Key prompts
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	Abstract
	We explore the conditions under which students engage with, or disengage from, learning at university within the context of increased student diversity. We discuss the concept and use of academic engagement and disengagement but focus on the dynamics of disengagement in two comparable first year computing modules at a pre- and a post-1992 university. The findings from this study suggest that there are many periods in which the learning and teaching environment, pedagogy and/or content do not academically engage the diverse interests and meet the needs of the range of students represented. Drawing upon this analysis, the reflections of participating teachers and interviews with their students, we consider what might be done to increase and widen academic engagement in the computing classroom. We conclude by drawing out some of the tentative implications that might be useful to explore in other universities.
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	Dis/engagement in this study is defined eclectically through different theoretical lenses: familial and institutional habituses, approaches to learning and theories of knowing. 

Engaged students are described as taking a ‘deep’ approach to learning and making connections between experiences, identity and knowledge. Disengaged students appear to take a ‘surface’ approach to learning, and do not make connections between life experiences and course content.

The authors do not try to box students as permanently engaged or disengaged. “The same student may show different signs and degrees of dis/engagement over short or long periods, within a task or session, or over the module or course” (p. 192).

There are multiple reasons for dis/engagement, reasons that may include agency and structure. This paper focuses on the interplay between the community and the individual. Issues beyond the classroom may have effects on questions of dis/engagement.

The findings of the study associated with the above theoretical outline were:

· Disengaged students tended to be silent in discussions, fearing exposure and humiliation. On this issue the authors claim that students need to be able to construct, develop and share their own and others’ knowledge in a positive environment without fear of humiliation and alienation.

· Some students gave up when they got stuck, requiring help from the teacher to get unstuck. Others saw getting stuck as an opportunity to play around, explore and learn from being stuck.

· Students sought connection with their own interests, career aspirations and prior knowledge. Absence of such connection led to disengagement.

· The research reported noted that in computing, perceived as a male subject, females were sometimes excluded. This led to disengagement. Judging on the evidence in this study, it seems very important for engagement to operate an inclusive teaching/learning environment.

	Research methodology
	A fairly small-scale study of students in two similar computing classes in two universities. Data were gathered from students through questionnaires, in-depth interviews, short interviews, focus group discussions, and observations and video recordings of classroom sessions. Post-session conversations with teachers were also held. The study explored the conditions under which students engage with, or disengage from, learning at university within the context of increased student diversity.

	Scale of project
	36 students from two universities were involved in this study. All of the 36 students participated in the survey, while 5 students took part in the in-depth interviews, 10 students in the short interviews, and 16 students in the two focus group meetings. Three classroom sessions from each module were observed and recorded.

	Evaluative comments
	While the findings from the study were interesting in confirming common wisdom on engagement and disengagement, of particular interest is the definitional underpinnings offered in the paper. Definitions are interesting in the way they differ from the usual American definitions and introduce learning approaches and habitus into the definitional mix.
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	Country of origin
	Australia

	Key prompts
	Time perspective; enhancing student engagement; future time orientation; academic application; academic orientation

	Abstract
	Enhancing student engagement is considered an important strategy for improving retention. Students’ Time Perspective is an under-researched factor that may significantly influence student engagement. This study examines interrelationships between elements of student engagement and relationship with Time Perspective. We propose that there are significant relationships between psychological and behavioural elements of student engagement. We also posit that time orientation is an important factor in facilitating psychological and behavioural elements of student engagement. Participants (N=347) were first-year undergraduate students who had completed one semester of study and re-enrolled for a further semester of study at an Australian university. Participants were surveyed using instruments designed to measure Academic Application, Academic Orientation (McInnis, James, & Hartley, 2000), Time Perspective (Zimbardo & Boyd, 1999), the shortened version of the Study Process Questionnaire (Fox, McManus, & Winder, 2001) and hours spent preparing for class. There were interrelationships between the elements of student engagement (e.g. Academic Application) with productive educational behaviours (e.g. deep approach to learning). Students’ perceptions of time appeared as a key factor mediating levels of Academic Application and Academic Orientation. Orientation to the Future emerged as a significant predictor of these elements of engagement. Future orientation emerged as an important factor mediating students’ academic engagement in these students who completed one semester of study. Interventions focusing on the development of time perspective may be helpful in encouraging and supporting academic engagement and, ultimately, persistence in higher education.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This study examines the interrelationships between a number of variables, such as Academic Application (or consistency in study behaviour, time spent studying out of class, seeking advice from teaching staff, and approach to study, e.g. deep or surface learning), Academic Orientation (value placed on academic endeavour and learning), and Time Perspective (where past experiences can influence present actions and future expectations).

The results show that a future-oriented Time Perspective was a key element in predicting deeper engagement with study.  In addition, Academic Orientations, Academic Application and approaches to learning were mutually reinforcing aspects of engagement.

The authors argue that “if students demonstrated a Future and an Academic Orientation, and also spent time preparing and using meaningful strategies, then they were more likely to work consistently throughout the semester, seek advice from teaching staff, be motivated to study and do well in their studies. These are the characteristics of students who complete higher education, and they highlight the importance of involvement as a process contributing to academic and social integration” p. 715).

	Research methodology
	Participants were surveyed using instruments designed to measure academic application, academic orientation, time perspective, the shortened version of the Study Process Questionnaire (Fox, McManus, & Winder, 2001), and hours spent preparing for class. Regression analysis was used to discover factors that predict student engagement.

	Scale of project
	Participants (N=347) were first-year undergraduate students who had completed one semester of study and re-enrolled for a further semester of study at Griffith University in Australia.

	Evaluative comments
	This is an excellent example of a vigorous quantitative study of student engagement. The ‘Future Orientation’ findings were interesting as it indicates that the more this is a factor, the more impact it has on student engagement and therefore overall results and learning.


	TEMPLATE 30

	Standard bibliographic information
	Hu, S., & Kuh, G. (2002). Being (dis)engaged in educationally purposeful activities: The influences of student and institutional characteristics. Research in Higher Education, 43(5), 555-575.

	Country of origin
	United States of America

	Key prompts
	Educational disengagement; educational engagement; post-school education

	Abstract
	The self-reported experiences of 50,883 undergraduates at 123 institutions were analyzed using a multinomial hierarchical model to identify individual and institutional characteristics associated with varying levels of student engagement in educationally purposeful activities. Parental education and student academic preparation were positively associated with higher levels of engagement. White students were generally less engaged than students from other racial and ethnic groups whereas men were more likely to be either disengaged or highly engaged compared with women. Students at public institutions and research universities were less engaged than their counterparts at private colleges and other institutional types. Individual student perceptions of certain aspects of the institutional environment affected engagement in complicated ways.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	Student engagement may be defined as “the quality of effort students themselves devote to educationally purposeful activities that contribute directly to desired outcomes” (p. 555). Examples are: time studied; interactions with teachers and peers on relevant topics; and use of institutional resources.

Chickering and Gamson’s (1987) seven principles of good teaching can serve as proxies for engagement indicators: student-teacher contact; co-operation among students; active learning; prompt feedback; time on task; high expectations; respect for diverse talents and ways of learning.

The purpose of the research was to identify (i) the characteristics of disengaged students and (ii) institutional features that are linked with disengagement.

Kuh et al. (2000) identified a continuum of engagement. Anchoring the high and low ends of the continuum were ‘disengaged’ and ‘intellectuals’ (renamed as ‘engaged’). Engagement scores from the Indiana University surveys were used to assign students to one of three groups: engaged, disengaged and typical (those neither engaged nor disengaged).

The student characteristics aspect of the research was analysed using a variety of demographic variables and two control variables: parental education and academic preparation (previous grades). The institutional aspect of the research was analysed using student perceptions of how the institution (i) emphasised scholarly and intellectual activities; (ii) facilitated congenial relations among students; and (iii) emphasized acquiring vocational and practical competencies.

Results for Part 1 of the study:

· Females made up a smaller proportion of disengaged students.

· Males were proportionately less engaged but also more men were among the highly engaged than women.

· High parental education encouraged higher engagement.

· Students with higher prior grades were more engaged.

· Whites were less engaged than other ethnic groups except Asians.

· Students without goals were more likely to be disengaged.

Results for Part 2 of the study:

· Students were less likely to be disengaged if they perceived their institution to emphasised scholarship and intellectual and critical analysis.

· Had high quality relations between groups.

· Emphasised vocational and practical matters.

· The level of disengagement was higher in public than private institutions.

	Research methodology
	The data used in this study are from the College Student Experience Questionnaire (CSEQ) research programmes at Indiana University. The self-reported experiences of 50,883 undergraduates at 123 institutions were analyzed using a multinomial hierarchical model.

	Scale of project
	50,883 undergraduates at 123 institutions.

	Evaluative comments
	This builds on an impressive portfolio of research from the Indiana University programme on engagement. The focus on disengagement is helpful in that information about who is disengaged must be considered in any study of engagement. However, the construction of the study means that only superficial factors are analysed and the study gives no information on the nature and characteristics of disengagement. As with much quantitative research, this paper provides quite simple, even reductionist answers.


	TEMPLATE 31

	Standard bibliographic information
	Hu, S.P., & Kuh, G.D. (2003). Maximizing what students get out of college: Testing a learning productivity model. Journal of College Student Development, 44(2), 185-203.

	Country of origin
	United States of America

	Key prompts
	College students; experiential learning; college environment; personality development

	Abstract
	This study tests a learning productivity model for undergraduates at four-year colleges and universities using hierarchical linear modeling. Data were from 44,238 full-time enrolled undergraduates from 120 four-year colleges and universities who completed the College Student Experiences Questionnaire (CSEQ) between 1990 and 1997. Perceptions of the campus environment influenced student learning productivity by affecting institution-level student effort, learning efficiency, and student gains. Student affairs professionals and other educators can promote higher levels of student learning by helping to create environments that enhance learning efficiency and engage students in educationally purposeful activities.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	The weight of the evidence in the higher education literature points to student engagement as a key factor in student learning and personal development (Astin, 1993b; Pascarella & Terenzini, 1991).

This study delineates and tests a learning productivity model for colleges and universities. The guiding research question is: How do selected institutional characteristics, including students’ perceptions of campus environments, contribute to undergraduate learning productivity? Learning efficiency is the institution-level average yield in gains reported by students in 23 important areas of learning and personal development in relation to the sum of effort students expend in educationally purposeful activities.

Results showed that similar students expending similar amounts of effort engaging in similar kinds of activities while attending different institutions report making different amounts of progress toward many desired outcomes of college. This is in part because some institutions are more learning efficient. Thus, though somewhat controversial, the economic model metaphor for learning productivity may be a potentially instructive way to think about what happens to students in college and how to focus institutional improvement efforts.

Campus environments that emphasized scholarly and intellectual activities positively affected learning efficiency in General Education and Science and Technology. Schools that emphasized personal relations had positive effects on Sum of Effort and negative effects on learning efficiency in Vocational Preparation. Conversely, institutions that emphasize vocational preparation and practical matters have negative effects on Sum of Effort but predictably positive effects on learning efficiency in Vocational Preparation.

Student engagement in educationally purposeful activities has a strong positive effect on student self-reported gains. This finding corroborates many other studies about the impact of college on students. Thus, even though recent cohorts of undergraduate students may differ in many ways from previous groups, the amount of time they devote to their studies and other educationally purposeful activities remains important to achieving valued outcomes of college. 

	Research methodology
	This study tests a learning productivity model for undergraduates at four-year colleges and universities using hierarchical linear modeling. The I-E-O model (Astin, 1993b) and the causal model (Pascarella & Terenzini, 1991) underpin this work. Student learning (outcomes) is presumed to be a function of the interactions of inputs and the environment, which encompass student perceptions and behaviour as well as an institution’s human, financial, and physical resources.

	Scale of project
	The sample is composed of 44,238 full-time enrolled undergraduates at 120 four-year colleges and universities who completed the third edition of the College Student Experiences Questionnaire (CSEQ) between 1990 and 1997.

	Evaluative comments
	As with all college student surveys, the CSEQ relies on self-reports from students. Self-reports are generally valid if they meet three conditions: (a) when the information requested is known to respondents, (b) if the questions are phrased clearly and unambiguously, and (c) if respondents think the questions merit a serious and thoughtful response. However, the results are less than spectacular and the article is valuable more for the model than for the statistical work underpinning it.


	TEMPLATE 32

	Standard bibliographic information
	Jankowska, M., & Atlay, M. (2008). Use of creative space in enhancing students’ engagement. Innovations in Education and Teaching International, 45(3), 271-279.

	Country of origin
	United Kingdom

	Key prompts
	Creative space; creativity; motivation; students’ experience

	Abstract
	This paper explores the effect teaching in a specially designed ‘creative learning space’ has on students’ engagement with the learning process, their motivation to explore, experience and discover (i.e. to be creative), and on them becoming more active, autonomous learners. It examines the notion of creative space, how it differs from teaching and learning in a typical classroom environment and the impact it has had on students and staff. Socio-economic changes affecting Higher Education are having a considerable impact on the nature of the curriculum and the way in which teaching is carried out. The student body is becoming increasingly diverse and a greater premium is being attached to the development of so-called higher-order skills such as creativity. This is being further affected by an increase in the use of advanced technology and changes in the teaching–learning relationship with the lecturer’s role becoming increasingly one of a facilitator of the learning process. Thus, there has been an increased interest in exploring innovative and stimulating practices and learning spaces. It is not an easy task to measure the effectiveness of any learning space as there are many variables: teacher style, learning techniques, the method of delivery, etc. This paper reports on the initial findings of using such a space in an attempt to make a difference to students’ learning and their creative capacity.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	The physical environment, as a literature review indicates, is one important aspect of learning. With the increasingly diverse student body and fast socio-economic changes affecting every aspect of life, including the way we teach and learn, there is a growing need to provide spaces that satisfy various needs, accommodate different learning styles, influence students’ attention, motivation to learn, and their way of thinking. Students need to become more active, self-directed, autonomous learners, responsible for the development of their knowledge and skills. Teachers, on the other hand, become partners, facilitators and often co-learners in a lifelong learning process.

This article reports on how one Creative Learning Space (C-Space) affected engagement. The idea of developing the C-space derived from the notion that delivering an applied curriculum in the context of an institution committed to widening participation and employability requires an alternative approach to teaching other than merely traditional lectures and seminars. Employers, and academics, value the higher-order problem solving, creativity, and critical thinking skills that undergraduates need to develop.

The C-Space is closely related to Innovation Labs (Goodall, 2003). Creative spaces and i-Labs are becoming widespread as a means of exploring creative approaches to collaborative working and problem solving.

C-Spaces encompass the following:

· A dedicated space with the following features: privacy, multiple media for working, including whiteboard walls and technology to capture thoughts and ideas, and a distinctive design of layout and decoration.

· Facility for co-operative ways of working which encourage the contribution of all. This includes computer-assisted collaborative working tools, such as anonymous brainstorming software. 

· Facilitation techniques to stimulate open, creative thinking, and to lead the group in focusing and extracting useable outcomes from this thinking. ‘What might happen, what might we do?’ is combined with ‘How could we bring this into action and reality?’

The evaluation of the use of the C-Space seemed to support all these features in very fulsome ways. Many of the users raised the way in which the space improved the university’s professional image, as well as respect and value, as important elements of both student and staff experience. An enhancement in their engagement with learning was particularly noted by students. Increased creativity, problem solving, and various thinking skills are the themes emerging from the answers given by the participants and facilitators who believe that taking part in activities delivered in the C-Space help them become more creative, productive, and open to novelty. 

	Research methodology
	This paper reports on the initial findings of using a creative space (C-Space) in an attempt to make a difference to students’ learning and their creative capacity. This paper reports some results from a variety of uses of C-Space. Some data were gathered through a survey sent by e-mail. Other data were gathered immediately after an event by means of FacilitatePro. Therefore these answers are anonymous and collective and cannot be traced by person. The statements obtained via FacilitatePro are cited exactly as they were produced, without any amendment.

	Scale of project
	The whole 83-respondent sample comprises 43 staff and 39 student responses, although some of the students are also university employees working on a variety of projects as well as undertaking some teaching.

	Evaluative comments
	This paper offers another perspective on engagement – the value of appropriate learning spaces. This is a useful marker even though the empirical data is weak.
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	Standard bibliographic information
	Johnson, D., Soldner, M., Leonard, J., Alvarez, P., Inkelas, K., Rowan-Kenyon, H., & Longerbeam, S. (2007). Examining sense of belonging among first-year undergraduates from different racial/ethnic groups. Journal of College Student Development, 48(5), 525-542.

	Country of origin
	United States of America

	Key prompts
	Belonging; integration; student/institution responsibility for success

	Abstract
	This study examined sense of belonging among a national sample of 2,967 first-year students. Guided by the work of Hurtado and Carter (1997), relationships between several aspects of the college environment and sense of belonging were examined. Findings indicated that African American, Hispanic/Latino, and Asian Pacific American students reported a less strong sense of belonging than White/Caucasian students. The social dimensions of the transition to college and residence hall climate and perceptions of the campus racial climate had strong significant relationships to students’ sense of belonging. Implications for practice and future research are discussed.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	This study sets out to question Tinto’s (1993) integration theory that puts all the emphasis of student success/retention on the student. Instead, they are guided by Hurtado and Carter’s (1997) concept of sense of belonging, or whether a student feels included in the college community. Rather than expecting students to bear sole responsibility for success through their integration into existing institutional structures, sense of belonging illustrates the interplay between the individual and the institution.

This study finds that:

· First-year students of colour (namely African American, Asian Pacific American, and Hispanic/Latino students) perceive a less strong sense of belonging on their campuses than do White/Caucasian students.

· The level of interaction that first-year students have with their professors is not significantly related to sense of belonging for any of the ethnic groups, except for Hispanic/Latino students, and that relationship is negative.

· In contrast, Hispanic/Latino students are the only ethnic group for which interactions with diverse peers was significantly related to their sense of belonging. So, although interacting with professors tends to be a negative influence on Hispanic/Latino students, interacting with peers across difference is an important activity in fostering sense of belonging for this ethnic group.

· Interactions with faculty or diverse peers were not significant predictors for any of the other ethnic groups in this study.

· To return to the question of whether integration into the college environment is the responsibility of the individual or the institution, the results of this study suggest that a more appropriate goal may be attending to students’ sense of belonging through nurturing a mutual responsibility shared by the individual and the institution. Rather than placing the burden on students to adapt to an unalterable campus context, this study’s findings reinforce the importance of understanding students’ perceptions of their college environments and experiences.

	Research methodology
	This is a quantitative study using factor analysis on a questionnaire. The scales used in this study include student perceptions of or experiences with (a) academically supportive residence hall climates, (b) socially supportive residence hall climates, (c) course-related faculty interactions, (d) smooth academic transition to college, (e) smooth social transition to college, (f) interactions with diverse peers, (g) the campus racial climate, and the dependent measure, (h) overall sense of belonging. 

	Scale of project
	The sample for this study was drawn from the 2004 National Study of Living-Learning Programs (NSLLP), which included students who attended 34 universities from 24 states and the District of Columbia. For this study, only first-year students were included in the analyses. The total sample for this study included 2,967 first-year students.

	Evaluative comments
	While the authors of this study admit to all kinds of issues with their sample, this study nevertheless is useful for two reasons: it challenges the student is responsible ethos retention and explores a construct used by Deci and Ryan in their self determination theory – belonging (even though Deci and Ryan are not referenced).


	TEMPLATE 34

	Standard bibliographic information
	Jung, I., Choi, S., Lim, C., & Leem, J. (2002). Effects of different types of interaction on learning achievement, satisfaction and participation in web-based instruction. Innovations in Education and Teaching International, 39(2), 153-162.

	Country of origin
	South Korea

	Key prompts
	Online learning; learning interaction; satisfaction

	Abstract
	This study investigated the effects of three types of interaction (academic, collaborative and social interaction) on learning, satisfaction, participation and attitude towards online learning in a Web-based instruction (WBI) environment. Academic interaction includes interaction between learners and online resources as well as task-oriented interaction between learners and instructor. Collaborative interaction among learners becomes possible when a group of learners work collaboratively on a specific topic or share ideas and materials to solve a given problem. Social interaction between learners and instructors occurs when instructors adopt strategies to promote interpersonal encouragement or social integration. The results indicate that: the social interaction group outperformed the other groups; the collaborative interaction group expressed the highest level of satisfaction with their learning experience; the collaborative and social interaction groups participated more actively in posting their opinions than the academic interaction group; and Web-based learning experiences brought positive attitude changes with respect to the use of the Web in learning – regardless of the type of interaction. It is concluded that even for adult learners, social interaction with instructors and collaborative interaction with peer students are important in enhancing learning and active participation in online discussion.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	This study investigates the effects of three types of interaction on learner achievement, satisfaction, participation, and attitude towards online learning in a Web Based Instruction (WBI) environment.

The three types of interaction are academic interaction, collaborative interaction among learners and social interaction between learners and instructors. Academic interaction includes interaction between learners and online resources as well as task-oriented interaction between learners and instructor. This content-centred, or academic, interaction is considered as a basic form of interaction in WBI and is, thus, used as the control in this study. That is, academic interaction is included in the other two types. Collaborative interaction is limited in interaction among learners that takes place when a group of learners work collaboratively on a specific topic or share ideas and materials to solve a given problem. Social interaction is defined as interaction between learners and instructors that occurs when instructors adopt strategies to promote interpersonal encouragement or social integration.

This study showed that different types of interaction in a Web-based learning environment differ in terms of their effects on learner achievement, satisfaction and participation in interaction. It also showed that, regardless of the type of interaction, WBI experiences resulted in a more positive view of online learning.

Specifically, the results of the study show that:

· The social interaction group outperformed the other groups; 

· The collaborative interaction group expressed the highest level of satisfaction with their learning process; 

· The collaborative and social interaction groups participated more often in posting their opinions to the discussion board than did the academic interaction group; and 

· Regardless of the type of interaction, Web-based learning experiences brought about a positive attitude change concerning the use of the Web for learning. 

	Research methodology
	A Computer-Mediated Communication (CMC) attitude questionnaire was used based on Clarke’s (1991) instrument, which assessed student motivation, attitude and confidence in using CMC. Three types of interaction served as the independent variable in this study: academic interaction, collaborative interaction and social interaction. The dependent variables included learner achievement on five assignments, learner satisfaction after completing the WBI course, participation in an interactive, and attitude change after taking the WBI course.

	Scale of project
	The 124 participants of this study were all undergraduate students from three courses of a university located in Seoul.

	Evaluative comments
	This is a relatively small-scale study. Its results do suggest though that student activity, student teacher interaction and collaborative learning are important in online learning just as they are important in the Indiana sourced literature. In short, the relationship emphasis in the work of Kuh et al. seems supported.
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	Standard bibliographic information
	Kezar, A.J. (2006). The impact of institutional size on student engagement. NASPA Journal, 43(1), 87-114.

	Country of origin
	United States of America

	Key prompts
	Learning environment; student engagement; National Survey of Student Engagement (NSSE); faculty-student interaction; active and collaborative learning; academic challenge; supportive educational environment

	Abstract
	This article reviews the results from an in-depth multisite case study of 20 institutions examining approaches to student engagement exploring differences by institutional type. The two research questions pursued were: Is size related to distinctive approaches for creating an engaging environment for students? If so, in what ways? The results demonstrate a relationship between size and four benchmarks. Implications for institutional and national policy are reviewed.

	Type of research
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	This study examines differences in student engagement across different sized institutions. In general, large institutions tended to use structured activities and programmes to achieve engagement, whereas smaller institutions tended to use values and philosophy.

Larger institutions commonly use e-mail conversation, faculty involvement in orientation and first-year experience programs, learning communities/clustering of classes, undergraduate research programs, and mentoring programs for obtaining greater faculty and student interaction. Smaller institutions more often use residence halls, faculty being on campus every day and having an open door policy, an active advising system that usually involved faculty rather than staff advisors, a sense of egalitarianism between students and faculty, and an ethic of care on the part of faculty to foster interaction.
Larger institutions tend to use technology-based pedagogies and techniques, teaching and learning centres, co-curricular programs, group projects, and learning communities to foster active learning. In smaller institutions smaller class size allows for interaction more naturally. Techniques used include group learning, peer coaches, and team teaching. Collaboration between students is “part of the tradition”.

Large institutions use honours programmes or special communities (e.g. citizenship, leadership, environment, etc. to create challenge around an area of passion), institutionalised pedagogical innovations, undergraduate research and peer mentors to foster academic challenge. Communicating high expectations, articulating and maintaining a coherent general education program, and creating interdisciplinary studies are likely to be used at small institutions.
Larger institutions create a supportive environment through a systematic process with an interlocking network of practices. Programmes to break down the campus to a small scale, e.g. student orientation, welcome programmes, first year seminars, are used. Academic and student affairs are strongly linked. At smaller institutions faculty, staff, and other students rather than programmes tend to be the focal point for support, e.g. faculty advising, peer support, and a tradition of support (“everyone just does it, no mentor programme is needed”).

	Research methodology
	The research draws from the DEEP (Documenting Effective Educational Practice) research project. A multisite case study methodology was used. Institutions selected for the case study were a diverse set of institutions with better-than-predicted levels of student engagement and graduation rates. The research explored the various aspects of the campus environment in-depth and identified distinctive programs, practices, and policies that were used at these institutions. Data collection techniques included document analysis, interviews, focus groups, and observation.

	Scale of project
	20 institutions raging in size from 700 undergraduate students to more than 20,000 undergraduates. The project was conducted over a two-year period.

	Evaluative comments
	The findings seem common sense. However, they remind us that programmes and practices may need to be modified as institutions grow in size and that certain approaches may work better based on the size of the institution. Being American based, some of the findings may not be applicable to the New Zealand context.

The study is based on institutions with better than predicted student engagement and graduation rates. The assumption is that the approaches used by these institutions explain their better engagement and graduation rates. It would be interesting to compare the approaches used at these institutions with the approaches used at institutions with poorer engagement and graduation rates.

This paper draws on organisational research and argues that it is important for consideration of ways in which institutions effectively engage students. It questions assumptions that practices utilized by smaller institutions can apply across the sector because this ignores structural issues related to increased size. The paper calls into question the idea that small size always has better results.
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	Standard bibliographic information
	Kezar, A.J., & Kinzie, J.L. (2006). Examining the ways institutions create student engagement: The role of mission. Journal of College Student Development, 47(2), 149-172.

	Country of origin
	United States of America

	Key prompts
	Organisational culture and mission; student engagement

	Abstract
	This article reviews the results from an in-depth multi-site case study of 20 institutions examining approaches to student engagement exploring differences by mission. The research questions pursued were: Is mission related to distinctive approaches for creating an engaging environment for students? If so, in what ways? The results demonstrate a set of relationships between institutional mission and the five benchmarks of effective educational practice identified by the National Survey of Student Engagement (NSSE). Implications for institutional policy are reviewed.
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	This study focused on understanding the relationship between mission (in terms of institutional type as well as unique institutional mission) and student engagement. Findings were reported in terms of five benchmarks.

Enriching educational environment: Institutions that scored highly on this benchmark were more likely to offer experiences that were directly related to their mission, i.e. were aligning their policies and practices with their mission. The mission was a focal point for faculty, administrators and students. Examples: an institution dedicated to teacher education and training in the professions provided ways for students to have work-based experiences; an institution with a commitment to creating leaders created programmes related to service and leadership development. Research universities focused on research activities, urban commuter institutions drew on community resources, and single-serving institutions (e.g. serving Black students, women) provided opportunities for leadership and community and political activism to enrich the educational environment.

Academic challenge: Each institution defined academic challenge differently based on their specific mission. This unique approach seemed critical to the success of these institutions. For some, creating challenge was based on traditional intellectual abilities such as critical thinking, while for others challenge was defined in terms of innovation, service learning, interdisciplinary knowledge, or coupled with the idea of support. These definitions of challenge influenced the types of programmes, policies and practices used to meet this benchmark. Examples: an institution with a mission to serve first-generation and non-traditional students through support, innovative experiences and rich external resources defined challenge as a combined philosophy of support and challenge; an institution aligned challenge with a commitment to innovation; an institution with a mission to build a multicultural learning community defined academic challenge as understanding diverse viewpoints. Research universities focused engagement activities around research; urban commuter institutions fostered academic challenge by embracing the diversity that students bought to the classroom; liberal arts colleges fostered academic challenge through high levels of writing, reading, and assignments; single serving institutions focussed on empowerment.

Relationships with staff and students: Research universities used research and mentoring learning communities, urban commuter institutions relied on technology, liberal arts colleges and single-serving institutions used small classes, co-curricular activities and mentoring to foster interaction.

Collaborative and active learning: Research universities used learning communities related to research themes, urban commuter institutions relied on technology, liberal arts colleges and single-serving institutions provided opportunities for service learning and empowerment to foster collaborative and active learning.

Supportive campus: There was minimal link between the mission and this benchmark at research universities. Urban commuter institutions operated a student centred philosophy, while liberal arts colleges and single-serving institutions used their intimate size and high levels of faculty-student interaction to provide a supportive campus.

	Research methodology
	The research draws from the DEEP (Documenting Effective Educational Practice) research project. A multisite case study methodology was used. Institutions selected for the case study were a diverse set of institutions with better-than-predicted levels of student engagement and graduation rates. The research explored the various aspects of the campus environment in-depth and identified distinctive programs, practices, and policies that were used at these institutions. Data collection techniques included document analysis, interviews, focus groups, and observation.

	Scale of project
	20 institutions (9 private, 11 public, 5 research universities, 4 commuter institutions, 3 masters granting, 8 liberal arts colleges, 2 Hispanic-serving, 2 historically Black colleges, 2 women’s college). The project was conducted over a two-year period.

	Evaluative comments
	Provides many useful approaches and examples of ways that a range of institutions foster engagement. The findings indicate that policies and practices differ according to institutional mission and institutional type/mission. The paper argues that aligning mission and institutional practices matters. As the research is American based, not all the messages are applicable to New Zealand institutions. Despite this, many are applicable and would be useful for New Zealand institutions. However, whether higher engagement and graduation rates are caused by alignment of mission and practice is not established.

The paper raises the issue of differences between institutions and between campuses of the same institution and how this may impact on student engagement. It also challenges the notion that engagement is a unitary term and homogenous, suggesting that it takes different forms in different contexts. The paper also notes that the mission is helpful because of its constancy of purpose and direction. This assumes that the word mission has a constant meaning but it can be argued that it is constantly being interpreted and reinterpreted as it is utilised and in the process given meaning(s).
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	Standard bibliographic information
	Kiernan, E., Lawrence, J., & Sankey, M. (2006, 12-14 July). Preliminary essay plans: Assisting students to engage academic literacy in a first year communication course. Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	Australia

	Key prompts
	Engagement; retention; communication; supportive learning; transition

	Abstract
	The engagement and retention of first-year students has become a critical component of university endeavour as the diversity of the student body increases and as student enrolments drop. This paper documents a research study evaluating the effectiveness of an intervention strategy designed to increase students’ capacities to engage with their university studies. The intervention strategy comprises part of the assessment in a core first year communication course conducted by the Faculty of Arts at the University of Southern Queensland. A preliminary essay plan was introduced to help students become more familiar with academic processes to help them with their major essay – assignment 3. The research study measured the effectiveness of this strategy by first comparing the mean mark of the final essay before and after the preliminary essay plan was introduced and secondly, by documenting students’ comments about the assignment. It was found that students’ mean score for their essays increased by a grade from a ‘C’ to a ‘B’. While this result was encouraging there were other variables (changes in class format, other assessment items and staffing) that could have contributed to this increase. Nevertheless, the results warrant further investigation. A qualitative analysis of student perceptions revealed wider benefits of PEP beyond improved marks such as enhanced student planning and engagement with the course material.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	This paper reviews the impact of the Preliminary Essay Plan (PEP) for a first year communications course. Students complete a PEP containing the essay plan, introduction, first body paragraph and bibliography. The PEP is worth 10% of the final course mark. Because it is a preliminary course the authors argue that it is difficult to maintain engagement because of the perceived need of student to focus on their main courses. Thus it is necessary to engage students.

The plan procedure is to assist students with the development of their essay by engaging them early in the semester and providing them with a strategy to develop their skills in its preparation. The paper then makes comparisons with the achievement of students enrolled in earlier years. It finds that average essay marks increased from a C to a B grade, although the authors point to a range of other factors that could account for the shift in marks.

Whilst the study provides some indication of success, the authors recognise that the gains are not necessarily statistically significant. There was a range of changes within the university at the time including changed format from lecture to workshops and less ambiguity around assignments. The assessment process was changed from an examination to other processes, there were also staff changes, level of consultation and increased number of students submitting essays.

	Research methodology
	Comparative study between two groups before and after the introduction of the preliminary essay plan (PEP) approach. A follow up questionnaire with two open-ended questions was sent to 129 students. Thirty-two replied.

	Scale of project
	3,406 students over the period 2001-2005, compared with group of 1,572 from 1999-2001. Follow up questionnaire n=32.

	Evaluative comments
	This is a useful example of an approach to engaging students and inducting them into the practices of the university. However the authors are tentative about their findings and call for wider application of the processes across other departments.

This is an example of engagement with students but it is a small project that requires further work.
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	Standard bibliographic information
	Kift, S. (2004, 14-16 July). Organising first year engagement around learning: Formal and informal curriculum intervention. Paper presented at the 8th Pacific Rim First Year in Higher Education Conference, Dealing with Diversity, Queensland University of Technology in conjunction with Monash University, Melbourne.

	Country of origin
	Australia

	Key prompts
	First year experience; Queensland University of Technology; learning; out-of-class strategies

	Abstract
	This presentation will discuss a ‘whole-of-course’ response to the dynamics of the first year experience. A two-pronged approach will be suggested that embeds the basic skills-set necessary for tertiary success into core curriculum and then supports this in-class learning with a range of out-of-class strategies that emphasise retention and learning engagement. An analysis of student feedback on the transitional strategies will also be presented.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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· Critical learning
	This paper outlines ways in which the curriculum can be redesigned specifically to meet the needs of students in their first year experience. Two beliefs underpin the paper:

· Students must be engaged primarily as learners if they are to have a successful first year experience. External commitment must be acknowledged and supported but the formal academic curriculum must excite and inspire.

· Students in their first year have special learning needs arising from the transition (academic and social) they are experiencing.

To take the principle of engaging students as learners seriously there must be curriculum renewal. Some ideas are mooted:

· Take a longer term and agenda setting approach to curriculum to develop higher order thinking, academic skills and careful sequencing – even though these developments may challenge students’ preconceptions.

· Accommodate contemporary realities in curriculum reforms such as addressing student fears, workplace readiness and an acceptance of students’ multiple roles.

· Create engaging learning environments – learning is an active process of constructing rather than receiving knowledge and instruction is a process of supporting that construction.

· Foster an holistic approach to student engagement by bringing together (embedding?) support instruments such as skill development in the curriculum.

The Faculty of Law, in which the author is a leader, is implementing the following in order to achieve the principles:

· Training and support of casual/sessional teachers are given special training in making the first year an engaging experience.

· There are policies to promote scholarly teaching and the scholarship of teaching by funding learning and teaching grants, for example.

· Changing and tailoring the message during orientation (O week) by using technology to create a community of learners by referring them to past students’ experiences using a key pad technology.

· Scaffolding the first year transition by offering extra ‘drop- in’ tutorials and creating academic advisor positions.

· Sending regular (weekly?) emails that introduce students to first year issues – plagiarism, hand in dates, telling students that it is ‘normal to hit the wall’ after about 8 weeks into the first year.

· Making assessment requirements clear by providing examples.

Overall the reconceptualised first year was perceived by students to be ‘reasonably successful’. Questions to a formal survey yielded the following results:

· ‘How would you rate your first year experience in the Law School’, of 449 first year law students 35% thought things were satisfactory; 45% good and 11% very good.

· ‘As a first year student I can see the clear alignment between expected learning outcomes, what is taught and learnt, and the knowledge and skills that are assessed’, out of 449 students 64% agreed or agreed strongly.

· ‘As a first year student in law, I have found that the teaching, learning and assessment tasks that I have experienced this year have engaged/interested me in my learning in law’, out of 445 students 95 disagreed or disagreed strongly and 66% agreed or agreed strongly; 25% were neutral.

	Research methodology
	A survey was conducted of all first year law students at the conclusion of their first year (2003) to evaluate the effectiveness of strategies to support their learning and engagement.

	Scale of project
	449 first year students in one faculty.

	Evaluative comments
	This paper puts up a proposition regarding the first year experience, offers some ideas for reforming the curriculum to improve that curriculum, and offers some evaluation results on how successful the reformed curriculum was in engaging first year student. For a holistic approach to engagement this was a very good paper.

Engagement occurs where students feel they are part of a group of students and academics committed to learning, where learning outside the classroom is considered as important as the timetabled and structured experience, and where students actively connect to the subject matter.
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	Country of origin
	United States of America

	Key prompts
	College student experiences; good educational practices; quality assurance; undergraduate education

	Abstract
	The purpose of this study was to determine whether student engagement in three good educational practices (cooperation with peers, active learning, faculty–student interactions) increased between 1983 and 1997 in response to the calls to improve the quality of undergraduate education in the United States. The data source was 73,050 students who completed the College Students Experiences Questionnaire. The results from multiple regression and effect size analyses showed that the frequency of involvement in these good practices did not change over time. Variation in the scores of the three indicators across years and types of institution (doctoral-granting universities, comprehensive universities, liberal arts colleges) was minimal indicating a stable pattern with only random fluctuation during this 15-year period.

	Type of research
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	The purpose of this study was to determine whether student engagement in three good educational practices (cooperation with peers, active learning, and faculty-student interactions) increased between 1983 and 1997 in response to the calls to improve the quality of undergraduate education in the United States.

The results of the study indicate that the frequency of engagement in good educational practices has not changed during the fifteen years covered by the study. Explanations suggested are: 

· Shifts in demographic characteristics and preparation of college students may be masking changes in the efforts by institutions to engage students in good educational practices.

· (Predictable) resistance to changing established practices.

Faculty members must be willing to embrace the philosophy that emphasises the centrality of student learning and what learners do as contrasted with instruction and what teachers do. Initiatives by faculty members to incorporate more frequent use of the good educational practices should be recognised and supported.

Grouping institutions according to criteria sensitive to undergraduate practices might produce more sensitive estimates of changes and a more optimistic conclusion about the extent to which good educational practices are being used.

It is suggested that increased numbers of students without proportionate increases in staff may have had a negative impact upon the frequency of staff/student interaction making it harder to foster cooperation among students and preventing an increase in the use of active learning methodologies 

	Research methodology
	Data used in this study are from the second and third editions of the College Student Experience Questionnaire (CSEQ) developed by Pace in 1983 and 1990 respectively. For primary analysis a random sample of approximately 50% (36,718) of the cases was used (the remainder of the sample were used for cross validation purposes). 

	Scale of project
	73,050 first and second year students enrolled full-time at 283 institutions in the USA during two periods: (1) 1984 to 1989 (CESQ 2nd edition) and (2) 1990 to 1997 (CESQ 3rd edition).

	Evaluative comments
	A useful and relevant paper involving an extensive statistical analysis that suggests that (in the USA) not many changes are taking place in student engagement in good educational practices despite encouragement to faculty members and others to encourage and support such practices. 

One useful suggestion is that increasing student numbers without corresponding increases in staff is a possible explanation for the lack of change.


	TEMPLATE 40
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	Krause, K-L. (2005, 21-22 September). Engaged, inert or otherwise occupied? Deconstructing the 21st century undergraduate student. Keynote address presented at the Sharing Scholarship in Learning and Teaching: Engaging Students Symposium, James Cook University, Townsville, Queensland.

	Country of origin
	Australia

	Key words
	First year experience; working principles; complexity

	Abstract
	The word ‘engagement’ has been used to describe a myriad of student behaviours and attitudes which are deemed essential to a high quality undergraduate learning experience. But have we stretched ‘engagement’ as far as it should go, or are we simply using old paradigms to interpret changing student experiences in a new millennium? This keynote will use national student experience data to challenge some of the current thinking about engagement – what it is and how we best foster it. Drawing on empirical evidence, the presentation will conclude by identifying strategies for understanding, monitoring and promoting learning community engagement within the beyond the classroom.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	This address introduces the notion that for some students, those who do not have the social and cultural capital required to ‘talk the talk’ and ‘walk the walk’ at university, engagement with the university experience is like engaging in a battle, a conflict. They may lack the social networks and social and cultural literacy skills necessary to navigate complex university systems. Those who spent more time on campus were significantly more likely to report that they felt they belonged and were part of the learning community.

The author argues that support structures must be in place to ensure positive engagement. However, data show that orientation programmes drew mixed responses: almost half of students in the sample thought they were a good introduction; 40% that they helped develop a sense of belonging; and 25% that they did not help develop a sense of belonging.

The data also provided mixed messages around faculty-student and student-student relationships: 80% of first year students had made at least one or two close friends; a third kept to themselves and did not interact with peers; and 40% got together with peers at least weekly to discuss their subject. An increasing number of students engaged with teachers: in 1994 20% sought advice regularly, while in 2004 29% did. This was a statistically significant change.

The impact of employment was also examined. The proportion of students in paid employment increased from 51% to 55% in five years. 57% said paid work interfered with their academic performance. Paid workers were more likely to consider withdrawing and spent less time on campus.

The author proposes a continuum of engagement: engaged-inertia-disengaged, and suggests that engagement is a battle for some students.

She offers ten working principles for enhancing student engagement:

· Create and maintain a stimulating intellectual environment.

· Value academic work and high standards.

· Monitor and respond to demographic subgroup differences and their impact on engagement.

· Ensure expectations are explicit and responsive.

· Foster social connections.

· Acknowledge the challenges.

· Provide targeted self-management strategies.

· Use assessment to shape the student experience and encourage engagement.

· Manage online learning experiences with care.

· Recognise the complex nature of engagement in policy and practice (pp. 8-9).

	Research methodology
	Uses data from the 2004 national study of first year experience in Australia to explore issues of engagement.

	Scale of project
	2004 study: 2,344 responses. Also includes data from 1999 study (2,609 responses) and 1994 (4,028 responses).

	Evaluative comments
	A very useful and informative address. It introduces new concepts of student engagement, arguing it is a multidimensional concept which is not necessary solely positive. It identifies key findings from a recent, large scale Australian study; proposes ten working principles that will be valuable for institutions; and highlights the special issues that ‘non-traditional’ and international students face as they ‘battle’ to engage successfully in tertiary education.
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	Country of origin
	Australia

	Key prompts
	Dimensions of engagement; psychometric properties; engagement scales; first-year experience

	Abstract
	This paper reports on seven calibrated scales of student engagement emerging from a large-scale study of first year undergraduate students in Australian universities. The analysis presents insights into contemporary undergraduate student engagement, including online, self-managed, peer and student-staff engagement. The results point to the imperative for developing a broader understanding of engagement as a process with several dimensions. These must be acknowledged in any measurement and monitoring of this construct in higher education. The paper calls for a more robust theorising of the engagement concept that encompasses both quantitative and qualitative measures. It considers implications for pedagogy and institutional policy in support of enhancing the quality of the student experience.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	This study identified seven engagement scales: transition engagement scale (TES), academic engagement scale (AES), peer engagement scale (PES), student-staff engagement scale (SES), intellectual engagement scale (IES), online engagement scale (OES), and beyond-class engagement scale (BES).

The AES scale attributes agency to the student. Self-awareness and agency as seen as formative to self-managed learning (c.f. autonomy in self-determination theory). The AES focuses on self-initiated study behaviours including assistance seeking behaviours.

Interestingly, relationships feature in six of the seven scales: transition, peer and student-staff engagement, online engagement and beyond class engagement. In transition they focus on acquainting students with peers, staff and services and developing a sense of belonging. The PES focus is on developing knowledge collaboratively and in communities of practice. SES reflects the critical role staff play with first year students. Staff interest in students, the feedback they provide and their enthusiasm feature. OES features community building through online activities and BES focuses on social and academic contact between students beyond the classroom. Level of challenge is evident in the IES which probes students’ views on the level of intellectual stimulation and challenge they experience in their learning.

Krause and Coates argue that the multifaceted nature of successful engagement needs to be recognised as do both the behavioural and attitudinal dimensions of the student experience if universities are to understand and foster student engagement. Institutional support is particularly important in the first year. Their transition into the university is a critical time. They need to develop a sense of belonging, interact with staff and other students and experience intellectual engagement if the transition is to be successful.

	Research methodology
	A survey of a representative sample of first year students in Australian universities. Seven engagement scales were identified and analysis conducted of these.

	Scale of project
	3,542 responses were usable. Students came from 13 Australian universities and were stratified by 11 broad fields of education.

	Evaluative comments
	This article makes a valuable contribution to thinking about engagement. It contributes to understandings of the multi-faceted and complex nature of engagement with the seven scales. However, it overlooks the active citizenship dimension evident in some studies.
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	Country of origin
	United States of America

	Key prompts
	National Survey of Student Engagement (NSSE); framework; psychometric properties

	Abstract
	What students do during college counts more in terms of desired outcomes than who they are or even where they go to college. The time and energy students devote to educationally purposeful activities is the single best predictor of their learning and personal development. Certain institutional practices are known to lead to high levels of student engagement. Perhaps the best known set of engagement indicators is Chickering and Gamson’s (1987) ‘Seven principles for good practice in undergraduate education’. These principles include student-faculty contact, co-operation among students, active learning, prompt feedback, time on task, high expectations, and respect for diverse talents and ways of learning. The NSSE is specifically designed to assess the extent to which students are engaged in empirically derived good educational practices and what they gain from their college experiences. The major scales of the NSSE instrument are strongly connected to the Chickering and Gamson principles. This paper summarizes the structure of the instrument by commenting on its validity, reliability, the credibility of self report data and the psychometric properties of the NSSE.

	Type of research
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	This paper summarises the structure of the National Survey of Student Engagement. The NSSE has 8 scales, most of which are based on Chickering and Gamson’s (1987) seven principles. The scales are:

· Level of academic challenge;

· Active and collaborative learning;

· Student faculty interaction;

· Enriching educational experiences;

· Supportive campus environment;

· General educational gains;

· Practical competence gains; and

· Personal social gains.

NSSE relies on self-report. The validity and reliability of self-report have often been seen as problematic. The reasons for this are:

· Inability of respondents to provide accurate information.

· They lack experience, knowledge.

· Respondents may not remember accurately over time.

· Unwillingness of respondents to provide truthful information.

· They deliberately withhold what they know is truthful information.

· Respondents inflate effects, events and experiences.

· Given these issues, self-reports are likely to have both face and construct validity under the following 5 conditions:

· When the information requested is known to respondents.

· The questions are phrased clearly and unambiguously.

· The questions refer to recent activities.

· Respondents believe questions merit serious consideration.

· Answering the questions does not threaten, embarrass or violate privacy.

· Reliability is the degree to which a set of items consistently measures the same thing across respondents and institutional settings and the degree to which the respondents respond in similar ways at two different points in time. 

· The NSSE was tested for reliability and stability with different numbers of students and institutions between 1999 and 2003. 

· In general the psychometric properties of the NSSE are very good, as the vast majority of items equal or exceed recommended measurement levels.

· Those items that are not in the normal range are due to the nature of the student experience and not due to psychometric shortcomings of instrument.

· The face and construct validity of the instrument are strong.

· The results are relatively stable from year to year.

	Research methodology
	This paper describes the results of statistical techniques that try to establish the validity, reliability, stability, skewness and kurtosis of the National Survey of Student Engagement. Correlations between items were examined, and a principal components analysis was conducted to reveal underlying factors contributing to student engagement. Non-respondents to the survey were contacted via telephone to determine whether there was any difference in their engagement, as compared to respondents to the survey.

	Scale of project
	The analyses were based on 3,226 students at 12 institutions spring 1999; 12,472 students at 56 institutions in fall 1999; 63,517 students at 276 institutions in spring 2000; 89,917 students at 321 institutions in spring 2001; 118,355 students at 366 institutions in spring 2002; and 122,584 students at 427 institutions in spring 2003. The two 1999 administrations of the survey constituted the field tests of the instrument. In 2001, 553 non-respondents from 21 institutions were interviewed via telephone

	Evaluative comments
	Because the NSSE survey, the theory that gave rise to it, and its content are so central in the engagement literature, this is a valuable article as it assesses the validity and reliability of the instrument.
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	Country of origin
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	Key prompts
	Academic library experiences; student engagement; College Student Experiences Questionnaire

	Abstract
	This study examines the nature and value of undergraduate students’ experiences with the academic library. The data represent responses from more than 300,000 students between 1984 and 2002 to the College Student Experiences Questionnaire. Although library use did not appear to make independent contributions to desirable outcomes of college, such experiences were related to important educationally valuable activities. Because the emphasis a campus places on information literacy is a strong predictor of students becoming information literate, librarians should redouble their collaborative efforts to promote the value of information literacy and help create opportunities for students to evaluate the quality of the information they obtain.

	Type of research
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	This study examines the nature and value of students’ experiences with the academic library. It sought to answer three major research questions:

· Has student use of various library resources changed between1984 and 2002?

· Is frequent use of the library associated with greater gains in information literacy?

· How does student use of library resources affect their engagement with effective educational practice?

The study reported a number of interesting results:

· Student use over time has changed. Librarians are now more important in students’ learning as the need for skills in technology literacy increases. Also, with the plethora of material available on the internet, students seem to feel they need more help in discriminating between sound and unsound material.

· Institutions that set high standards for academic work seem to impel students to use intellectual resources such as the library more intensively. 

· Students who use the library intensively are more likely to work harder than they thought they could and more frequently attempt projects that require integration and applying ideas they glean to other areas of life. In short they engage more with higher order skills.

· Libraries play an important role in helping the institution achieve its academic mission. 

· Students of colour use the library as intensively as do white students.

· Library experiences do not seem to increase information literacy directly.

· However, students who perceive that their campus emphasises information literacy gain more in this area than students in institutions placing less emphasis on this skill.

· Library experiences of undergraduates positively relate to educationally purposeful activities:

· Using computing and information technology.

· Interacting with librarians.

	Research methodology
	The fourth edition of the College Student Experiences Questionnaire was used. This includes a section that contains 13 college activity scales including experiences with the library, computing and information technology. These scales measure the amount of time and energy (quality of effort) students devote to various activities. 

	Scale of project
	To answer the questions two samples were used: (1) 300,000 students from about 300 different four year colleges over a nineteen year period: 1984-2002. (2) 80,000 full-time students from 131 baccalaureate conferring liberal arts institutions who used the fourth edition of the questionnaire between 1998 and 2002.

	Evaluative comments
	Libraries belong to the set of important student support services. While some results from this study are disappointing – little gain from using libraries in enhancing technological literacy – library use by students and an institution emphasis on library services do seem to improve engagement.
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	Abstract
	This book describes policies and practices that a diverse set of institutions have used to enhance student engagement. The book clearly shows the benefits to student learning and educational effectiveness that can be realized when these conditions are present. Based on the Documenting Effective educational Practice (DEEP) project from the Center of Postsecondary Research at Indiana University, the book provides concrete examples from twenty institutions that other colleges and universities can learn from and adapt to help create a success-oriented campus culture and learning environment. It outlines six overarching features common to all 20 DEEP institutions.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: A ‘how to’ book with practical suggestions
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	A number of reports have been published to point out the institutional conditions needed for student success:

· A clear, focused institutional mission;

· High standards for student performance;

· Support for students to support differences and emerging dimensions of self;

· Emphasis on early months and first year of study;

· Respect for diverse talents;

· Integration of prior learning and experience;

· Ongoing practice of learned skills;

· Active learning;

· Assessment and feedback;

· Collaboration among students;

· Adequate time on task; and

· Out of class contact with teachers.

This book builds on these ideas in three categories: tried and true ideas, sleepers, and fresh ideas.

Tried and true – student success:

· Starts with an institutional mission that espouses the importance of talent development and then effects this vision.

· Is enhanced where an institution provides assorted policies and practices to support students academically and socially.

· Is more likely where colleges persuade students to make use of what they offer by way of resources, supports and programmes.

· Is promoted by setting and holding students to standards that stretch them to perform at high levels.

· Becomes a priority when leaders make it so.

· Occurs where financial and moral support for programmes is available.

· Ultimately is about staying the course and about the culture of the institution.

Sleepers:

· Problems and challenges are converted into opportunities.

· Engaging pedagogies are mainstreamed rather than marginalized.

· Institutional structure does not mean much to student success.

· Data guide institutional reflection and action.

· Assessment serves more purposes than measuring student performance.

· Widespread use of learning support enhances the climate of learning.

· Student-teacher interactions must be expected, nurtured and supported.

· Electronic technology complements face-to-face learning.

· Feeling belonging to an institution is valuable.

Fresh ideas:

· Effective practices are integrated and lead to success in many areas.

· Prior learning and different approaches to learning are valued.

· Support must come from multiple sources.

· Curricular improvements that enhance student learning are grounded in fusing liberal and practical arts.

It advises putting institutional money where it will do most good:

· Invest in good teachers.

· Invest in teaching and learning centres.

· Invest in opportunities for students to apply learning.

· Make room for difference and diversity.

	Research methodology
	A two-year project, with the research team talking to more than 2,700 people in 20 DEEP colleges. Colleges ranged from small private liberal arts colleges to large urban and state controlled universities. They were selected because they scored higher in the NSSE surveys than could be expected from such institutions, which were selected because they engaged their students on an institutional level.

	Scale of project
	2,700, largely senior administrators in 20 DEEP colleges, who were interviewed over a period of 2 years.

	Evaluative comments
	This book is a very valuable resource. It summarizes in an easy to read way the institutional policies and practices that can lead to student success. It is a credible piece of work because it builds on numerous NSSE survey results. However, the book has considerable weaknesses. It is somewhat atheoretical and emphasises techniques that are simplistic and technicist, focusing on practice rather than sound theoretical underpinnings.
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	Standard bibliographic information
	Laird, T., & Kuh, G. (2005). Student experiences with information technology and their relationship to other aspects of student engagement. Research in Higher Education, 46(2), 211-233.

	Country of origin
	United States of America

	Key prompts
	Information technology; student engagement with information technology; effective educational practices

	Abstract
	Colleges and universities have made considerable effort to get students to use information technology productively. This study uses data from the 2003 administration of the National Survey of Student Engagement (NSSE) to investigate the relationships between student uses of information technology and other forms of student engagement. There appears to be a strong positive relationship between using information technology for educational purposes and involvement in effective educational practices such as active and collaborative learning and student-faculty interaction. The results also point to the prospect that particular areas of involvement with information technology could be viewed as forms of engagement in and of themselves. In addition, when students use information technology it may increase their opportunities for other types of engagement.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	Using data from the 2003 NSSE, this study examines the relationship between IT and student engagement.

84% of students who frequently communicated with classmates online to complete academic work said their courses regularly emphasised applying theories/concepts to practical problems or new situations compared to 70% for those who did not frequently communicate with classmates online. 77% of students who used their institution’s library websites to obtain resources said their courses emphasised synthesising and organising ideas/information/experience compared to 63% of students who used library websites infrequently 

64% of students who frequently communicated with classmates online said they ‘frequently’ discussed assignments/grades with an instructor compared to 44% of those who infrequently communicated with classmates online.
59 % of students whose instructors frequently used or require the use of IT in class worked in groups outside of class compared with 41% of those whose instructors did not use/require use of IT in class.

Results showed that engagement with IT is positively associated with the five aspects of engagement derived from the core NSSE survey: academic challenge; active and collaborative learning; student-faculty interaction; enriching educational experiences; supportive campus environment.

· Academic uses of WWW most strongly related to academic challenge.

· Classroom engagement with IT is most strongly associated with active and collaborative learning.

· Using campus IT for academic uses is most closely related to student-faculty interaction.

The strength of the positive relationships (above) between academic uses of IT and engagement suggests that engagement in one area often goes hand in hand with engagement in other areas. However, face-to-face contact with faculty and technology-mediated contact was too weakly connected to be considered a single form of student-faculty interaction. Faculty-student contact via e-mail or using WWW outside classroom may be forms of engagement that are independent forms of engagement

Limitations of the study included:

· Only students who completed the survey online were given the IT questions. It is possible that they are those who use IT more frequently. 

· Because all data came from the online survey it was impossible to test whether students who choose to use the web are more engaged with IT.

	Research methodology
	Uses data gathered from an online version of the 2003 National Survey of Student Engagement, which included 18 experimental information technology questions.

	Scale of project
	60,000 students from 420 universities and four-year colleges across the USA.

	Evaluative comments
	Useful discussion on engagement and IT and the demonstrated links between the use of IT for educational purposes and students’ engagement in effective educational practice. With students using IT on daily basis for both academic and non-academic work, it is important to understand the educational effects of this use. 

Results suggest that using IT for educational purposes is linked to how today’s students engage in effective educational practices (e.g. active & collaborative learning) more generally. As researchers we are faced with choices on how to measure and conceptualise student’s engagement with IT.

The article’s conclusion section raises the following questions:

· Is IT an avenue for engagement in other areas, is it its own form of engagement, or is it possibly both of these?

· Should we consider how established indicators of engagement may benefit by tying IT items to activities related to collaborative learning for example? 

· Are there ways students engage IT that are independent of the established indicators of engagement represented by the NSSE survey and other instruments?
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	Standard bibliographic information
	Laird, T., Bridges, B., Morelon-Quainoo, C., Williams, J., & Holmes, M.S. (2007). African American and Hispanic student engagement at minority serving and predominantly white institutions. Journal of College Student Development, 48(1), 39-56.

	Country of origin
	United States of America

	Key prompts
	Student engagement; African American and Hispanic undergraduate students; institutional cultures/environments; historically Black colleges and universities (HBCUs); Hispanic-serving institutions (HSIs); predominantly white institutions (PWIs)

	Abstract
	Although scholars have examined historically Black colleges and universities (HBCUs) in terms of their educational effectiveness for African American students compared to predominantly white institutions (PWIs), there is a lack of similar research on Hispanic students at Hispanic-serving institutions (HSIs) and PWIs. This study uses data from the 2003 administration of the National Survey of Student Engagement (NSSE) to investigate whether HSIs appear to serve Hispanic students in similar ways that HBCUs serve African American students. The results suggest that the average Hispanic senior at an HSI looks quite similar to the average Hispanic senior at a PWI in terms of engagement, satisfaction with college, and gains in overall development, in contrast to the results for African American seniors who are more engaged at HBCUs than PWIs.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	Three of the five NSSE scales were included in the focus for this study: active and collaborative learning, student-faculty interaction, and supportive campus environment.

African American students at HBCUs stood out amongst the students in the study as being more engaged and reporting greater gains from their college experiences.

African American students at HBCUs reported significantly higher levels of engagement than those at PWIs. In particular, higher levels of active and collaborative learning, student-faculty interaction and gains in overall development.

Hispanic students at HSIs and PWIs were similar in terms of engagement. The reason suggested for the little difference in Hispanic student engagement at HSIs and PWIs, is HSIs’ relatively short history of serving large numbers of Hispanic students and the fact that these institutions are in the midst of a shift from having white-orientated institutional cultures to cultures inclusive of Hispanic students and their educational needs.

HBCUs campuses were slightly more supportive for African American students than PWI campuses. Hispanic students at HSIs viewed their environments slightly more favourably than their counterparts at PWIs.
The relatively small differences between African American students at HBCUs and PWIs for the supportive campus measure might be explained by the fact that the notion of supportive environment captured by the measure in this study (social and academic support) does not necessarily encapsulate what is meant. The racial/ethnic climate on campus is an obvious example of an institutional/supportive environment not captured by the measure.

	Research methodology
	Uses data from the 2003 administration of the National Survey of Student Engagement (NSSE).

	Scale of project
	8,925 undergraduate students from 701 institutions across the USA.

	Evaluative comments
	The article considers institutional environments and institutional cultures and the impact of these on student engagement. Results suggest that ideal conditions do not exist – even at campuses that claim ethnic and cultural orientations. 

The study asks: how do institutions shift from being an impediment to being a vehicle for student engagement and success?

This study’s results are “an indication of the varied cultures that exist across the institutional groupings and that there is a need to ask more refined and deeper questions, which will help expand our knowledge of how all institutions can better serve the educational needs of … students” (p. 53).
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	Standard bibliographic information
	Lambert, A.D., Terenzini, P.T., & Lattuca, L.R. (2007). More than meets the eye: Curricular and programmatic effects on student learning. Research in Higher Education, 48(2), 141-168.

	Country of origin
	United States of America

	Key prompts
	Learning; outcomes; classroom experiences; out-of-class experiences; faculty activities; engineering; program effects; problem-solving skills; group skills

	Abstract
	This article reports the effects of program characteristics and faculty activities on students’ experiences and, ultimately, the development of students’ analytical and group skills. Data come from nationally representative samples of 4,330 seniors, 1,243 faculty members, and 147 engineering program chairs on 40 campuses nationwide. Findings indicate that program characteristics and faculty behaviours and values have significant, if relatively small and largely indirect, effects on student learning by encouraging (or discouraging) certain kinds of student experiences, which, in turn, influence student learning. The results point to a need for more complex designs than are typically adopted in most learning outcomes studies.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	There have been a number of approaches to gauge how much impact the nature of the institution has on student engagement. For example:

· The body of research is considerably smaller than that concerned with the “student experience”, which has examined institutional characteristics as explanatory factors.

· Structural features: type of control, curricular mission, size and selectivity.
· Internal organizational features: differences in allocation of money.
· Features of an institution’s climate, culture. Berger, for example, examines five cultural features – bureaucratic, collegial, political, symbolic and systemic.
· It seems reasonable to suggest that other institutional features, such as peer environments, faculty cultures, and internal, structural, programmatic, and policy considerations are more proximal to students’ experiences and outcomes than factors considered to-date and may also play a role
This study undertook a comprehensive evaluation of the effects of internal organizational features, such as shifts in program curricula and characteristics, and changes in faculty members’ practices and values, on students’ learning-related experiences and, in turn, the development of their analytical and group skills.

Some of the results of the study were as follows:

· Greater use of (1) active learning and (2) decreased use of traditional pedagogies, (3) greater staff participation in professional development activities, and (4) greater emphasis on teaching in the academic staff reward system are consistently related to greater student involvement in learning-related experiences inside and outside the classroom. 

· Collaborative experiences in the classroom contribute to the development of students’ group skills.
· The clarity of instruction, collaborative work in courses, and the amount of interaction with and feedback from teachers all play a part in students’ development of skills in engineering design and analysis.
· Although less influential, out-of-class experiences such as internships, participation in design competitions, and involvement in student chapters of professional engineering organizations similarly make significant contributions to students’ analytical and group skills.
·  In addition, students’ perceptions of their programme’s openness to diverse ideas and people also contribute to the development of analytical and group skills.
· Teachers’ emphasis on foundational knowledge and decreased use of traditional pedagogies have measurable, direct effects on the development of students’ group skills. 
In addition, faculty members’ participation in professional development activities focused on instruction, as well the emphasis they place in their courses on foundational knowledge, have direct effects on design and analytical skills.

	Research methodology
	Questionnaires were sent to graduating seniors, programme leaders and teachers in engineering programmes. Graduating seniors described their undergraduate engineering experiences (both inside and outside the classroom) and reported their skill levels in engineering design and analysis and in working in groups. Programme leaders reported on a wide array of program characteristics and curricular changes made since implementation of the EC2000 reaccreditation criteria. Teachers reported on a broad array of changes made in their instructional approaches and other professional practices and development activities over the past decade.

	Scale of project
	Data come from nationally representative samples of 4,330 seniors, 1,243 faculty members, and 147 engineering programme chairs on 40 campuses across the USA.

	Evaluative comments
	Although this project specifically researched engineering programme effects on learning, the variables studied were quite broad and can be applied more widely. The results offer little new to the great amount of research results coming out of the USA, but are useful to confirm such other research.
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	Standard bibliographic information
	Langworthy, A., Howard, J., & Sharp, J. (2006). Student engagement at Swinburne University of Technology, Lilydale. Lilydale, Victoria: Swinburne University of Technology.

	Country of origin
	Australia

	Key prompts
	Multifaceted student engagement; institutional environment; relationships; engagement outside the formal curriculum; barriers

	Abstract
	Due to the increasing focus on university performance and the observed impact of student engagement upon student outcomes (DEST 2004), research into student engagement at SUTL has been considered a priority for some time. The present project was developed collaboratively by Sociology staff and the Centre for Regional Development as a pilot project to be undertaken over three years. It also provided students with an opportunity to reflect upon issues related to engagement and their own degree of engagement, while also applying their learning in a real research project. The students’ research and their reflections are assisting the university to build a picture of major factors influencing student participation in university life at Lilydale.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	A large majority (90%) of students described their relationship with teaching staff as friendly and supportive. Sixty-seven percent described the academics as approachable and 56% described them as helpful. A further 22% of academic staff members were described with other terms, which also tended to be positive. 
The size of this institution and atmosphere were important to students as it was seen as friendly and easy going. Also noted were the positive environment and people, the small size and natural surroundings. Relationships with other students were positive. The social aspect and recreational facilities were identified as important aspect in engagement. 
Barriers to engagement were listed as:

· Work 29%

· Socialising 21.5%

· Motivation 13.6%

· Family 5%

· Tiredness 4.6%

· Time 4.4%

· Others include recreation, partners, television, and internet use.

Therefore, paid employment was the primary commitment competing with the demands of university.

	Research methodology
	Interviews were conducted by third year research students using semi-structured interviews lasting approximately 30 minutes. The aim of the research was to explore how the university might understand current student perspectives towards their study in relation to other priorities in their lives.

	Scale of project
	A total of 287 student interviews (66 in 2003, 70 in 2004 and 151 in 2005) occurred in three phases at one Australian institution using a convenience sample.

	Evaluative comments
	This research sheds no new light on the engagement issues. It does however reaffirm some issues that may need to be addressed (e.g. work commitments of students). However this article was good from the point of view that it was a large survey about engagement within one institution.
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	Standard bibliographic information
	Law, B. (2005). Experiential learning in the context of educating for a sustainable future: Is it an appropriate pedagogy for shifting teachers’ thinking and engaging learners. Set, 3, 15-20.

	Country of origin
	New Zealand

	Key prompts
	Experiential learning; pre-service teacher education; engagement; environmental education

	Abstract
	Educating young people for a sustainable future requires a deeper critique and a broader vision than is currently being offered in the New Zealand schooling system. There is a need for a shift in curriculum content and in the teaching and learning approaches used to provide a broader and more holistic understanding of current issues related to sustainability. The research reported in this article aimed to examine the extent to which experiential learning approaches meet the aims and social change objectives of environmental education, and help pre-service student teachers become reflective practitioners within the context of environmental education. This research was conducted with 40 pre-service teachers enrolled in a six-week environmental education course at the Christchurch College of Education. The pre-service student teachers’ experience in this study makes it clear that experiential learning contributed to their motivation to learn, helped them to connect experience with understanding, allowed them to engage in active decision making, and helped them analyse society, including schooling, from an objectively critical viewpoint.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This paper argues that there is a need for a shift in curriculum content in order to educate young people for a sustainable future; teacher education should embrace teaching and learning approaches that support and complement the aims and objectives of environmental education and also help teachers to reflect on their own practices. It suggests that while teacher education promotes the notion of critical reflection, such reflection has often been limited by a lack of an effective learning process for implementing critical reflection techniques. Experiential learning involves both the act of experiencing and the exploration of what has been experienced; students are emotionally engaged in their learning because it allows for them to connect body, head, spirit and soul. This is a holistic approach to learning and should be promoted.

Results from the research which involved 40 students at Christchurch College of Education found that as main themes emerged four effective teaching and learning strategies were identified that involve and engage students in their learning:

· Connection to experience by grounding learning in real-life activities.

· Emotionally engaged learning by stimulating emotional connection with the subject (comments indicated that some students who had not taken part in the experiential learning course felt that they did not have the skills to deal with ‘emotionally engaged learning that was student centred’).

· Reflective practice and critical reflection.

· The importance of student centred learning and the ownership of learning.

The experience of the pre-service teachers in this study was that experiential learning contributes to their motivation to learn, helped them to connect experience with understanding, allowed them to engage in active decision making and helped them to analyse society and schooling more objectively, 

	Research methodology
	Data were gathered from 40 students who were divided into three groups; Group 1 had completed a course in experiential education before commencing the environmental course, Group 2 studied experiential and environmental education simultaneously, Group 3 only studied environmental education. The students were involved as co-researchers; they kept a learning journal, completed pre and post course surveys and were involved in 14 interviews.

	Scale of project
	40 pre-service student teachers enrolled in a six week environmental education course at the Christchurch College of Education

	Evaluative comments
	This is a very small-scale study that looks at the effects of a specific way (experiential) of learning on more general learning. It identifies some aspects/strategies of effective learning that support student engagement with what is learned.
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	Standard bibliographic information
	Lawrence, J. (2006, 12-14 July). Engaging first year students: A collaborative approach implemented in a first year nursing course. Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	Australia

	Key prompts
	Disengagement; negotiated engagement; pedagogy; student responsibility; skills of engagement

	Abstract
	Higher education is increasingly pre-occupied with issues relating to student engagement. While a growing body of literature links student engagement with university transition and retention, other strands reveal students’ growing disengaged with university culture. The issues are largely expressed through political and empirical debates but lack theoretical perspectives capable of providing understandings of the processes involved in student engagement. This paper re-conceptualises the process of engagement and applies the understanding gained to a first year nursing course conducted at the University of Southern Queensland. The approach incorporates collaborations with other stakeholders in the first year experience. It also prioritises three critical practices or skills of engagement that students can integrate to facilitate their engagement with mainstream university culture. The paper additionally documents the findings of a pilot study as well as other evaluative data, investigating the effectiveness of the approach. The results are encouraging revealing benefits such as improved student engagement with university and discipline processes.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This paper attempts to integrate research and theoretical perspectives of university engagement, and incorporating them into the learning teaching/pedagogy. It is stated that student engagement in higher education is underpinned by two emerging, but separate research strands: transition and retention.

The article touches on early literature that bases student engagement on the concept of student interest, and applies this to the current day by relating this idea to a curriculum that incorporates real-world applications and connections.

The role of the student:

· Interesting parallel focus from the literature centres on strategies and behaviours that students need to possess/exhibit to engage. Engagement is the quality of effort students themselves devote to educational purposeful activities that contribute directly to desired outcomes, i.e. coming to class prepared, using support services available.

· Cross cultural communication theory highlights the role played by student self efficacy.

The article highlights three practical ‘skills of engagement’:

· Reflective practice.

· Socio-cultural practice.

· Critical practice.

Disengagement occurs through:

· Part-time and full-time work.

· Institutions’ flexibility.

· Market competition, new technologies, flexibility in course delivery.

· Cultural and linguistic diversity of the student body.

	Research methodology
	Students were surveyed by email and asked to provide open-ended feedback. The qualitative data collected was analysed using a thick layered approach. Other sources of evaluative data documented in the paper include the student evaluation of teacher survey administered by the university, student results, and peer review.

	Scale of project
	138 students surveyed by email. Student feedback collected in the pilot study verifies the integration of research, theoretical and student perspectives in relation to student engagement.

	Evaluative comments
	The article is interesting with regards to the focus on student responsibility and the skills of engagement, along with inhibitors to this development.
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	Standard bibliographic information
	Leiboff, J.M. (2004, 3 November). Working to engage: Structuring and designing the online activity. Paper presented at the QUT Online Learning and Teaching Conference, Queensland University of Technology, Brisbane.

	Country of origin
	Australia

	Key prompts
	Online activity; engaging and interacting with theories; student engagement; small group learning environment

	Abstract
	This paper describes the process of developing the 12 online activity topics introduced into Theories of Law in 2004, and their influence on student learning, and will demonstrate their use. Each set of 20 multi-level, multiple-choice assertion-reason questions is designed to introduce the ideas and key elements of what would have previously been covered in lectures in this unit. The questions also have the purpose of developing independent learning skills through the staging and developing of reading tasks across the semester. Through the use of assertion-reason techniques, the questions are designed to develop comprehension and the skills of reasoned argument essential in this unit. The online activity acts as a preliminary to a series of workshops that allow learners to work through the theories actively. As has been shown in its first semester of operation, high levels of student engagement resulted, compared to the level of engagement that results from use of a lecture model. This paper will conclude with a case study.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	Legal Theory was a particularly challenging unit for learners. This paper described the redesign of the unit format and the development of an online activity to support more effective learning.

The effectiveness of the online activity was tested when the online teaching technology failed. The level of engagement in workshops was adversely affected when learners did not have access to the online activity for preparation. Prescribed readings did not achieve the same level of engagement.

The online activity described in this paper was designed to support students in their preparation for their face-to-face workshops and to develop their independent learning skills. It is characterised as an interactive and adaptive model of learning technology, through which the learner engages in processes of investigation and exploration, experimentation and practice.

The online activity project was designed to introduce students to the legal theories to be considered at their next workshop. 

	Research methodology
	This paper is an analysis of the success of a new online teaching structure for the Theories of Law, a core undergraduate law unit at QUT, after one semester of teaching under the new design. The research is based on the observation of staff involved, and surveys of students enrolled in the law unit.

	Scale of project
	Observations of the success of a redesign of the teaching structure and introduction of an online activity to prepare learners for workshops for one paper at a single institution in Semester One 2004. Student surveys were also conducted but were not analysed in detail in this article.

	Evaluative comments
	The online activity designed to assist understanding of law theories in preparation for workshops was successful in increasing the learners’ level of engagement. This paper could be used to support other more comprehensive research studies on student engagement. Its weakness is that it is focused on research conducted in a single institution without reference to other comparable studies.
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	Standard bibliographic information
	Levy, S., Yellowley, W., & Farmer, M. (2006, 12-14 July). Engaging and retaining students through team teaching: Reflections on initiatives at Monash University, Australia and Buckinghamshire Chilterns University College, UK. Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	Australia; United Kingdom

	Key prompts
	Team teaching; learning communities

	Abstract
	This paper is a collaborative report of research undertaken at Monash University, Australia and Buckinghamshire Chilterns University College, UK into the use of team teaching to enhance the student learning experience for diverse student populations. Team teaching can be used as a mechanism to construct an enriching and supportive environment both for students and academic staff. Both institutions have recognised that simply broadening access to tertiary studies is a meaningless initiative if measures to create an appropriate learning environment are not also examined and developed. The use of team teaching has been found to generate a number of positive outcomes but has resource implications. The quantitative findings suggest that it can result in improved student achievement and retention; the qualitative findings demonstrate that it enhances student engagement in the learning process.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	The paper highlights the idea that through team teaching a leaning community is created in which students have the opportunity to create effective learning relationships with members of the teaching team that lasts the first year.

Less academic students will only engage deeply with their learning if the tutors create the right conditions. What goes on in the classroom is pivotal to developing student engagement in the learning process. Team teaching can be used as a mechanism to construct an enriching and supportive environment for both the students and the academic staff.

Collaborative teaching teams can have a significant impact on the student learning environment, while a barrier to success can be the coordination and continuity required.

Previous studies detailed state personalisation and being known were important contributors to student’s perceptions of a positive learning environment.

The construction of knowledge depends upon students engaging with the learning process and the studies found that creating a learning community can help encourage this.

Personal investment by both student and staff appears to be the key to engaging student and building a successful leaning community.

The paper argues that students have become more consumerist or instrumental in their approach (in line with Lawrence, 2006), less academically able and less interested in their subject.

Engagement in the first year is not just about acquiring academic skills; it is also involves developing an appropriate level of social maturity and social well-being.

	Research methodology
	The study examines the use of team teaching to increase student engagement. The method not stated, but appears to rely on student enrolment, retention and performance data, lecturer observations and reflections, and comments made by students on feedback forms.

	Scale of project
	Two universities, one in Australia and one in the United Kingdom. The numbers of students about whom data were collected are not stated.

	Evaluative comments
	Engaging students through team teaching appears to be beneficial by providing a genuine sense of communal and collegial leaning. Enhanced accessibility and support outside of the formal learning sessions, coupled with variation in delivery style, helped maintain student interest and encouraged engagement.
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	Standard bibliographic information
	Lizzio, A., & Wilson, K. (2006). Enhancing the effectiveness of self-managed learning groups: Understanding students’ choices and concerns. Studies in Higher Education, 31(6), 689-703.

	Country of origin
	Australia

	Key prompts
	Self-managed learning groups; efficacy; collaborative learning experiences; risk/safety; development/compliance

	Abstract
	Self-managed learning groups are regularly used in higher education. However, there is little direct evidence as to strategies that can enhance their efficacy, or the factors that influence students’ engagement with the process of self-management. If students are expected to manage their out-of-class collaborative learning experiences, then educators need a better understanding of the social influences on students’ process choices and use of developmental activities. This study investigated the experiences and perceptions of 152 students who were members of self-managed learning groups. Participation in a formative team-building activity and a greater frequency of meetings were found to predict perceptions of group effectiveness. Students identified a range of factors (related to themes of risk/safety and development/compliance) that influenced their engagement in developmental activities. Findings are discussed in terms of learning frameworks and implications for self-managed learning group design.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This study examined three questions in relation to self-managed learning groups.

· How likely are students to voluntarily engage in self-managed group development activities (team building, the use of resource material and group closure)?

· What are the considerations that influence students’ decision to use or not to use each of these development activities? 

· How do the process factors under students influence (team composition, frequency of meetings, full attendance at meetings and participation in development activities) contribute to the perceived effectiveness of their learning group?

Team building activities make a positive contribution to effectiveness of groups. Student engagement with group development activities appears to be related to a number of consistent themes:

· Relationship outcomes and processes associated with these were nominated as reasons for undertaking both team development and closure.

· Task and relationship orientations in group leaders were at play in evaluating developmental processes.

Risk and safety considerations were important factors for groups deciding to engage with development activities.

· Perceived levels of challenge affected whether development activities were to be pursued.

· Where gain was not seen as enough and loss too great, risk averseness developed.

· Students with a problem solving focus appeared less likely to engage in developmental activities.

· Students with a goal-oriented approach were more likely to be interested in developmental activities.

· Note: the authors seem to associate problem solving approaches with surface learning, and growth orientation with deep learning.

The overall pattern of student engagement with group development can be associated with their goal orientation in the learning situation. Three primary goal orientation can be identified:

· Learning: emphasising developing mastery and self-improvement.

· Performing: seeking favourable judgements about ability.

· Avoiding: minimizing negative judgements about ability.

· A learning goal orientation positively relates to academic efficacy and self regulated learning.

Expecting students to independently make use of developmental resources does not work. Students have to be talked through it by mitigating risk factors. Team building at the outset of group activities is valuable. Building in a certain frequency of meeting could be beneficial.

	Research methodology
	A questionnaire was devised to measure various aspects of learning group processes. The questionnaire was administered to students in one university engaged in group learning activities.

	Scale of project
	152 first and second year behavioural science students in one university.

	Evaluative comments
	When interpreted in a certain way, this study provides information about student agency. Independent group learning results can be associated with Deci and Ryan’s self determination theory in that there is evidence about risk avoidance (feelings of competence) and relationship building (feelings of belonging). But these associations are not strong.
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	Standard bibliographic information
	Llorens, S., Schaufeli, W., Bakker, A., & Salanova, M. (2007). Does a positive gain spiral of resources, efficacy beliefs and engagement exist? Computers in Human Behavior, 23, 825-841.

	Country of origin
	Spain

	Key prompts
	Resources; engagement; efficacy belief; gain spiral

	Abstract
	The present study among 110 Spanish university students expands previous research on work engagement by investigating the causal relationships between two potentially important resources in the use of Information & Communication Technology (i.e., time control and method control), efficacy beliefs and engagement. More specifically, two questions are addressed: (1) do personal resources mediate the relationship between task resources and work engagement? (2) does engagement increase personal and task resources? Results show that efficacy beliefs play a mediating role between task resources and engagement. Engagement increases efficacy beliefs, which in turn increase task resources over time. These findings suggest a positive gain spiral in which efficacy beliefs play a central role.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency
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Transactional
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· Active/collaborative learning

· Student/teacher interactions

· Rich experiences
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· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This study uses Bandura’s (1997) social cognitive theory and the authors’ own Job Demands-Resources (JD-R) model to ask two questions:

· Do personal resources mediate the relationship between task resources and work engagement?

· Does engagement increase personal and task resources?

The answer to the first question is affirmative. Results showed that suitable task resources have a positive effect on efficacy beliefs, which in turn shown a short-term (3 weeks) lagged effect on engagement. That is, the more task resources the students perceived for completing the task, the higher their levels of efficacy beliefs and the higher their levels of vigour and dedication three weeks later.

· Efficacy beliefs act as a self-motivating mechanism: people perceive their own level of competences to be high, and consequently they set themselves goals and are motivated to spend considerable effort and persistence in overcoming obstacles.

· According to the motivation process that is assumed by the Job Demands-Resources Model the presence of available resources stimulates motivation in the form of engagement and leads to positive outcomes such as efficacy beliefs and organizational commitment.

The study shows that students with high levels of engagement felt more able in performing the task, which, in turn, led to the perception of greater future task resources.

· Engagement acts as a “motivating engine” that is fuelled by efficacy beliefs. Thus, engagement increases task resources via personal resources (i.e., efficacy beliefs), i.e., vigour and dedication lie at the core of future efficacy beliefs.

· People interpret their stress reactions and tensions as signs of inefficacy, whilst work engagement enhances efficacy beliefs.

· When experiencing a positive state of mind (e.g., work engagement) individuals may perceive themselves as more able in performing tasks, which, in turn, may generate perceptions of greater task resources.

Task resources increase efficacy beliefs, which, in turn, foster engagement. In addition, engagement boosts future efficacy beliefs, which, in turn, increase the perception of greater task resources.

These results add to other results that emphasize the role of efficacy beliefs in different contexts such as academic performance, group performance, job stress, using Information and Communication Technology, and proactive behaviour.

In sum, these findings confirm the Gain Spiral Model that specifies reciprocal relationships between task resources, efficacy beliefs and engagement.

	Research methodology
	This study among university students working in groups with ICT in a laboratory setting was designed to investigate the role of efficacy beliefs in the relationship between two potential task resources (i.e., time control and method control) and work engagement. These variables were assessed in two different waves with a three-week time lag between each measurement. This design allowed the authors to test the existence of a positive “gain spiral” of resources, efficacy and engagement by investigating how these variables are related to each other over time.

	Scale of project
	A two-wave longitudinal study was carried out in a laboratory setting among 110 psychology students (85% females and 15% males) from Universitat Jaume I (Castellón, Spain).

	Evaluative comments
	This article is heavy going. However, it shows results that are interesting as they can be used to support the Institutional Support category in student engagement. The research suggests that where institutions provide suitable and adequate resources, students will feel more able to complete tasks and consequently become more engaged in their study.
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	Standard bibliographic information
	McClenney, K. (2003). Engaging community colleges: A first look. Community college survey of student engagement 2002 findings. Austin: Texas University Leadership Program.

	Country of origin
	United States of America

	Key prompts
	Community colleges; educational assessment; educational research; student surveys

	Abstract
	This report argues that educational effective institutions channel student learning to the right activities, and that a key factor for student learning is the quality of efforts students devote to educationally purposeful activities. The statistics offered state that 15% of community college students never reported participating in college sponsored activities. Full-time students reported spending more than 11 hours per week preparing for class, while only 11% of part-time students reported the same. About 49% of first year full-time students never talked with a staff member about readings outside of class. 36% of first year full-time students never made a presentation to class.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	This paper reports on the national field text of the CCSSE survey, the Community College Student Report. The survey items focus on institutional practices and student behaviours that are highly correlated with student learning and retention.

Initial findings from the survey show that:

· Success looks different for every student. Students’ educational goals vary; students, on average, are getting older; and many students no longer attend just one college.
· The time colleges have to engage students is limited, so what colleges do to make the most of that limited time is critical. Most students attend college part-time; most students work; many students care for dependents; and most students commute, some for many hours per week.
· Economics are working against community colleges. Many students had no financial support in addition to their own income and savings. 40% of surveyed students report that paying for college is a significant burden. 45% of surveyed students indicated that their college provided some financial support.

	Research methodology
	The report summarizes the results of the 2002 introduction of the CCSSE survey. The methodology of the survey is not specifically reported, but given the close connection with George Kuh’s work at Indiana University (NSSE), the methodology is probably similar: quantitative survey using a convenience sample of institutions and analysing data using regression models.

	Scale of project
	The 2002 survey consisted of 33,500 students in 48 institutions in 22 states. The sample was not large enough to count as a national sample; part-time students in particular were under represented.

	Evaluative comments
	This report is of value to Aotearoa as community colleges are similar to our ITPs. The five benchmarks repeat findings from the more established NSSE survey and therefore corroborate the Indiana University generated literature. On top of that, it is a short report and easy to read and make sense of. However, while the paper reports quantitative research, it does not analyse it.
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	Standard bibliographic information
	McClenney, K. (2004). Redefining quality in community colleges: Focusing on good educational practice. Change, November/December, 16-21.

	Country of origin
	United States of America

	Key prompts
	Community colleges; student engagement; educational quality

	Abstract
	The future viability of communities, states and the nation depends heavily on raising the educational attainment level of our citizenry. These realities are particularly salient for the nation’s 1,173 community colleges. George Kuh defines quality in terms of the student’s educational experience – in particular, the student’s engagement in his or her own learning – at the institution. The Community College Survey of Student Engagement (CCSSE) provides information about effective educational practice in community colleges. One of CCSSE’s significant contributions has been the development of five key benchmarks of effective educational practice in community colleges. These benchmarks allow community colleges, with missions focused on teaching, learning and student success, to gauge and monitor their performance in areas that is truly central to their work.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This article reports on five benchmarks of effective educational practice.

Active and collaborative learning:

· Learning is active and collaborative.

· Solves problems in real life projects.

· In the process they master challenging content.

· Develop valuable skills useful in the workplace.

Student effort:

· Own behaviour contributes significantly to their success.

· Time on task is a key variable.

· Application does not only occur in the classroom.

Academic challenge:

· Ten items in the CCSSE correspond to components of academic challenge.

· Quantity of academic work done.

· Complexity of cognitive tasks.

· Standards of assessment.

Student-faculty interaction:

· The more contact students have with their teachers, the more likely they are to succeed.

· Contact connects students to the institution.

· Modelling by teachers is a very effective teaching tool.

· Interactions encourages following teachers as role models.

Support for learners:

· Students are more engaged where they are well supported academically, socially and culturally.

· Support cultivates positive relationships

· Students benefit from services targeted to assist them with academic and career planning, academic skills development.

	Research methodology
	The report summarizes the results of the 2004 iteration of the CCSSE survey. The methodology of the survey is not specifically reported, but given the close connection with George Kuh’s work at Indiana University (NSSE), the methodology is probably similar: quantitative survey using a convenience sample of institutions and analysing data using regression models.

	Scale of project
	The 2004 iteration of the survey drew 185,000 students in 302 institutions in 36 states and one Canadian province.

	Evaluative comments
	This report is of value to Aotearoa as community colleges are similar to our ITPs. The five benchmarks repeat findings from the more established NSSE survey and therefore corroborate the Indiana University generated literature. On top of that, it is a short report and easy to read and make sense of. However, while the paper reports quantitative research, it does not analyse it.
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	Standard bibliographic information
	McInnis, C. (2003, 24-27 August). New realities of the student experience: How should universities respond? Keynote address presented at the 25th Annual European Association for Institutional Research Forum, Limerick.

	Country of origin
	Australia

	Key prompts
	Negotiated engagement; student experiences; student choice; disengagement

	Abstract
	The new realities of the student experience largely concern the change in priority students now give to their time at university. We have observed in Australia recently that students increasingly expect university to fit with their lives rather than vice-versa. For academics from any generation, this is often perplexing and frustrating. The students seem to be less engaged with university life generally and with study in particular. While this has been characterised as ‘disengagement’, it is more meaningful and useful to rethink the nature of the student experience as one of negotiated engagement. To meet the challenges of this generation, universities have to understand these motives, values and expectations, but they also need to reassert their responsibility in shaping the experience of students for the benefit of students and society in the long run.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	The author traces the changing relationships between students and universities. He mentions part-time work, computer technology and fees as contributors to change. The result is less time spent on task, more expectations of flexibility in curriculum and attendance requirements. He argues that universities need to respond to such drivers. They should:

· Recognize and acknowledge the competing pressures on student priorities.

· Set some non-negotiables to suit their context.

· Maintain student learning as the primary goal of the institution. In particular they should emphasise that social connection and activity supports learning.

· Rethink the rules of student engagement and the strategies appropriate for negotiated engagement. There is no substitute for setting first principles against the realities of the local context.

· Review the relationship between all aspects of university life contributing to, or hindering, student engagement.

· Revise policy to impact on engagement – addressing the quality of the total student experience for all students, not merely the quality of instruction. This means bridging the gaps between academic, administrative and support programmes.

· Systematically monitor local factors that can be most effective in shaping the nature and level of student engagement. “The conditions at the micro-level of the student ecologies are significantly different across institutions” (p. 16). So don’t just adopt someone else’s strategies for engagement.

· Target resources at creating forms of learning communities appropriate to the new realities of student lives. ICT resources can be useful here.

· Create institutionally relevant measures of engagement. There is no substitute for evidence-based improvement. Measures of student satisfaction are useful but not sufficient to measure engagement.

· Promote consensus about the importance of student engagement. A sink or swim approach should not be part of this consensus.

· Start with the initial student experience and work from there. Get the first year experience right.

· Review and improve the quality of course marketing and advice. Include in the marketing first principles of expectations – the demands on and expectations of students.

· Communicate expectations and demands to students. Explicit goals concerning the nature and levels of demands expected of students are required.

· Support and reward academic staff holding the line. These are the staff managing in the face of pressures from students for special considerations. 

· “Whether or not students should be able to negotiate their engagement in ways that best suit their circumstances is not an issue” (p. 19).

	Research methodology
	This is a stimulating ‘think piece’. It explores current trends in Australian (western) society(ies), links these to engagement and sketches out an institutional response. The key message is that all institutions can hope for is a ‘negotiated engagement’ with their students.

	Scale of project
	N/A.

	Evaluative comments
	This is a superb paper. Simple, unpretentious (7 references only) and compelling. His 12 suggestions for universities are important and will probably meet all the requirements for academic leaders in search of ideas to combat disengagement.
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	Standard bibliographic information
	McMahon, B. (2003). Putting the elephant into the refrigerator: Student engagement, critical pedagogy and antiracist education, McGill Journal of Education, 38(2), 257-273.

	Country of origin
	Canada

	Key prompts
	Critical pedagogy; multiculturalism; student engagement

	Abstract
	This paper focuses on student engagement within diverse school communities. It argues for the adoption of an approach to education that combines a form of critical pedagogy and antiracist multiculturalism as a necessary condition for the creation of classroom climates within which meaningful engagement can be fostered.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	Drawing from the literature, this paper offers some definitions of engagement:

· “Engagement stands for active involvement, commitment, and concentrated attention, in contrast to superficial participation, apathy or lack of interest” (Newman, Wehlage, & Lamborn, 1992, p. 11).

· “Engaged students were involved in their school work in more than a superficial way that signified some level of commitment and that this engagement extended beyond oneself and one’s own work to encompass the wider world of the school and its community” (Smith et al., 1998, p. 5).

Given such definitions, engagement will vary from school to school, classroom to classroom. Students can be engaged with learning where a teacher presents interesting material in a ‘teacher centred’ way; where the teacher acts primarily as facilitator, providing and suggesting resources and activities that students may use in self-selected activities; and where students are engaged with underlying conditions, which requires them to look at connections between what they learn and political, social and economic undercurrents in order to expose implicit and explicit biases in the prescribed curriculum.

Critical pedagogy can serve as a means to make partial or instrumentalist learning whole. This is particularly so in our diverse societies. Critical theory addresses the discrepancies that students encounter by examining and challenging existing social structures and exposing inequities and inconsistencies between the stated intentions and realized commitments of traditional pedagogies. Diversity cannot be addressed by offering courses on specific minority groups: Black History, Women’s Issues or Native Studies.

Antiracist multiculturalism is an approach that crosses all disciplines and addresses the histories and experiences of people who have been left out of the curriculum. This should be an integrative not just an additive curriculum innovation. This means material from a wide variety of ‘other’ cultural groups should be included as part of a ‘normal’ curriculum. As a pedagogy, antiracist multiculturalism tries to dismantle the singular focus on master narratives that teach about the monocultural ‘us’ with a distaff ‘other’ and replace it with a heterogenous ‘us’ without an ‘other’.

“An approach to teaching that incorporates critical pedagogy and antiracist multicultural strategies provides opportunities for all students to feel engaged” (p. 270).

	Research methodology
	A strong plea for critical pedagogy and antiracist multiculturalism to be integrated into the curriculum to assist student engagement.

	Scale of project
	Opinion piece.

	Evaluative comments
	This article is useful on a number of counts: (1) it provides two more definitions of engagement, the second illuminating the critical category; (2) it explains quite well the connections between critical pedagogy and the curriculum; and (3) it presents a rousing vision of an education system that does not marginalize diverse students.
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	Standard bibliographic information
	McMahon, B., & Portelli, J. (2004). Engagement for what? Beyond popular discourses of student engagement. Leadership and Policy in Schools, 3(1), 59-76.

	Country of origin
	Canada

	Key prompts
	Philosophical inquiry into student engagement; conservative conception; liberal conception; critical-democratic conception

	Abstract
	In the last decade educational research about school improvement and effective schools increasingly identifies the significance of student engagement especially in relation to the academic success of students. There are several issues and concerns, relating both to the meaning and justification of aims of student engagement, that arise from this work that call for a philosophical inquiry. This paper offers an initial philosophical inquiry of student engagement. The paper is divided into two sections. The first section critically examines meanings and definitions of student engagement from current literature. The second section addresses several related issues, such as concerns of the purpose of student engagement, and the criteria, standards, and norms used to determine the quality and degree of engagement. It is argued that without considering such philosophical issues, empirical and psychological work on student engagement could simply, and at times unwittingly, reproduce existing dominant views that promote a deficient and exclusionary mentality. In contrast, we propose a conception of student engagement based on critical-democratic practice which entails the enactment of a curriculum of life.

	Type of research
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	The paper identifies three key philosophical conceptions of engagement:

· A conservative-traditional conception that interprets engagement as a process identifiable by behavioural traits and/or observable psychological dispositions. Engagement is not contextualized, but is centred and focused on academic achievement.

· A liberal-student centred conception that focuses on the strengths of learners, is context based, requires engagement by teachers as well as learners and is nested within communities of learners/ teachers/significant others who are engaged because of the relationships they share.

· A democratic-critical conception that goes beyond viewing engagement as a matter of strategies, techniques or behaviours. Engagement is participatory, dialogic, active and critical in both pedagogic and social ways.

A liberal-student centred and democratic-critical conception of engagement requires learning behaviours and dispositions beyond the individual efforts of the learner. A high level of challenge results when the learner is engaged not only in the curriculum, but also in relationship building beyond the classroom, and in changing the way education reinforces the status quo.

Conceptions of engagement embedded in liberal-student centred and democratic-liberal thinking rely heavily on active learning and collaboration between learners, teachers and significant others. Therefore, relationship building is a key aspect in both conceptions as is engaging with aspects outside the formal curriculum.

The theme of psychological dispositions is derived from the conservative-traditional perspective that emphasises a close connection between engagement and academic achievement. Teachers stimulate engagement in learners who are motivated to succeed, who attend classes, complete homework and don’t cheat. The purpose of engagement is to socialize students into work and social life in the mainstream.

Derived from the democratic-critical perspective, the theme of engagement for change emphasises the complex nature of engagement and offers the proposition that engagement involves learners not only in learning content and skills but being able to critique curriculum, create change and work toward transforming society.

Dis-engagement and un-engagement are the other side of the engagement coin. The paper does not engage with these concepts in any depth but does define them as: dis-engaged – being disconnected or marginalized from learning; and un-engaged – indicates a passive and perhaps temporary withdrawal from learning.

	Research methodology
	Not so much a philosophical treatise as a literature review of mainly Canadian and American writings on engagement in school settings. It is a critical literature review in the sense that it divides the literature into three perspectives, viewing two of them largely negatively and one positively. The article’s own position is in the democratic-critical perspective and the tenor of the piece reflects this. 

	Scale of project
	The paper offers 49 references; 9 of these are directly about student engagement.

	Evaluative comments
	This is a useful article to help conceptualise empirical work such as student surveys. The categorization of perspectives is useful in itself. But it is even more useful for stimulating thinking beyond the liberal-student centred conception of engagement that seems to underpin the questionnaires that are currently available. The paper is also useful in introducing the notions of dis-engagement and un-engagement.

However, the article strongly reflects the democratic-critical perspective and consequently does not give sufficient credit to the other conceptions of engagement. The fact that in a number of works cited, perspectives overlap boundaries suggest that the whole categorization may be overly simplistic.
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	Standard bibliographic information
	Mearns, K., Meyer, J., & Bharadwaj, A. (2007). Student engagement in human biology practical sessions. In Student Engagement. Proceedings of the 16th Annual Teaching Learning Forum, 30-31 January 2007. Perth: The University of Western Australia. http://lsn.curtin.edu.au/tlf/tlf2007/refereed/mearns.html

	Country of origin
	Australia

	Key prompts
	Assessment of quality of teaching; student-tutor interaction; assessment of restructured units; student engagement

	Abstract
	Student engagement in their studies is a crucial influence on their academic achievement. When a unit is restructured, opportunities for this engagement may be lost. Human Structure and Development 2212 was created in 2004, an amalgamation of two smaller units. It is heavily practically based and it was determined that formal feedback was needed, in the form of questionnaires, to determine whether practical components of this unit were reaching their targets. It was discovered in this study that the students’ perception of their tutors approachability and sensitivity, along with their perception of class organisation, was vital to their participation in the sessions. It was also found that the time of day or week that the survey was implemented had significant effects on student attitudes. Findings from this survey have important implications both on the future direction of this unit and on the future implementation of Student Perception of Teaching (SPOT) surveys conducted in universities.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	The survey found that students appeared to need greater support in practical sessions to better commit themselves to their learning. 

Students regarded the practical sessions with greater student-teacher interaction more positively than sessions structured around individual and independent learning. The conclusions detail suggestions to improve student engagement in the teaching of this specific unit. The study also found that the time of day and week that the surveys were implemented had a marked affect on student responses.

In this study, tutor preparation for class and the perceived organisation for the session were of greatest influence to the students’ feeling of responsibility for their own learning and for their perception of the session’s importance. 

If a tutor is perceived to be approachable, well prepared and sensitive to students’ needs, the student is more committed to work harder to get more out of the session, and is more willing to express their own opinions.

	Research methodology
	Student Perception of Teaching (SPOT) survey was conducted 3 years after restructure of unit. Series of questionnaires to gauge students’ opinions on the organisation of the unit, the assistance of the tutors and the suitability of the course material.

	Scale of project
	2006 study of all attending students enrolled in HSD2212, a second year human biology unit at the university of Western Australia (n=310).

	Evaluative comments
	The findings from this study of students in a single institution could be used to support other more comprehensive research studies on student engagement. The focus was on the students’ assessment of the quality of their teaching. An important finding was that student responses were affected by the timing of circulation of questionnaires.
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	Standard bibliographic information
	Miliszewska, I., & Horwood, J. (2004, 4-7 July). Engagement theory: A framework for supporting cultural differences in transnational education. Paper presented at the 27th Annual HERDSA Conference, Miri, Malaysia.

	Country of origin
	Australia

	Key prompts
	Transnational education; engagement theory – relate, create, donate; problem based learning (PBL); outside focus

	Abstract
	Transnational education typically uses a combination of face-to-face instruction delivered by local teaching staff and teaching materials produced in the offering institution’s home country. Thus, the design of transnational courses needs to be culturally responsive and tailored to the learning styles and social context of students in a foreign locale. To this end, the students’ educational assumptions and expectations, as well as educational practices need to be considered. A Computer Science degree, offered by Victoria University both locally in Australia and transnationally in Hong Kong, includes a compulsory final year Project subject. The Project, a team effort, involves the design and implementation of a real-life computer application for an external client. The Project model, based on Engagement Theory as a conceptual framework for teaching and learning, includes three core components of group context, project-based problems, and outside focus. Although the model used in Hong Kong has been modified to accommodate a variety of time, distance and cultural constraints, its core components remained unchanged. Academics responsible for the degree consider these three Project components essential to transforming computing students into competent graduates. Do Project students, both in Melbourne and in Hong Kong, support this view? This paper reports on a comparative study of the students’ perceptions of the Project experience and the relative importance of its three components. The paper discusses the results of the study with respect to the different locales, and concludes by considering the implications of the study for the Project model.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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· Critical learning
	There was a deep level of learning in this study as students in both countries took real life problems and solved them as part of their course work.

Given the ‘Project’ that the students had to work on, active and collaborative learning was a key theme throughout the study. 34% of the Hong Kong based students and 44% of the Melbourne based students indicated that the ‘Group Context’ of their learning experience was ‘most important’ in comparison to the other two areas of ‘Project Based Task’ and ‘Outside Focus’.

This study focused on diversity between two different groups of students in a transnational learning context.

The relationship between students was mostly focussed on with the ‘Group Context’ theme and associated areas of ‘helped me to understand and accept the perspective of other team members’, and ‘improved my communication, planning and management skills’, indicating that the relationships between students was strengthened during the project life.

The purpose of the study was to examine whether the ‘Outside Focus’ was as important to students as it was to the lecturers. The results of the study indicated that while the Project was an important learning experience, the majority of the student in both countries did not believe that it provided a significant contribution to their learning experience.

	Research methodology
	A voluntary survey of all students in Melbourne and Hong Kong who had completed the Project component. A five point Likert scale was used. Three key aspects of the project were rated. These were: Group Context; Project Based Task; and Outside Focus.

	Scale of project
	Hong Kong: 143 of 160 enrolled students; Melbourne: 72 of 102 enrolled students.

	Evaluative comments
	The study was useful in examining students’ perceptions versus lecturers’ perceptions of the value of ‘real life’ work. While there did not seem to be too many differences between the two groups of students with regards to overall engagement (i.e. Hong Kong and Melbourne locales) the lack of overall importance placed on the ‘outside focus’ was an interesting point given that their lecturers involved in the study had placed such a high importance on this.

In comparison with other work in this area, the whole area of ‘engagement’ was looked at in a ‘real world’ way with a seeming lack of relevant literature to support conclusions. It also seemed to ‘draw a long bow’ to discuss using this study as a basis for culturally inclusive curriculum using engagement theory as a paradigm.


	TEMPLATE 62

	Standard bibliographic information
	Moran, E.T., & Gonyea, T. (2003). The influence of academically-focused peer interaction on college students’ development. USA: State University of New York at Plattsburgh and New Hampshire College.

	Country of origin
	United States of America

	Key prompts
	Peer influence; peer relationships; student development; peer interaction; student/staff interaction

	Abstract
	This study examined the extent to which each of four factors contributed to students’ estimates of their development in college. These factors are: (1) student/faculty interaction; (2) student involvement; (3) quality of a student’s efforts; and (4) peer interaction. A mail survey was completed by 484 students. The instrument used was the College Student Experience Questionnaire, a measure of the quality and level of college student involvement in a range of campus activities. Academically related peer interaction was found to make a greater contribution to students’ estimates of gains than did the other factors. Peer interaction had a strong predictive capacity for student outcomes, surpassing by a considerable extent, the other factors.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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· Critical learning
	This study focuses on peer interaction as an indicator of engagement. However, it does not focus on social interaction. Rather, the emphasis is on self reported perceptions of behaviours which constitute a climate in which intellectually and academically directed peer relations contribute to students’ judgements of positive gains on global measures of intellectual development.

Peer interaction represents a strong predictive capacity on student outcomes, surpassing by a considerable extent the other three factors examined.

General college social interaction/involvement has far less influence on students’ perceived intellectual gain than does academically related peer interaction. This finding supports the use of collaborative learning.

The findings in this study lend some support to other research highlighting the benefits of academically related peer interaction. Findings support the idea that where colleges support community learning, engagement improves and the emphasis on individualism diminishes.

Findings support civic dimensions about learning. They support the notion that learning is not simply a cognitive process involving the manipulation of constructs and data, but a social process in which ways of knowing and knowledge itself are shaped through interactions with others.

	Research methodology
	The instrument used was the College Student Experience Questionnaire. This measures the quality and level of college student involvement in a broad range of campus activities. Items in the questionnaire represent a self-assessment of the degree to which a student is investing quality of effort in his/her own education, interactions with staff members, involvement in the college community and academically related peer interaction. It also measures perceived estimates of gains. The four factors were used as predictor variables in a stepwise multiple regression and regressed on the outcome criterion of students’ estimate of gains.

	Scale of project
	The CSEO was distributed by mail to a random sample of 1,900 undergraduates at a moderately sized public college in the North East of the US. 484 useable questionnaires were returned.

	Evaluative comments
	Although this was only a one-institution study and no information was given about the representativeness of the sample, the statistical evidence for the conclusion seems robust. The resulting discussion probably extends beyond the strength of the data but nevertheless provides some useful support for the critical/civic dimension of engagement.

This study makes an interesting distinction between student effort and student involvement. The former indicates the quality of academic engagement; the latter applies to the broad array of interpersonal and institutionally structured activities in which a student may voluntarily engage.
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	Standard bibliographic information
	Morris, C. (2005). A “mean hard place”? Law students tell it as it is. Victoria University of Wellington Law Review, 36(2), 197-228.

	Country of origin
	New Zealand

	Key prompts
	Student engagement; departmental culture; learning environment

	Abstract
	Empirical research carried out in the US in the last 10-15 years reveals that law students are generally dissatisfied with their experiences there. The negative effects of legal education are particularly marked for female students. This study, carried out at Victoria University Wellington in later 2004 seeks to replicate earlier United States studies and queries whether the influx of female students into law school in the past ten years has effected any change in how law school is experienced. It asks: how comfortable are students with lecturer interactions inside and outside the classroom? With student interactions? How attached are they to their law school? Why did they come to law school and how do they feel about their performance while there?

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	This article is concerned with the engagement of Law Students in their courses at Victoria University. It attempts to replicate US studies that have tended to describe the experience as being competitive, alienating and dispiriting. It also looks at the impact on women who represent 65% of the law student body.

The study uses voluntary and involuntary participation in asking and answering questions as an indicator of engagement. A major finding was that 37.43% of students did not participate voluntarily. It also finds that although the proportions of male and female students who reported asking questions and volunteering answers are similar, female students contributed less frequently.

It uses the engagement with the lecturer both within the classroom and outside. There were a significant number of students who did not see the lecturer outside of class time. Women, Maori and Asian students all recorded higher proportions who never approached a lecturer outside of class. It also sought an indication of whether gender of the lecturer was indicative of engagement. It found that women lecturers were admired more for their personal qualities than men. Finally it addresses issues of the engagement of students with their peers.

The conclusion is that there is not much difference between the experiences of students in the Law School at Victoria University and those involved in overseas research studies.

	Research methodology
	An online survey was administered to all second and third year law students to examine their classroom participation and interactions, views of and interaction with faculty, engagement with other students, and the law school experience and future ambitions. A number of the questions asked the students to consider their experiences through the lens of gender.

	Scale of project
	The questionnaire was emailed to 1,121 second and third year law students at Victoria University of Wellington. 533 responses were gathered (a response rate of 48%). 65% of respondents were female and 35% were male.

	Evaluative comments
	This is a small case study that compares the experiences of one faculty in a university with overseas reported experience. It highlights some areas to consider in addressing issues of engagement with the university environment. It seems to suggest that within that faculty students are expected to fit into the culture of the organisation. This case study provides a useful insight into the activities of one faculty and discipline. It therefore raises a question of how to address the institution as a whole so that differences between departments can be reflected in the final reports. It is possible that different departments have different expectations of how to engage with students. It could be taken from this text that the subject matter and how it is used may influence the culture of the department.

The study’s conclusions are drawn from statistics from the survey, but no statistical significance tests are reported. Also, some of the subgroups within the sample for which findings are reported are very small. Therefore some of the results need to be treated with caution.
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	Standard bibliographic information
	Paulus, T., Horvitz, B., & Shi, M. (2006). ‘Isn’t it just like our situation?’ Engagement and learning in an online story-based environment. Educational Technology Research and Development, 54(4), 355-385.

	Country of origin
	United States of America

	Key prompts
	Engagement and online learning; story-based learning

	Abstract
	Teamwork skills such as conflict resolution and communication strategies are challenging to teach. The use of stories many help develop these complex skills. Although engagement is generally seen as a key component of learning environments, what constitutes engagement has not been fully explored. The purpose of this study was to examine how graduate instructional design students engage with and learn from stories in an online environment. This WisdomTools Scenario (Scenario) was designed specifically to facilitate the development of teamwork skills. Students followed the experiences of two fictitious student teams and discussed what happened asynchronously with small dialogue groups. Through a qualitative case study analysis, four themes emerged which captured how students engaged with and leaned from this environment. First, engagement was evident through students’ emotional reaction to the characters. Second, this engagement was affected by perceived credibility and relevance to the scenes. Third, students often reflected on their prior experiences and demonstrated an increased awareness of teamwork issues. Fourth, students reported various degrees of application of what they learned to their team practice. Implications for the design of story-based learning environments are explored.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Naturalistic, Case Study

	Key themes
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	This study reports on the use of an online scenario to teach teamwork skills. Findings show that emotional engagement, credibility and relevance seemed to be the key triggers for reflection, learning and awareness. Scenario designers should write narratives that are credible and relevant to the learner population, with discussion prompts that explicitly encourage emotional responses, reflection and critical analysis of the events.

Online story based learning environments can better support learning processes by including prompts that encourage reflection and exploration and also need to provide adequate time for such activities assisting through facilitation when necessary and supporting ongoing action and reflection as learners attempt lessons learners and practice.

Although some students engaged a great deal with the stories and with each other, finding the scenes credible and identifying and applying lessons learned was not the case for everyone. Disjunctions and expectation failures in the narrative and also the real-life team interactions were evident. A better-trained and more overt facilitator may have helped in this situation.

	Research methodology
	The Working in Teams Scenario was written specifically for the first-year graduate design students who then participated in online activities. The students were required to participate as part of their course work. The students were put into discussion groups (which were diverse in terms of gender, age, nationality and prior teamwork experience). All transcripts of asynchronous discussions were copied, and students were asked to complete written reflections. Finally interviews were conducted with three members of each team. The results were analysed using a case study framework.

	Scale of project
	Twenty-seven graduate industrial design students from a large Midwestern university, divided into four discussion groups. 12 interviews were held.

	Evaluative comments
	This article provides some interesting insights on engagement. The use of story telling as a tool to enhance engagement with the curriculum was interesting. The article was narrow in focus but did highlight some pertinent areas.
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	Standard bibliographic information
	Payne, S., Kleine, K., Purcell, J., & Carter, G. (2005). Evaluating academic challenge beyond the NSSE. Innovative Higher Education, 30(2), 129-146.

	Country of origin
	United States of America

	Key prompts
	National Survey of Student Engagement; academic challenge; critique of assessment variable

	Abstract
	The authors investigated student and faculty perceptions of academic challenge at their institution, based on early administrations of the National Survey of Student Engagement (NSSE). This analysis revealed that the NSSE did not fully capture many meanings of academic challenge held by these faculty and students. This study led to a proposal for the development of an internal assessment approach using a modification of the NSSE and other scale items on academic challenge and student engagement. The authors discuss several implications of this study for academic scholarship and for institutional policy concerning the assessment of academic challenge.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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· Critical learning
	The authors’ university thought the ratings by students of the variables measuring academic challenge on the NSSE were too low and not right for this university. They set out to find out what variables were supported by their staff and students.

The following table lists the variables for academic challenge on the NSSE survey instrument in the left hand column, and indicates approval or disapproval by staff and students in the next two columns.

Variables

Students

Teachers

1. Amount of time preparing for class

More disagreed than not

More agreed than not

2. Number of assigned readings

More disagreed than not

Mostly positive

3. Number of papers written

More disagreed than not

Negative

4. Analysing basic elements of ideas

More agreed than not

No comments

5. Synthesizing and organizing ideas

Many more agreed than not

Mostly positive

6. Making judgements about information

Mixed response

Largely positive

7. Applying theories/concepts in practice

Full agreement

Positive comments

8. Working very hard to meet expectations

Strong agreement

Largely negative

9. Institutional emphasis on studying

Strong agreement

Negative comments

As a result of these findings, the researchers decided that a number of the items could be dropped and/or changed:

· Weighting of Item 1 to be downgraded;

· Item 2 dropped and replaced;

· Item 3 dropped and replaced;

· Weighting of Item 5 to be upgraded;

· Revise Item 6 to gain greater clarity;

· Revise Item 8 to gain greater clarity;

· Weighting of Item 9 to be downgraded; and

· Items 4 and 7 to remain unchanged.

A combined list of new variables was as follows:

· Ask about quality of assigned readings;

· Ask how demanding written assignments were; and

· Ask how class/learning exceeds learning expectations.

	Research methodology
	Small groups of both faculty and students were interviewed and asked questions concerning conceptions of academic challenge, the appropriateness of the academic challenge items on the NSSE, and what might be done to improve academic challenge at the institution. The 35-45 minute focus group interviews were tape recorded and transcribed. Data were analysed thematically using a constant comparison approach.

	Scale of project
	The research was conducted in one university with a liberal arts mission. Twenty-nine staff and 54 students were involved in the research.

	Evaluative comments
	This was a small-scale qualitative study that makes no pretence to have developed generalisable results. However, it is interesting and potentially valuable as it discusses the variables on one construct of the NSSE survey instrument in a critical fashion. The fact that both teachers and students were interviewed gives a useful insight into how these two groups see the variables comprising the construct of academic challenge.
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	Standard bibliographic information
	Pike, G.R., & Kuh, G.D. (2005). First- and second-generation college students: A comparison of their engagement and intellectual development. Journal of Higher Education, 76(3), 276-300.

	Country of origin
	United States of America

	Key prompts
	First generation students; engagement and integration

	Abstract
	The present research addresses the gaps in the literature by examining the college experiences of first-generation and second-generation students to see how their experiences affect their learning and intellectual development. The term “first-generation college students” has been defined in a variety of ways. In this study, we will use it to describe a college or university student from a family where no parent or guardian has earned a baccalaureate degree (Choy, 2001). The term “second-generation student” is used to refer to students whose parents or guardians earned at least one baccalaureate degree.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	The literature argues that differences in first- and second-generation students’ persistence at college is due in part to a range of precollege factors: family income levels, high school engagement, anticipatory socialisation, and educational aspirations. Other factors are evident once students are studying at college.  “First-generation students are less likely to live on campus, to develop relationships with faculty members, and to perceive faculty as being concerned about their development; they also work more hours off campus…[are] less likely to develop strong relationships with other students and to become involved in campus clubs and organizations…[and] tend to be less satisfied with the campus environment” (pp. 277-278).

These observations were supported by the current study. Analysis of the survey findings showed that first generation students were less engaged overall, less likely to integrate new experiences, perceived the environment as less supportive and self reported less academic progress. However, differences between first- and second-generations students tended to be a result of educational aspirations and where students were living. In general, “females, minority students, students who planned to purse an advanced degree, and students living in campus residence halls tended to be more engaged overall” (p. 289).

	Research methodology
	The research drew its data from a national survey database (the College Student Experiences Questionnaire, CSEQ) to examine differences between first- and second-generation university students in terms of student characteristics, levels of engagement, and gains in learning and intellectual development. Multigroup structural equation models with latent variables were used to identify any differences between the two groups of students.

	Scale of project
	A stratified random sample of 3,000 undergraduate students from across the US was taken, with the strata based on university type. A subset of 1,127 first-year students from this sample was chosen for this study. 439 (39%) were first-generation students and 688 (61%) were second-generation students.

	Evaluative comments
	The paper presents a robust statistical analysis of engagement factors and generational background.
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	Standard bibliographic information
	Pike, G., Smart, J., Kuh, G., & Hayek, J. (2006). Educational expenditures and student engagement: When does money matter? Research in Higher Education, 47(7), 847-872.

	Country of origin
	United States of America

	Key prompts
	Educational expenditure; student engagement theory

	Abstract
	The few studies focusing on the relationships between higher education expenditures and student outcomes have produced contradictory results. This study hypothesized that the lack of consistent relationships is a function of the fact that the effects of expenditures on outcomes are mediated by student engagement. Furthermore, it is expected that the relationships between expenditures and outcomes are contingent on the characteristics of the students and institutions being studied. The present research examined the relationships between higher education expenditures and students’ engagement in educationally purposeful activities, after controlling for a variety of student and institutional characteristics. Using data from a nationally representative sample of colleges and universities, the findings indicated that the relationships between expenditures and student engagement are very complex. Relationships differed by institutional control, students’ year in school, and the type of engagement measure included in the analysis.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	The article and its research examined the relationship between higher education expenditures and a key determinant of student learning – engagement in educationally purposeful activities.

The section on ‘research on student engagement’ goes into detail about student engagement theory and its origins, and the work of some key writers: Pace, Kuh et al., and Astin. The article highlights two important premises of student engagement theory:

· Although the cited authors used different terminology to describe their concepts of student engagement, their views were based on the simple premise that students learn from what they do in college. Research supports this assumption, indicating that engagement is positively related to test scores and self-reports of student learning. Student engagement is also positively linked to grades and persistence rates.

· Even though the focus of theory is on student engagement, institutional characteristics influence levels of engagement on campus, e.g. policies.

Six measures of expenditure categories were used:

· Instruction;

· Research;

· Public service;

· Academic support;

· Student support; and

· Institutional support.

Few substantive relationships were found between student engagement and the three expenditure categories – research, public service, and student services.

The exceptions are public service expenditures being positively related to active and collaborative learning, enriching educational experiences, and a supportive campus environment for seniors in private colleges.

	Research methodology
	Two questions guided this research: (1) in what ways are different types of expenditures related to student engagement? And (2) do the relationships between expenditures and engagement differ for first-year and senior students attending public and private institutions? Participants self-reported on a questionnaire via mail or via the web.

	Scale of project
	117,103 first year and senior students were randomly selected from the populations of 321 participating institutions.

	Evaluative comments
	The present study goes beyond studies of Hayek and Ryan to explore the relationship between higher education expenditures and student engagement using data from a nationally representative sample of colleges and universities. The article has a good section devoted to research on student engagement that goes through the student engagement theory to date.
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	Standard bibliographic information
	Pittaway, S., & Moss, T. (2006, 12-14 July). Contextualising student engagement: Orientation and beyond in teacher education. Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	Australia

	Key prompts
	Student engagement; teacher education; academic preparation; integration into university life

	Abstract
	The first year of higher education is particularly significant in influencing students’ ongoing success in and experience of university, and also it is the time when students are most likely to fail academically, and most at risk financially, socially, emotionally, and physically. Further, the first few weeks at university have implications for the long-term persistence and engagement of students with their studies. This paper discusses four key challenges to student engagement in university, with a specific focus on how these challenges relate to teacher education. It then describes how the Faculty of Education at the University of Tasmania sought to address these challenges in practice through the development of a week-long orientation program, linked to ongoing academic and social support. Preliminary outcomes of this project are also discussed.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This research explores the premise that a higher level of student engagement can be achieved if universities address the issues which present potential challenges to students’ engagement throughout the first year and especially within the initial transition to tertiary study. These are seen as students’:

· Over-commitment in part-time work at the expense of study.

· Ability and availability to participate in university life and culture.

· Diverse levels of preparation for academic study.

· Commitment to their student identity and anticipated study programme outcomes.

This institution addressed these issues with the introduction of a weeklong orientation programme for first year students, which is the focus of this study.

Students’ initial transition to, and integration into university, should be as comprehensive as possible to ensure long-term persistence and student engagement. The orientation programme built in opportunities for students to connect socially with peers, mentors and staff, to gain familiarity with the campus, to address the issue of identity (multiple roles as a student and student teacher), and preparation for and expectations of academic study. The authors state that teaching staff “not only should help in this process – we also can help” (p. 9).

The orientation programme described in this study was designed to address the four main issues identified as potential challenges to students’ academic, social and personal engagement. Although the research is still in progress, the significant increase in the number of students who felt prepared for study at the conclusion of the programme was a very positive outcome.

	Research methodology
	As a result of a survey of all first-year Bachelor of Education students conducted in 2005, a week-long orientation programme was designed and implemented at the start of Semester One 2006. A survey of students attending was conducted in the second week. This paper summarises the preliminary results, in conjunction with a discussion of key challenges to student engagement, especially as they relate to teacher education.

	Scale of project
	This project researched first year BEd students on the Launceston campus of the University of Tasmania. 178 surveys were distributed and 165 completed surveys were returned.

	Evaluative comments
	This is a useful study because the authors focus on the transition into university life and culture, and how successful transition can have a long-lasting effect on student engagement. They discuss the growing trend for students having to juggle study commitments with part-time work and the impact this can have on student engagement. The article also highlights the importance of a comprehensive student orientation to enhance student engagement.
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	Standard bibliographic information
	Porter, S. (2006). Institutional structures and student engagement. Research in Higher Education, 47(5), 531-558.

	Country of origin
	United States of America

	Key prompts
	Institutional support; institutional structure; student engagement

	Abstract
	A common finding in the literature is that institutional structures have little or no impact on student engagement and development. I argue that theory suggests peer ability (as measured by selectivity), institutional density, the differentiation of the curriculum, and the research orientation of the institution should all affect student engagement. Using the nationally representative Beginning Post-secondary Student survey, a non-linear selection on observable correction for selection bias, and a multilevel modelling approach, I find that institutional structures do affect student engagement in predictable and substantively significant ways.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	The study comprises a theory driven conceptual framework and a statistical investigation of the framework. The conceptual framework for institutional structures impacting on engagement has three variables: institutional density, student-teacher interactions, and institution selectivity of/by students.

Institution selectivity refers to the average ability of peers selected by the institution or self selected by students. Where the average quality of students is high, average effort of the student body is high and therefore individual engagement will be high. Porter refers to this variable as the “theory of peer effects” (p. 525).

Institutional density refers to the number of students in relation to how institutions define learning spaces like classes, programmes, tutorials, and peer groups. Note: spaces here are more like learning communities than physical spaces. When the number of people per space is small, the student has more opportunities to participate and derives more satisfaction from learning. Also factored into institutional density is the number of staff involved with any learning community.

Student-teacher interaction refers to the time teachers have available for interaction with students. For example, repeated findings on student engagement have been that engagement in research universities is less than in liberal arts colleges. The conclusion here is that the research eats into teacher time with students.

The method of statistical analysis was four runs of a random-intercept hierarchical linear model. It is capable of analysing nested data – i.e. data nested within individual institutions. It used seven academic engagement items: attended academic or career-related events; attended study groups outside the classroom; had informal or social contacts with academic staff outside of classes; met with an advisor concerning academic plans; participated in clubs; attended group activities such as music, drama, sports; talked with academic staff about academic matters outside class.

18% of the variation in engagement scales lies between institutions. This is substantial. The variation is usually about 10%.

All four versions of the model gave roughly similar results:

· Selectivity, student body size and student-staff ratio have significant effect on engagement.

· As SAT scores move from lower to higher engagement increases at a significant level.

· Spending more on students does not raise engagement.

· As staff density (involvement in communities) increases so does engagement (significantly).

	Research methodology
	This research made use of the Beginning Post-secondary Student Survey, conducted by the National Center for Educational Statistics.  It is a national American survey using a representative sample of first year students and institutions. The baseline survey was administered in 1996.

	Scale of project
	A representative sample of 6,870 students in 412 institutions. This distinguishes this study from the usual Indiana University Engagement research, which uses institutional convenience samples. 

	Evaluative comments
	This is a very valuable study. It is not often that we can read a paper that offers a strong theoretical foundation that is different from the norm and statistical information to test the model. The theoretical constructs, while American, might be adapted to suit conditions in Aotearoa. For example the use of SAT scores might be able to change to numbers of NQF passes.
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	Standard bibliographic information
	Quinn, F. (2006, 12-14 July). Engaging from a distance and on-campus with an introductory biology unit. Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	Australia

	Key prompts
	Distance education; face-to-face learning; first year science; deep vs. surface learning approaches; undergraduate learning contexts; practicals; online learning

	Abstract
	This paper examines the engagement of on- and off-campus students in a topic of study in a first year introductory biology unit. Aspects of engagement considered include the students’ perceptions of the subject matter and the teaching, as well as the learning approaches adopted. Information on students’ perceptions was derived from focus group interviews and responses to the Course Experience Questionnaire. Students’ learning approaches were investigated by individual interview and by students’ responses to a version of the Study Process Questionnaire. The learning contexts of both cohorts were characterised by a great deal of content, illustrative practicals and a substantial proportion of assessment by examination. Off-campus students’ formal interaction with lecturing staff and other students was limited to a five-day residential school. Many on-campus students found the topic irrelevant and did not engage fully in the practical component, which they saw as boring. The off-campus cohort, which was considerably older, found the topic personally interesting and relevant, and rated the teaching, especially the practicals, more highly than the on-campus cohort. These perceptions related in a theoretically coherent way with students’ approaches to learning, with on- campus students reporting more use of surface approaches and less use of deep approaches than their older, off-campus peers. In general, the older, off-campus students found their learning context more engaging, and engaged with it in a more meaningful way, than the on-campus, younger cohort.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Triangulated
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	This study compared student engagement, defined as “students being interested in the subject area, enjoying the teaching, and perceiving the subject matter as relevant” (p. 1), in on- and off-campus contexts. A comparison of mean deep and surface approach measures between the two groups indicated significant differences, suggesting that the distance learners engaged with their learning context in more meaningful ways than the on-campus cohort. However, it was not possible to separate age and enrolment effects so that the differences may be related to age differences rather than context.

The contexts for both modes comprised a “content-heavy curriculum, traditional teacher-centred lectures combined with predominately illustrative practicals, and substantial component of assessment by examination” (p. 3). They differed in that the off-campus learning was “less teacher-focussed, and more autonomous…[with] less social engagement with other students, a more intensive face-to-face learning environment during the residential school, and slightly different assessment” (p. 4). Off-campus students relied more on independent study in the absence of opportunities for social construction of knowledge.

The perceptions of the students in each cohort towards teaching and curriculum content were examined. The on-campus students accepted that the content would be relevant later, even though not of immediate personal relevance and they did not indicate that the amount of content was excessive. Although perceptions of lectures differed among this group, most found the practicals ‘boring’. The distance students, however, held very positive perceptions of the practicals and many of them also found the topic personally relevant and interesting. Off-campus students also rated the quality of the teaching significantly higher.

Both learning contexts in this study were characterised by teacher-centred, information-transmission pedagogy, and comments from students showing that they were ‘bored and unengaged’ was theoretically consistent with this environment, encouraging surface approaches and disengagement with content meaning. Strategies to promote student engagement are suggested, including that on-campus students may have more to gain from computer-aided learning, e.g. as a useful alternative to practical work.

	Research methodology
	The study examined learning approaches and outcomes of on-campus and off-campus students in a first year introductory biology unit over two consecutive years. Quantitative data was collected using a modified Student Process Questionnaire (MSPQ) adding ‘deep & surface approach’ questions to Biggs’ original version, as well as selected items from the Course Experience Questionnaire by Ramsden. Qualitative data was gathered through observations of teaching materials, laboratory and lecture sessions; 8 focus group interviews with students; 16 one-to-one interviews with students; and interviews with lecturers.

	Scale of project
	The total sample of volunteer participants was 302 students, 225 on-campus (median age 19 years) and 77 off-campus (median age 27 years), from one Australian university.

	Evaluative comments
	While this paper does not add anything particularly new to understandings of student engagement in on- and off-campus contexts, it does make explicit these differences. It also builds on the literature on deep versus surface learning by suggesting that predispositions to each of these approaches (probably age related) affect the quality of student engagement, although it should be noted that age and enrolment mode cannot be separated in the study. Implicit in the findings is that students who are predisposed to autonomous deep learning are still able to engage positively with the content despite hurdles such as teacher-centred, content-laden curricula and isolation in learning contexts. The suggestion that online learning may be more helpful for engaging younger internal students than older distance students, even though isolated, is a useful insight.
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	Country of origin
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	Key prompts
	Attrition; retention; relationships

	Abstract
	Engaging first-year students through relationships is a plausible strategy to minimise attrition with both education and marketing literature noting the important role of relationships in retention. This research examined relationship marketing (RM) focusing upon five themes, being relationship definition, relationship propensity, relationship formation, switching costs, and retention intentions. The findings of a qualitative exploratory study and quantitative main study of first year student perceptions across three regional universities generated meaningful insights that may assist institutions in their relational endeavours. It was found that students could articulate a definition of relationships, most desired a relationship with their lecturer/tutor and that these relationships were best initiated by the instructor. There are five switching costs that prevented students transferring to other institutions and the minority of students who intended to transfer to another university cited course inadequacy, a desire to live elsewhere, ‘stepping stone’ experience and other circumstantial factors as influencing their decision.

	Type of research
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	This study applies a relationship marketing approach to develop ways of understanding how students relate to the university. It is argued that if the relationship is established it leads to increased likelihood of students completing their study.

The following factors provide a background to this research:

· Commercialisation of tertiary education;

· Larger class size and diversity of the student body;

· Focus on first year students because up to 30% of such students leave; and

· Relational development through collaboration between students (customers) and tutors and lecturers.

The article investigates engaging first year students through their relationships with their lecturers. Five relationship marketing (RM) themes are investigated.

· Defining relationships: a definition of relationships was developed for use in the research. “Relationships involve trust, honesty, respect, rapport, supportiveness, loyalty, shared experiences and common interests” (p. 5). This provides a practical framework for universities to design an effective student-centred RM programme.

· Relationship propensity for students: First year students were willing to participate in a relationship with their lecturers, although a small group (5.4%) felt they had not formed any relationship with their lecturers.

· Relationship formation: It is students’ relationships with their lecturers that best reflect their relationships with the university as a whole. Most students wanted a relationship with their lecturers. These are best initiated by the lecturer.

· Switching costs: The following barriers to exiting from their course of study were identified: staying in their hometown, achieving good grades, cost of living, inertia having started, and current employment in a good job.

· Retention intentions: Most students had planned to complete their degree at their current university.

The study analysed the propensity to form relationships under four headings: demographic, institutional integration, social integration and relationship desire. The authors found that whilst there is in general a desire for a relationship there are those that do not, which they argue is an important finding. They also found that the relationship between the tutor and the student is the most important in terms of the perception of students’ view of their relationship with the university.

	Research methodology
	This research investigated the relationships that business students formed with their lecturers and tutors during their first year of study at three regional Australian universities. Stage 1 of the research was an exploratory study employing interviews and focus group discussions.  Stage 2 was the main study and involved a quantitative questionnaire.

	Scale of project
	Stage 1 involved 6 in-depth interviews and 3 focus groups. Stage 2 drew on a sample of 334 first year internally enrolled business students.

	Evaluative comments
	This study is useful in that it does identify an agreed definition of a relationship which involves honesty, respect, rapport, responsiveness, loyalty, shared experiences and common interests. The findings attempt to identify aspects of how relationships between lecturer and students are formed.

As the authors note there are limitations to the research because it is a cross section of a specific student grouping in three regional universities.
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	Key prompts
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	Abstract
	Academic culture is not uniformly accessed or experienced. Whilst financial constraints have a major impact on student entry and retention, students from ‘non-traditional’ backgrounds are also disadvantaged by institutional cultures that place them as ‘other’. Individuals do not passively receive these cultural discourses, however, but actively engage with them and attempt to challenge them. This article explores such negotiations by looking at students’ conceptions of ‘belonging’ and ‘isolation’ at a post-1992 university with a statistically high proportion of ‘non-traditional’ students in terms of class, maturity and ethnicity. It looks at: the extent to which such students can challenge their positioning as ‘other’ by choosing a university where they feel they can ‘belong’; the extent to which institutional academic cultures work to constrain and disrupt such feelings of ‘belonging’; the adoption of alternative discourses of the student–lecturer/student–institution relation, and the extent to which such discourses can challenge feelings of isolation and marginalisation in the academy.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	Even before students have attended their first lecture or attempted their first essay, they will have begun the process of confronting and negotiating the (largely unwritten) ‘rules of the game’ of university life. The dominant discourses of knowledge, communication and practice comprise an academic ‘culture’ that influences (and is influenced by) the ways in which students and lecturers think, speak and write in the academy.

Students from ‘non-traditional’ backgrounds are disadvantaged by an institutional culture that places them as ‘other’. They are ascribed and or internalise an identity as ‘other’. Yet entering university can be seen to some extent as an act of resistance to culturally dominant discourses of academia.

The authors draw on Grant (1997) to show how undergraduates are guided towards certain dispositions and behaviours in two ways: 

· Experiences of institutional ‘controls’ through, for example, the ‘regulated communications’ of the lecture, the essay and the examination, and the rewards and punishments of the grading system. 

· Constraints imposed by lack of ‘knowledge’ of what it is to be a ‘good’ student, a knowledge which has been constructed through socially dominant discourses, including those produced and maintained by the university itself. 

The study reported here found a significant number of students who expressed feelings of confusion and bewilderment at some ‘accepted’ university practices, and often contrasted them with previous known experiences of learning at school or at further education college.

There is an inequality in power relations in ‘regulated communications’ such as essays. Minority students face difficulties in the acquisition of academic writing skills, which are often not explicitly taught to students. The differences in the ability to speak and write the ‘language’ of academia explicitly marks out the difference in status between student and lecturer. 

Lack of familiarity with academic culture, and the effect of the unequal power relation between lecturer and student, can work to increase students’ conceptions of isolation and alienation 

The culture of ‘independent’ learning is problematic for many students. The notion of the ‘independent learner’ is based on an ethnocentric masculinist ideal of a ‘traditional’ student unencumbered by domestic responsibilities, poverty or the need for support. An ideal student is someone who can succeed in the shortest possible time with few demands on institutional resources.

Many students resist their status as ‘other’. They adopt one or some of the following:

· Acts of student ‘resistance’, such as the act of studying in groups to challenge the discourse of the ‘independent learner’.

· Students have constructed a sense of self-identity as ‘consumer’ that enables them to hold a position of greater power and centrality in in the academic arena, for, of course, ‘the customer is always right’.

· The choice of the necessary: social class relations are maintained by a class habitus that ultimately guides an individual to actively desire only that which he or she can reasonably obtain within the dominant social system, what Bourdieu describes as the “choice of the necessary” (1979, p. 372).

	Research methodology
	This article reports data from focus groups drawn from three separate research projects. The first project (‘Social Class and Widening Participation in Higher Education’) explored working-class students’ (and non-students’) constructions of higher education, and their views on the barriers to participation. The second research project is an ongoing longitudinal study of student learning in an inner-city university. The third project was a small-scale study of undergraduates’ use of web-based learning on a data analysis unit at Capital University (‘Student Evaluation of WebCT’). 

	Scale of project
	This article is based on material from 33 focus groups, with a total of 175 students from a wide variety of subject disciplines, in one urban ‘new’ university.

	Evaluative comments
	This is a very valuable article that backgrounds very well the impact on being ‘non-traditional’ on potential engagement.
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	Abstract
	Perhaps two thirds of the gains students make in knowledge and cognitive skill development occur in the first two years of college. A significant proportion of the students entering America’s colleges and universities, however, never make it to their second year at the institution where they began. This study, part of a national effort to transform how colleges and universities think about, package, and present their first year of college, is based on data from nearly 6,700 students and 5,000 faculty members on 30 campuses nationwide. The study identifies the individual, organizational, environmental, programmatic, and policy factors that individually and collectively shape students’ development of academic competence in their first year of college.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This study focuses on the development of growth in academic performance in particular areas of the institutional structures.

Certain foundational dimensions for engagement underpin this research:

· Organizational structures and policies provide a comprehensive, integrated and coordinated approach to the first year.

· Appropriate recruitment, admission and student transitions are aligned to institutional mission.

· The first year experience is a high priority for teachers.

· The varied needs of students are served.

· Students are engaged in and out of the classroom in order to develop attitudes, behaviours, skills consistent with the goals of higher education.

· First-year students encounter diverse ideas, worldviews and people as a means of enhancing learning and preparing them to become full members of pluralistic communities.

· Collaboration such as in assessment takes place with other institutions.

The conceptual framework for the study was complex:

· Students come to college with a range of demographic, personal, and academic characteristics and experiences.

· These traits shape engagement with various aspects of the institution.

· Engagement is also shaped by a variety of curricular, classroom and out of class experiences and conditions.

· All of these dynamics are themselves shaped by the institutional context: organizational characteristics, structures, practices and policies; the staff, peer cultures and environments.

The study found that:

· The vast majority of explained variance was due to the experiences of the first year rather than the pre-enrolment background.

· First year students’ perceptions of the support they received was the single greatest factor in developing academic competence. That is students who felt that they had academic and other supports from institutions and teachers were significantly more likely than similar students to report greater gains in academic competence.

· Students who were more academically engaged by spending large amounts of time on studying, who reported that their institution focused on study, and who had frequent contact with diverse individuals and ideas, also reported advantages in academic competence over those who did not.

· Teachers played a significant part in student success.

· Peer environment was also significant.

· “Based on our findings, the development of academic competence in the first year of college appears to be influenced by multiple factors, including factors related to student experiences, faculty and peer cultures and environments and institutional policies” (p. 171).

	Research methodology
	The study is part of the Foundations of Excellence project. This used the NSSE (Indiana University) survey and a survey of staff using convenience samples. The study adopted an ex post facto survey design that was analysed using an ordinary least squares (OLS) multiple regression.

	Scale of project
	6,687 first-year students and 5,024 faculty members in 30 institutions.

	Evaluative comments
	This was a difficult article to follow. The conceptual framework was only dimly discernable in the results. However the importance of institutional organization and culture in enabling first year learners to engage with their studies was clear. That is, institutions and their teachers do have an important role in stimulating engagement and academic achievement.
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	Key prompts
	Engagement and creativity; engagement and ‘sense of being’

	Abstract
	The terms ‘creativity’ and ‘engagement’ are used broadly throughout the literature and are in common usage in our education and design language. Students, however, understand these terms in unexpected ways and this can sometimes cause a disjunction between the teacher’s intention for the learning actively and the ways in which the student may go about it. In this article we tease out the relationships between engagement and creativity for student learning in design. Our data suggest that engagement relies on certain conditions and attributes that have to be met before a student makes a personally meaningful commitment to study. Engagement here means some form of interlocking between the student and the task, or some form of attentiveness facilitated by the teacher or the environment. By creativity we mean the meshing between person, process and product which is then appreciated by the broader design community. We suggest that understanding creativity as a complex attribute contributes to the nature and quality of student engagement with their leaning and the profession.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Phenomenography
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	Students in this study indicated that they were able to change their way of thinking and working when the context changed. They described ‘Sense of Being within Specific Contexts’ that afforded them the ability to engage creatively with the activity at hand.

The student participants have shown that their experience of design and design learning is strongly related to the sense of self. Engagement and creativity are perceived as integral components to their learning and to their identity as designers. Intuitively the students support the notion that engagement and recognition of their creativity is situated within the community of designers.

Students suggest that ‘Sense of Being’ predicts their engagement with their discipline and the ways in which creativity is conceived and manifested. This sense of being enables students to consider the personal effects of being engaged with the dominant discourse being one of emotional commitment directed towards a particular design problem.

	Research methodology
	Two interview studies with undergraduate students of design to explore relationships between engagement and creativity. Students’ verbal responses to trigger questions were analysed using a hermeneutic phenomenographical approach.

	Scale of project
	There is no indication as to how many students were interviewed.

	Evaluative comments
	This article deals with a very specific cohort of students, though it does raise a few issues that may be useful in a wider context. It would have been useful to know how many students were interviewed.
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	Key prompts
	Distance education; hearing loss students; perceptions of quality; teacher support; undergraduate education

	Abstract
	Students taking courses by distance learning were asked to complete the Academic Engagement Form and the Course Experience Questionnaire. Usable data were obtained from 238 students with a hearing loss and 166 students with no reported disability. Their scores on the two instruments were highly correlated and shared over 80% of their variance. However, they showed different patterns of relationship with background variables (age, faculty, gender, hearing status and prior qualifications) and made distinct contributions to students’ ratings of their general satisfaction with their courses. The role of course tutors in supporting academic engagement was crucial to the students’ perceptions of the academic quality of their courses, and this relationship mediated the association between the reported attitudes and behaviour of the tutors and the students’ general satisfaction with their courses.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	This study related hearing status to aspects of student engagement in that hearing-loss students produced lower scores for ‘communication’. Results also imply that student’s faculty and age are directly related to academic engagement, but gender was not related.

The results imply that students’ satisfaction with their courses was directly related to age (but not other background factors) and some aspects of academic engagement and academic quality. Some apparent relationships with student satisfaction appear mediated by a close link between academic engagement and perceived academic quality.

An important finding is that the attitudes and behaviour of tutors are crucial to students’ perceptions of academic quality of distance education courses. This has implications for staff development activities – improving teaching is likely to be achieved only through improving student experience.

	Research methodology
	Two groups of students were selected: those with some degree of hearing loss, and students with no identified disability that were matched in terms of age, gender, similar educational qualifications and courses. Two instruments, the Course Experience Questionnaire and the Academic Engagement Form were adapted for use with students in distance education. The resulting questionnaire was mailed to participants. The questionnaires were colour-coded so the two comparison groups could be identified.

	Scale of project
	359 students, of an eligible 489 students in 1998 who confirmed undergraduate enrolment and had hearing loss, were sent questionnaires. The comparison group comprised 352 students. The hearing loss students’ response rate was 74.9%, and the comparison group response rate was 68.8%. The students were all enrolled in the Open University and were all living in the United Kingdom.

	Evaluative comments
	The study is limited because it mostly reports quantitative data that merely correlational in nature. It has some useful insights about the implications for teaching and teaching development.
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	Abstract
	This qualitative research is a case study based on the perceptions of graduating students in a New Zealand University College of education of the role of the peer group. It examines their perception of the influence of peer relationships in maintaining motivation and persistence, and in increasing feelings of self efficacy, enhancing learning and providing emotional support. Students’ perception of the function, formation and maintenance of peer groups are considered and some comparisons between formal and informal support groups are discussed, taking account of the changing demographics of the student population. The perceptions of both traditional age and non-traditional age students are indicated where appropriate. Strategies are suggested for encouraging peer support as a retention strategy.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This article explores social aspects of learning and engagement: social integration, mentoring relationships, cooperative and collaborative learning.

The questionnaire asked students’ perceptions of:

· The role of peer group in supporting their learning and persistence;

· Their own academic ability;

· The effects of marks/grades and lecturers’ comments; and

· Their interaction with new knowledge and understandings.

Questionnaire results:

· All students agreed or strongly agreed that peer support was important to their feeling of integration

· 65% strongly agreed and 35% agreed that they had benefited academically from informal discussion with peers.

The strong affirmation of peer support in the questionnaire became the basis for the interviews:

· Sixteen of the 18 students interviewed indicated a positive view of in-college peer support, about their own input into group collaborations, their feelings of satisfaction with both formal and informal peer discussion, and with social interaction generally.

· However, worth noting is that interviewees did not see the official organizing of peer groups led by a peer mentor as especially useful.

· All people interviewed felt that collaboration was beneficial to their learning. They believed to some extent that collaboration and peer support had increased their academic ability and built their knowledge.

· Evidence obtained suggests that students had formed peer support groups on their own initiative. Non traditional aged (NTA) students seemed to have less time to interact on campus.

· Nine of the NTA students said that most of the time they were not in lectures was spent in group activities.

· For Maori students interactions in either cultural or academic settings were very important. Peer support from people of their own culture was seen as a vital component of success.

· Peer relationships outside of college were an important source of support.

· Friends from outside the university were perceived to have been important supports by some.

	Research methodology
	A mixed method project using a questionnaire to generate questions for subsequent interviews. Participants were graduating students in a primary teacher training programme.

	Scale of project
	172 students were sent a questionnaire, which was returned by 53 students in one College of Education. Eighteen of the 53 students returning the questionnaire volunteered to be interviewed. Twelve of these were older than 22 (non traditional aged students, six male, six female). Four interviewees were Maori, 14 were European.

	Evaluative comments
	While this study was mainly addressed to issues associated with retention, the way the research is reported makes the results valid for student engagement also. Certainly the references to Tinto (1975, 1987) and his integration discourse reinforce the idea that engagement is to some degree connected to a social dimension.
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	Key prompts
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	Abstract
	Intrinsic and extrinsic types of motivation have been widely studied, and the distinction between them has shed important light on both developmental and educational practices. In this review we revisit the classic definitions of intrinsic and extrinsic motivation in light of contemporary research and theory. Intrinsic motivation remains an important construct, reflecting the natural human propensity to learn and assimilate. However, extrinsic motivation is argued to vary considerably in its relative autonomy and thus can either reflect external control or true self-regulation. The relations of both classes of motives to basic human needs for autonomy, competence and relatedness are discussed.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Review of contemporary research
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	This article reviews contemporary research towards the development of a taxonomy of extrinsic motivation. External motivation refers to doing something because of outcomes external to the person.

The authors, building on their self-determination theory (SDT), propose that there are several different types of external motivation. These vary according to the degree of autonomy expressed by a person. The authors put forward a taxonomy of extrinsic motivation, which ranges from external regulation, where “behaviors are performed to satisfy an external demand or obtain an externally imposed reward contingency” (p. 61); to introjected regulation, which “describes a type of internal regulation that is still quite controlling because people perform such actions with the feeling of pressure in order to avoid guilt or anxiety or to attain ego-enhancements or pride” (p. 62); to identification, where “the person has identified with the personal importance of a behavior and has thus accepted its regulation as his or her own” (p. 62); to integrated regulation, the most autonomous form of extrinsic motivation, which “occurs when identified regulations have been fully assimilated to the self” (p. 62).

Separate to this continuum is amotivation, “which is the state of lacking an intention to act… Amotivation results from not valuing an activity, not feeling competent to do it, or not believing it will yield a desired outcome” (p. 61).

	Research methodology
	A review of contemporary research and self-determination theory to reach new understandings of intrinsic motivation, extrinsic motivation and amotivation.

	Scale of project
	Cites 39 studies, 21 of which include the present authors.

	Evaluative comments
	Provides an expansion of ideas around autonomy and extrinsic motivation.
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	Key prompts
	Engagement; self-determination theory; intrinsic motivation; self-regulation; well-being; competence; autonomy; relatedness

	Abstract
	Human beings can be proactive and engaged or, alternatively, passive and alienated, largely as a function of the social conditions in which they develop and function. Accordingly, research guided by self-determination theory has focused on the social–contextual conditions that facilitate versus forestall the natural processes of self-motivation and healthy psychological development. Specifically, factors have been examined that enhance versus undermine intrinsic motivation, self-regulation, and well-being. The findings have led to the postulate of three innate psychological needs—competence, autonomy, and relatedness—which when satisfied yield enhanced self-motivation and mental health and when thwarted lead to diminished motivation and well-being. Also considered is the significance of these psychological needs and processes within domains such as health care, education, work, sport, religion, and psychotherapy.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Literature Review of empirical studies

	Key themes
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· Critical learning
	This article focues on intrinsic motivation, described as “the inherent tendency to seek out novelty and challenges, to extend and exercise one’s capacities, to explore, and to learn” (p. 70). Intrinsic motivation assists self-determination, extrinsic motivation does not. The authors argue that:

· Intrinsic motivation requires supportive conditions, as it can be fairly readily disrupted by various non supportive conditions. 

· Social-contextual events (e.g., feedback, communications, rewards) that develop feelings of competence during action can enhance intrinsic motivation for that action.

· Feelings of competence will enhance intrinsic motivation where people not only experience competence or efficacy, but also experience their behaviour as self-determined. This requires either immediate contextual supports for autonomy and competence or abiding inner resources that are typically the result of prior developmental supports for perceived autonomy and competence.

· Extrinsic rewards can undermine intrinsic motivation.

· Research revealed that not only tangible rewards but also threats, deadlines, directives, pressured evaluations, and imposed goals diminish intrinsic motivation. In contrast, choice, acknowledgment of feelings, and opportunities for self-direction were found to enhance intrinsic motivation because they allow people a greater feeling of autonomy.

· Intrinsic motivation is more likely to flourish in contexts characterized by a sense of security and relatedness.

· Strong links between intrinsic motivation and autonomy and competence have been clearly demonstrated, and some work suggests that relatedness, at least in a distal sense, may also be important for intrinsic motivation.

	Research methodology
	A systematic literature review matching completed empirical studies to this theoretical argument.

	Scale of project
	83 empirical studies referred to, many referencing Deci and Ryan’s work.

	Evaluative comments
	This paper complements and expands other articles by Deci and Ryan. It focuses primarily on intrinsic motivation, but also describes the continuum of extrinsic motivation.
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	Standard bibliographic information
	Schuetz, P. (2008). A theory-driven model of community college student engagement. Community College Journal of Research and Practice, 32, 305-324.

	Country of origin
	United States of America

	Key prompts
	Self-determination theory; CCSSE survey; student engagement; belonging; competence; autonomy

	Abstract
	This mixed-methods study develops, operationalizes and tests a new conceptual model of community college student engagement. Themes emerging from participant observations and semi structured interviews with 30 adult students enrolled at a Large Best Practices Community College over the 2005-2006 academic year are used to guide selection of self-determination theory to frame the new conceptual model. Structural equation modelling techniques confirm that variables and relationships proposed by the new model represent a good fit with data from over 1000 students surveyed in the CCSSE. Findings from this study suggest that community college engagement and related outcomes can be fostered by tuning campus policies, practices and climates to promote students’ senses of belonging, competence and autonomy.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Modelling

	Key themes
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	This study addressed the following research questions:

· How do adult community college students describe their experiences with the campus environment?

· How do ongoing experiences support or hinder engagement?

· How can community colleges better understand, assess, and support student engagement?

Interviews and observations with students at a large best practice institution were conducted, in conjunction with a literature search on engagement to identify a substantive theory of motivation that resonated with the qualitative data. The goal was to operationalise a model based on the identified theory and CCSSE variables, test the fit of the identified theory with existing CCSSE survey data, and develop a conceptual model of community college adult student engagement.

Analysis of qualitative data and themes suggested the use of self-determination theory (SDT), which is a well-validated theory of motivation. SDT holds that students have innate psychological needs for belonging (relatedness), competence and autonomy. These must be satisfied for optimum engagement to emerge.

· Belonging: desire to feel connected to others – to care and feel cared for.

· Competence: feeling effective in whatever context one operates in.

· Autonomy: related to volition to self-organize experiences and behaviour, to act on what one values. (Autonomy is not the same as internal locus of control, independence or individualism.)

The CCSSE data sample demonstrated a good fit with SDT across three cohorts:

· Engagement accounts for approximately 50% to 60% of the variance in belonging, competence and autonomy.

· Engagement can be regarded as a universal outcome of belonging, competence and autonomy.

	Research methodology
	This mixed-methods study develops, operationalizes and tests a new conceptual model of community college student engagement. The study used data from participant observation, structured interviews and structured equation modelling from the CCSSE survey.

	Scale of project
	Used 30 students for the qualitative work and 1,148 responses to the CCSSE survey instrument.

	Evaluative comments
	This research provides an empirical basis for connecting self-determination theory with student engagement. However, the findings should not be over stated as the author has mentioned a number of limitations.
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	Standard bibliographic information
	Taylor, J. (2006, 12-14 July). Assessment: A tool for development and engagement in the first year of university study. Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	Australia

	Key prompts
	Change assessment protocol; student engagement; student involvement in assessment; reflective practice

	Abstract
	For most students assessment often defines their study and leaning practice, yet there are few discussions in the literature on the first year experience detailing how assessment can be mobilised to develop and engage students in their first year of study. The paper presents the results of an audit undertaken at The University Of Southern Queensland of the assessment associated with first year (termed level 1) courses. It is apparent that assessment has not been used to advantage to smooth the transition into university studies. This paper presents some examples of effective assessment practice to engage students and assist them in the development of self-regulatory skills, such as time management. 

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	An early assignment, using reflective questions, was designed to force engagement with the students to ensure that students reflect upon their past study experiences and commence self management of their tertiary experiences. Later assignments have components that follow up with reflective activities. 
Little attention is given to assessment with regard to student engagement. Using assessment for engagement purposes will help develop a supportive learning environment. It is the belief that assessment drives learning and this can be used to help in the transition to tertiary study. For this model to be effective it must balance the conflicting issues of engaging students and providing assignment feedback with managing large numbers of students with diminishing resources, especially marking resources.

	Research methodology
	An audit of class participants, conducted to investigate the nature of assessment within the first year of university study and its links to engagement. The assessment scheme of one course was examined in greater detail.

	Scale of project
	The study took place in one Australian university. The sample size was 120 level one courses, of which 64% were assessed by a final examination. The courses were: Arts (47), Business (16), Education (23), Engineering (14) and Sciences (20) for a total of 120. The course examined in-depth had a total of 250 on campus students and 550 distance students.

	Evaluative comments
	A valuable article that raises the issues of how assessment can be used to foster student engagement. The author gives some good practical advice that could be the basis for further discussion about student engagement.

This is an area that can be often ignored with regards to student engagement. The presentation of assessment activity by teaching staff can play a role in what method a student chooses to study (and/or engage).
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	Standard bibliographic information
	Venturini, P. (2007). The contribution of the theory of relation to knowledge to understanding students’ engagement in learning physics. International Journal of Science Education, 29(9), 1065-1088.

	Country of origin
	France

	Key prompts
	Learning physics; student engagement; theory of relation to knowledge

	Abstract
	The issue of students’ engagement in learning physics has generally been analysed in science education research using attitudes towards science, or motivation to learn science. However, the corresponding studies have their limitations. Therefore, the object of this paper is to present and to analyse an alternative to these theoretical approaches; namely the “relation to knowledge”, which has been used more and more in the past 10 years in French-speaking educational research. The description and discussion of the broad outlines of this theory, of the associated methodology, and of the obtained results regarding the learning of physics will show the significance of this approach and its limits, as well as the perspectives that it opens.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
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	This study proposes an alternative way to investigate student engagement. It uses Charlot’s (1997) approach to ‘relations to knowledge’ to try to explain why a student engages or does not engage in learning a subject, physics in the case of this article. Charlot uses the word “mobilization”, which has no equivalent in English. He wants to emphasize the fact that a student “moves himself” to study.

Relation to knowledge has the following characteristics:

· Relation to knowledge can be defined as a relation to processes (the act of learning), to learning situations and to products (knowledge, as an acquired competence and as an institutional, cultural and social object). It is a relation of meaning and a relation of value: the individual gives value or not to knowledge, according to the meaning he confers on it. 

· All students have a relation to knowledge because all students build up meaning around learning objects and school situations. These relations to knowledge are different for all individuals and are more or less conducive to learning.

· “The relation to knowledge is a relation to the world, a relation to oneself, a relation to others […], relation of a singular subject kept in a social space” (Charlot, 1997, p. 91).

· For the student, then, the question is “what to talk about, how to talk about it, and what kind of writings to produce” (Charlot et al., 1992, p. 134). Indeed, it is impossible for the student to answer by stating everything that has been learnt, and one of the method postulates is that students give only the knowledge having the most sense for them.

The empirical work carried out involves both qualitative and quantitative approaches. The article goes on to explain that research into ‘relations to knowledge’ can produce ‘ideal/typical types’: each type has different attitudes to the subject and consequently engages with it differently. Five ideal types are outlined:

· The ideal-typical student 1 is strongly engaged in learning physics: he/she gives great importance to physics knowledge, including outside the school, above all for its contribution to the explanation and comprehension of the world.

· The ideal-typical student 2 is engaged in learning physics in a less marked way than the previous case, with a knowledge focus linked rather to its strategic utility towards his/her study project, even if the world comprehension dimension is not considered completely unimportant.

· The ideal-typical student 3 is weakly engaged in learning physics. For him/her, physics knowledge is of a weak and episodic importance, essentially for utilitarian and short-term reasons linked to her/his studies.

· The ideal-typical student 4 gives importance to physics: he/she attributes meaning to the fact of going to the physics class for mainly utilitarian reasons linked to her/his future profession or to daily life. However, he/she does not give anything to the knowledge itself, or if he/she does it has no effect on his/her learning.

· The ideal-typical student 5 does not give any importance to physics: neither the discipline, nor the disciplinary knowledge are of importance, and he/she takes physics courses only because they are compulsory.

	Research methodology
	This is mainly a theoretical article that includes summaries of research done by the author. Research method focuses on extensive interviews using ‘sense units’ to construct a learner’s relation to knowledge.

	Scale of project
	414 school students in 16 classes in France.

	Evaluative comments
	The theory of ‘relation to knowledge’ is interesting and has the potential to contribute to an understanding of engagement. Unfortunately the empirical work seems to be in French.
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	Standard bibliographic information
	Wang, M. (2007). Designing online courses that effectively engage learners from diverse cultural backgrounds. British Journal of Educational Technology, 38(2), 294-311.

	Country of origin
	United States of America

	Key prompts
	Power distance; cultural aspects of online learning; effective engagement

	Abstract
	This study examines the effect of an important cultural dimension – power distance index (PDI) – on learners’ perceptions of their online learning experiences. PDI refers to the degree to which a learner’s response to another individual in a learning setting is inhibited or otherwise negatively altered when the other individual holds a position that is superior or inferior to the learner’s own position. This study aims to generate guidelines for better design and facilitation of online courses that can effectively engage all students in the learning process. Research findings are particularly relevant to researchers and practitioners who are interested in the cultural aspects of online learning. This study contributes to the current knowledge base about designing effective online courses and about practicing culturally responsive teaching in an online setting.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	There are cultural dimensions to relationships with staff and students. In relation to perception of power distance between teachers and students, considerable differences emerged between American, Chinese and Korean learners in online programmes in these three countries.

There were significant differences in perceptions about power distance:

· The American group had the lowest PDI score – perceiving less power distance between themselves and their teachers.

· The Korean group felt most uncomfortable in asking teachers for help. Chinese students in the sample also found approaching teachers difficult.

· The Chinese were the most comfortable in approaching peers for help in both individual and team assignments. The Korean group felt the least comfortable.

Statistical support is significant for the notion that perceptions of power levels influence students’ willingness in approaching both teachers and peers. Americans were more often involved in teamwork than Chinese or Koreans. Individuals working in groups were more willing to overcome feelings about distance in power levels.

Korean and Chinese students in particular were not keen to share their ideas and opinions. This meant that a constructionist idea that deep learning is best constructed collaboratively was not often practised.

Free and open discussion was also constrained by the knowledge that online collaboration might be known publicly. Asynchronous learning was thought of more kindly as it gave students time to think.

There are cultural dimensions to communicating online:

· Perhaps not surprisingly American students found it easiest to communicate online. Korean students found it most difficult. Chinese students found directive and didactic learning not involving them in social interactions the most helpful.

· Korean and Chinese students deemed asynchronous communication most useful. This gave them time to think of their responses.

· Chinese students were most comfortable when listening to non-interactive broadcasts.

	Research methodology
	This is a descriptive survey-based study, which looked at students in American, South Korean and Chinese universities using online teaching. Two surveys were administered online: the first assessed students’ cultural attributes and their power distance orientation; the post survey collected students’ perceptions of course design and delivery. Qualitative content analysis was used to compare the online courses in which the students were enrolled. While some of the data is analysed statistically (Kruskal-Wallis) most of the article describes findings rather than analysing them.

	Scale of project
	Geographically extensive, this is numerically a small study: 138 students responded to the first survey and 78 to the second.

	Evaluative comments
	In some ways this paper reinforces general perceptions (stereotypical) about cultural learning preferences in online learning environments. The usefulness of the study is also limited by the small sample. However, the description of how perceptions about power distance might influence the attitude to learning online is well worth pursuing.
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	Standard bibliographic information
	Watene, S. (2006, 12-14 July). A merging of a Eurocentric model – learning communities with an indigenous model – whakawhanaungatanga. Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	New Zealand

	Key prompts
	Maori principles of learning; culturally supportive; learning communities; ako; reciprocal learning

	Abstract/Introduction
	This paper offers an insight into a programme based on sound teaching practices using the learning community’s model while including Maori principles of learning (Smith, 2003) based on “taha hinengaro, the mind, taha tinana, the body and taha wairua, the spiritual” (Durie, 1998, p. 53), and will address concerns of retention and success of tertiary studies students at Unitec New Zealand. The delivery of the programme is conducive to Maori but has also been effective to a range of students in our programme, for many of whom English is an additional language. The Certificate in Foundation Studies: Whitinga (CFS: Whitinga) offers a number of courses that are deemed appropriate entry qualifications to diploma and degree programmes. It offers courses at level one to three with the core course, Tertiary Studies establishing the necessary skills to successfully transfer to higher levels of study. It is a six month programme and has two semester enrolments each year.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	This paper focuses on the environment and other factors which seem to support learning rather than learning itself.

The paper examines the key concepts of hinengaro (mind), tinana (body) and wairua (soul) and how the school integrates these into both the core curriculum and students’ ‘school life’ to provide a culturally supportive learning environment. The students’ ‘school life’ was supported through the use of a common room and the ‘Maia’ centre which was set up to provide support for students outside of the formal curriculum.

The paper is an excellent example of one of the many ways different teaching institutions are attempting to support students learning in a culturally appropriate way to both ensure retention and success. The school seems to be extremely committed to supporting Maori students to succeed in a way that positively affirms their culture and ethnicity.

Relationships with staff and students were discussed as part of the evaluation around the action research project. Students felt linked to their tutors. There is also the concept of ‘ako – dual principle of reciprocal learning’, which outlined how learning in this context is seen as a reciprocal paradigm.

	Research methodology
	This is a descriptive piece of work that examines the retention and success rates of Maori students enrolled in a foundation course at a tertiary institution. These data are supplemented by comments from student interviews conducted as part of an action research project.

	Scale of project
	One New Zealand institution, Unitec, and relevant departments/working groups. The number of enrolled students about whom data were gathered is not clear.

	Evaluative comments
	This was a valuable piece of work given its New Zealand context and Maori focus. It had a good focus on the engagement of the student rather than the actual learning, although it seemed to lack some deeper analysis. The concepts and themes discussed make it an interesting counterpoint against other work in this area.
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	Standard bibliographic information
	Wiley, T., & Durey, A. (2007). Engaging students in a rewarding educational experience through rural clinical placements. In Student Engagement. Proceedings of the 16th Annual Teaching Learning Forum, 30-31 January 2007. Perth: The University of Western Australia. http://lsn.curtin.edu.au/tlf/tlf2007/refereed/wiley.html

	Country of origin
	Australia

	Key prompts
	Contextualised learning; practice learning; learning and practice

	Abstract
	This paper examines how rural clinical placements engage students in a rich and varied learning experience on several levels. Such placements offer students opportunities to deepen their understanding of issues related to rural health in clinical, professional, social and community contexts. In 2005, students across health disciplines from five Western Australian universities participated in rural placements lasting from two weeks to several months. All students responded to a survey about their experiences. Findings showed that contextualised learning engaged students on many levels and deepened their understanding of rural communities and issues related to rural health. Ninety five percent of students experienced rural clinical placements as a positive learning experience.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	Clinical placements in rural settings offer students authentic learning experiences that facilitate creation of a ‘critical space’ where students’ global understandings/worldviews/values are confirmed or challenged. In this environment students become active learners; active learners become critical thinkers.

Participation in a variety of programmes on placement engaged students in furthering knowledge and deepening their understanding, and offered new experiences at the level of practice. Students shared their learning experiences with each other and helped each other with academic work.
Infrastructure support (e.g. accommodation, finance) and technological resources (computers, internet, phone, library) were important factors in engaging students. In contrast, workforce issues (e.g. lack of workload at placement) undermined student engagement. 
Good relationships with supervisors and other health professionals effectively engaged students in learning process. Social support from peers also impacted positively on engagement in learning.

The social aspects of clinical placement were important and contributed to students’ increased confidence and sense of independence. Experiences outside the clinical setting facilitated students’ engagement in learning about rural living from different perspectives.
Meeting and working with indigenous people offered students opportunities to engage with them in ways that critically questioned negative stereotypes and generated new ways to learn and understand more about indigenous culture.
Students who felt adequately prepared for clinical placement were often better able to engage with the learning process. Such students had researched information about the community and placement site beforehand. Not being prepared prior to going on placement might link to students not engaging effectively in the learning process.

	Research methodology
	Following rural clinical placements, an online survey instrument was used to examine students’ experiences in clinical, professional and social contexts and determine the likelihood of the students working in rural areas after graduation. The students were drawn from a variety of health disciplines. Students were offered a financial reimbursement for their placement following the completion of the questionnaire, leading to a 100% return rate. Descriptive statistics were analysed, and student comments were organised into themes and analysed around issues of student engagement.

	Scale of project
	247 students from five Western Australian universities.

	Evaluative comments
	A useful article in that it demonstrates the relative value of contextualised learning in engaging students in learning that broadens and deepens their understanding. The impact of students’ preparedness (or lack of) for the clinical placement on engagement in learning is interesting. What is the relationship between students’ ‘preparedness’ for tertiary education and their ability to engage in it in educationally meaningful ways?
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	Yorke, M. (2006, 12-14 July). Student engagement: Deep, surface or strategic? Keynote address presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	United Kingdom; Australia

	Key prompts
	Retention; student success; diversity; deep, surface and strategic approaches to learning

	Abstract
	The first year experience in higher education is a period of transition – from school, or from a background of broader experience of life. For some, it is critical to success. The engagement of students in higher education is influenced by a number of factors – for example, how they finance their studies; how they balance studies and part-time employment; and what they see as their aims in undertaking a programme of study. This paper places student engagement in a broad socio-cultural context; discusses, with reference to studies of the first year experience in Australia and the UK, how policy and practice at various levels can influence students’ achievement; and offers some suggestions which may help to increase the level of engagement, and hence students’ success.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other
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	Students have to cope with a range of competing desires and obligations: learning; earning; socializing; hobbying; and caring. The ways these desires and obligations are dealt with vary. For example:

· An entrant from school might favour learning, earning and socializing and not focus on hobbying and caring.

· A 25 year old solo parent may focus on earning, learning and caring and neglect socializing and hobbying.

Yorke calls these kinds of trade offs made by most students ‘satisficing’ in order to give them a good enough life rather than an ideal life. A satisficing learner comes close to being a strategic learner – one that adopts both deep learning and surface learning strategies in order to achieve performance goals and learning goals. A satisficing learner is likely to pursue both kinds of goals.

· Performance goals are those that a student pursues in order to demonstrate achievement or avoid weaknesses being exposed. Such goals are more likely to be associated with a surface approach.

· Learning goals are held by students for whom engagement with the subject are most important. Following learning goals implies a deep approach to learning.

The more curricula are built around expected learning outcomes, the more a student’s performance goals are emphasised. Yorke uses the acronym USEM to outline four areas that help students develop learning goals:

· U: growing understanding of subject/discipline and broader situations.

· S: developing academic, work and life skills.

· E: Growing self-belief, efficacy and personal qualities.

· M: Developing thinking, learning and problem solving metacognitive attributes.

· Of these, E and M are probably the most important to achieve engagement.

Quantitative research in the United Kingdom and Australia indicates what can be done to enhance a pursuit of learning goals:

· Provide a welcoming and supportive environment.

· Develop and maintain a culture of learning.

· Employ formative assessment.

· Develop curricula that don’t penalize risk taking.

· Teaching needs to favour student success.

· Build relationships.

	Research methodology
	A keynote address, the paper employs two complementary methodologies. One is a theory building literature review; the other summarizes quantitative studies carried out in Australia and the United Kingdom in order to present a general picture of engagement in the first year of study.

	Scale of project
	The paper cites 64 studies, many theoretical and most from the retention literature. Four focused directly on engagement. The two studies referred to are both major, multi university studies, one in the United Kingdom and one in Australia.

	Evaluative comments
	While ‘engagement’ is used as a kind of umbrella description for people who do not leave their study in their first year, the theoretical basis for the paper is noteworthy. Although it does not define engagement, it develops an interesting picture of what it might be like for diverse people with different objectives. The summary of quantitative studies is useful as it draws results from two different contexts together and delivers a fairly general set of suggestions for helping students to pursue learning goals. The main weakness is that engagement is used as a synonym for retention. This is probably a very narrow conception of the term.
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	Abstract
	The self-theories of students and teachers are a neglected aspect of higher education, yet are important mediators of students’ development and achievement. Theoretical considerations and empirical findings are brought to bear on the implications of self-theories for student development, and for the development of academic staff.
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	This article explores the importance of self-theories in student engagement. It argues the case for taking account of the self-theories that students bring with them to the learning experience, and for explicitly building an awareness of self-theorizing into learning and teaching.

The article draws attention to Dweck’s (1999) work that distinguished two parts to self-theories: entity and incremental beliefs about self; those that are fixed and those that are changeable. Students have self-theories that span a spectrum from strongly fixed to strongly malleable. Dweck suggests that, although these theories are quite strongly embedded, they can be changed. The authors have changed the labels attached to these self-theories, calling them fixed and malleable.

Students with entity beliefs tend to adopt performance goals, that is, they seek to demonstrate and confirm their (believed fixed) level of ability, and to avoid outcomes that would undermine this. Incremental self-theorists, on the other hand, tend to adopt learning goals, seeing the challenges they face as being opportunities for learning. For them, lack of success tends to be a stimulus for learning (requiring more or better-focused effort) and less of a challenge to their believed ability level.

The responses to questionnaire items suggest that something between 25 and 30% of both students and staff tend towards a fixed view of intelligence and 70 to 75% towards a malleable view.

The self-theories of teachers are likely to bear considerably on student attainment – though the significance of this aspect of self-theorizing appears largely to have been overlooked. The interplay between the self-theories held by a teacher and a student may be particularly significant. It seems reasonable to suggest that the diversity in the whole staff and student populations as regards malleability/fixedness could have significant implications for teaching and learning. A matrix is used to portray the possible interaction between teachers and students:

Student malleable

Student fixed

Teacher malleable

50% (ideal)

20% (challenging)

Teacher fixed

20% (difficult)

10% (impossible?)

1. Teacher malleable, student malleable

This is the ideal combination for student development. If the teacher believes in malleability, then he or she is prepared to accept that, even if the student has not yet shown a great deal of skill in tackling the assignments set or in contributing to seminar work, the feedback that he or she gives can help the student to develop the necessary skills and hence can reinforce the latter’s malleable self-theory rather than unwittingly undermine it.

2. Teacher malleable, student fixed

In some respects, this is the most challenging combination for the teacher. The key must be to bring the fixed/malleable issue into the open and to show students of a fixed disposition that they might achieve more than they perhaps imagined if they were to attend to the development of their own attributes, dispositions and abilities.

3. Teacher fixed, student malleable

If the teacher believes in the fixedness of student characteristics, then he or she may believe that little or nothing can be done to facilitate significant change. There are, of course, feedback routines that are expected of the teacher and these will be typically employed. The student who lacks a strong academic background (but offsets this with willingness to work and a measure of self-belief) may find self-belief becoming eroded if teacher feedback suggests that the student is working at her or his ‘right’ level.

4. Teacher fixed, student fixed

This is the least propitious combination for student development. Neither party has a belief system that allows for the development of intelligence or self-efficacy. So whilst teaching and feedback take place, both teacher and student share the paralysing conviction that not much can really be done to develop students’ capacity to learn.

	Research methodology
	Workshops (with varying degrees of formality) assessed whether academics’ self-theories tended towards the fixed or the malleable by using a discussion starter about the fixed nature of intelligence. One item from a large-scale survey was abstracted from a major survey to examine the self-theories of students regarding fixed and malleable views about themselves, again using intelligence as the focus.

	Scale of project
	Workshops involved 70 academic staff; student survey used 2,269 students from five UK universities.

	Evaluative comments
	This is potentially an important article both in terms of student agency and in terms of teacher/student relationships. The main weakness is that the empirical base is not incredibly strong.
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	Standard bibliographic information
	Youl, D.J., Read, J.R., George, A.V., & Schmid, S. (2006, 12-14 July). Bridging courses: Good learning environments for engaging students? Paper presented at the 9th Pacific Rim First Year in Higher Education Conference, Engaging Students, Griffith University, Gold Coast Campus, Australia.

	Country of origin
	Australia

	Key prompts
	Bridging education; academic preparation

	Abstract
	Bridging courses designed to improve students’ experience and to develop knowledge required for successful tertiary study are relatively widespread; however, little work has been done examining their effectiveness. The current study focused on students who were undertaking a first year chemistry unit of study at the University of Sydney designed specifically for students with little or no prior knowledge of chemistry. Students were grouped according to their chemistry backgrounds and it was established that those students who completed the bridging course academically outperform those with no prior chemistry study. Both academic and non-academic factors related to the bridging course, such as students’ levels of prior knowledge and their confidence in their own learning, are considered.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other: Mixed methods

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This study examines student participation in a chemistry bridging course prior to enrolment in a first-year chemistry paper. Results showed differences between students with no prior chemistry knowledge (NPC), students who had completed the bridging course (BC), and those with a strong background in chemistry (SB).

At week 3 into the chemistry course, BC and SB students reported greater preparedness for study and found the material easier than did NPC students. Differences between the groups were less evident at week 13, but still followed the same trend. Data from the students’ end of semester exams showed that increased prior knowledge was associated with improved performance.

The authors conclude that participation in bridging courses to bolster low prior knowledge in a subject can serve to improve understanding of material, improve confidence, and enhance self-efficacy. The smaller tutorial groups in the bridging course, as opposed to large impersonal tutorials in the chemistry paper, also served to increase tutor-student and student-student interactions, which the authors argue led to improved engagement.

	Research methodology
	Data were collected from the 2005 student cohort in a chemistry course. Students were grouped according to whether they had also participated in a pre-semester chemistry bridging course and by their prior level of chemistry knowledge. Sources of data were two surveys, to gather students’ perceptions of their preparedness for study and the difficulty of the course; students’ exam scripts, to look at commonalities of methods and approaches; and interviews, to investigate students’ experiences of the course, preparation for university study, and experiences of the exam.

	Scale of project
	216 students, of the 318 enrolled students, took part in the survey at week 3 of the course. 144 students took part in the week 13 survey. The examination scripts of the 216 students who took part in the week 3 survey were analysed. 12 students were interviewed.

	Evaluative comments
	A useful case showing the need to consider engagement as including level of academic preparation. The study is limited by lack of follow up – i.e. how did the students do as they progressed in their mainstream courses?
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	Standard bibliographic information
	Zhang, Y., Gan, Y., & Cham, H. (2007). Perfectionism, academic burnout and engagement among Chinese college students: A structural equation modeling analysis. Personality and Individual Differences, 43, 1529-1540.

	Country of origin
	China

	Key prompts
	Perfectionism; burnout; engagement; structural equation modelling

	Abstract
	This study aims at identifying the association between perfectionism, academic burnout and engagement in college students. A dual-process model was tested in which negative perfectionism (doubts about actions, concerns over mistakes, et al.) were related to burnout symptoms while positive perfectionism (personal standards and organization) to engagement. A sample of Chinese undergraduates (N = 482) completed a battery of questionnaires including the Frost Multidimensional Perfectionism Scale (FMPS), the Maslach Burnout Inventory-Student Survey (MBI-SS), and the Utrecht Work Engagement Scale for Students (UWES-S). Results confirm our hypothesis by indicating that: (1) burnout and engagement were moderately and negatively correlated conceptions, with efficacy, the positively worded subscale of MBI, better loaded as an extended engagement dimension; (2) maladaptive aspects of perfectionism were mainly correlated with burnout, whereas positive perfectionism with engagement; (3) the dual-process model fitted well to the data, with cross-links identified. Implication of the current study for school counseling was also proposed.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	The aim of the study was to examine the association between perfectionism and study-related mental states among Chinese college students. The authors hypothesised a negative link between maladaptive perfectionism and academic burnout, and a positive link between adaptive perfectionism and engagement.

The findings showed that burnout and engagement were negatively and moderately correlated conceptions, with efficacy, the positively worded subscale of burnout, better loaded on engagement instead.

Setting high standards does not necessarily lead to negative outcomes. Success may lead to positive feelings like joy, pride, etc. 

If standards remain flexible and responsive, people are able to regulate their thoughts and actions according to previous errors or failures. This type of adaptive perfectionism significantly predicted academic engagement.

However, an alternative cognitive and behavioural style of perfectionists focused on being imperfect. Flawless self-images of students were easily challenged, either by careless mistakes or true difficulties. Such images of imperfection were found strongly related to exhaustion and cynicism. So was the fear of undesired results. Perceived expectations from parents also acted as a maladaptive function.

The study found that there is a difference between maladaptive and adaptive perfectionism. It appears that high personal standards and desire to be organized serve as positive strivings and facilitate academic engagement. But evaluative concerns over mistakes, doubts about one’s actions and expectations from parents act as maladaptive characteristics for students, and lead to burnout symptoms.

	Research methodology
	Perfectionism was measured by a Chinese translation of the Frost Multidimensional Perfectionism Scale (FMPS). Thirty one items measuring five subscales were scored on a 5-point Likert Scale. Burnout was assessed with a validated Chinese version of the Maslach Burnout Inventory-Student Survey (MBI-SS), a modified version of the MBI-GS adapted for use in student samples. Engagement was assessed with a validated Chinese version of the Utrecht Work Engagement Scale (UWES), with items referring to work or job replaced by studies or class. There were three subscales, i.e. Vigor (6 items), Dedication (5 items) and Absorption (6 items).

	Scale of project
	A total of 482 undergraduates (258 men, 212 women, 12 did not report gender information) from a comprehensive university in mainland China participated in the study. There were 167 freshmen (34.6%), 101 sophomores (21.0%), 106 juniors (22.0%) and 103 seniors (21.4%), with 5 people (1.0%) missing their grade information.

	Evaluative comments
	This is a useful study, particularly as regards engagement of Asian students and their perceived perfectionism.
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	Standard bibliographic information
	Zhao, C., & Kuh, G.D. (2004). Adding value: Learning communities and student engagement. Research in Higher Education, 45(2), 115-138.

	Country of origin
	United States of America

	Key prompts
	Learning communities; college students; student development; student engagement

	Abstract
	This study examines the relationships between participating in learning communities and student engagement in a range of educationally purposeful activities of first year and senior students from 365 4-year institutions. The findings indicate that participation in a learning community is positively linked to engagement as well as student self-reported outcomes and overall satisfaction with college.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	This study examines the relationships between participating in learning communities and student engagement. Four forms of learning communities are noted:

· Curricular learning communities;

· Classroom learning communities;

· Residential learning communities; and

· Student type learning communities.

After controlling for student ability and student and institutional characteristics, there were no differences in the grades of first year students in learning communities and those without learning community experience. However, seniors with learning community experience had higher grades than those without.

For both first-year and senior students, learning community experience was associated with higher levels of academic effort, academic integration, and active and collaborative learning.

Learning community experience was positively associated with student gains in personal and social development, practical competence, and general education.

	Research methodology
	The data source was the National Survey of Student Engagement, 2002. The study used 47 items from this survey to construct six scales to represent dimensions of student engagement, three measures to gauge quality of campus environment, and three scales to measure student self-reported learning outcomes.

	Scale of project
	80,479 first year and senior students from 365 four-year colleges who completed the NSSE survey in 2002.

	Evaluative comments
	This research focuses on the impact of learning communities. However there are a number of limitations, as the authors point out. The first is that the way questions are phrased means that there is uncertainty about whether students actually participate in the learning communities or not. This uncertainty is significant. The second concerns the heterogeneity of learning communities. For an in depth analysis it is necessary to determine the different impacts from the different learning communities and their contexts. This study is unable to determine this. Thus the study suffers from treating learning communities as homogenous. Such a study needs to analyse the impact of the differences as part of its analysis. They also caution on the reliability of some of the scales. The gains are self-reported with the difficulties that are associated with self-report data. Also, the research relates to institutions in the USA. Having said that the paper does provide some useful survey items contributing to engagement measures.
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	Standard bibliographic information
	Zhao, C., Kuh, G.D., & Carini, R.M. (2005). A comparison of international student and American student engagement in effective educational practices. Journal of Higher Education, 76(2), 209-231.

	Country of origin
	United States of America

	Key prompts
	International education; first year experience; undergraduate education

	Abstract
	Focuses on cultural awareness and sensitivity in international and American college students. Importance of cultural awareness to the goals of higher education; Impact of international students on demographics and culture of U.S. college campuses; Importance of social networks and support systems to the well-being of college students; Examination of the educational and social activities of international and American college students.

	Type of research
	Quantitative; Qualitative; Descriptive; Theoretical; Analytical; Critical; Other

	Key themes
Motivation/Agency

· Autonomy

· Relationships

· Competence

Transactional

· Academic challenge

· Active/collaborative learning

· Student/teacher interactions

· Rich experiences

Institutional Support

· Focus on student success

· High expectations

· Support services

· Valuing diversity

· Continuous improvement

Active Citizenship

· Knowledge claims

· Engaging the ‘other’

· Successful living

· Sense of self

· Critical learning
	Actively engaged and collaborative learning

This study focussed on the extent to which international students (IS) engage in ‘effective educational practices’ compared to their American (AS) counterparts at both first year and senior enrolment periods. Areas compared related to student learning, personal development and satisfaction with college, including the degree to which they perceived their campus to be supportive of academic and social needs. Also examined were self-reported gains in personal and social development, general education and job-related skills.

Findings indicate first year IS surpassed AS in levels of academic challenge and student-faculty interaction plus in greater gains in personal and social development and general education. IS also used computer technology more – they may be more confident and feel more control when using computers, but this may also play a part in social isolation. Senior IS tend to be more adapted and generally not differ from AS in patterns of student engagement including time spent socialising and relaxing. Two exceptions were less ‘community service’ and more personal and social development and general education gains.

Two major questions of the study were whether ethnic background of IS shaped student engagement etc and how the relative ‘density’ of IS affected it. Both IS and AS reported more experience with diversity as the proportion of IS on campus increased, however, both groups perceived their campus to be less rather than more supportive, which the authors found ‘counterintuitive’, especially for AS. For IS this possibly related to ‘negative amplification’, “a situation where focusing on a disappointment in the company of others leads to interpreting other generally neutral or ambiguous aspects of a group’s experience also as disappointing or frustrating” (p. 224).

	Research methodology
	Data for this study were drawn from the National Survey of Student Engagement, 2001. The authors employed 8 measures of student engagement and 4 measures of selected student self-reported outcomes using combinations of 51 items. Each of the 12 measures was compared between international students and American students. The data were analysed separately for first-year and senior students.

	Scale of project
	175,000 students from 317 four-year colleges and universities that elected to participate were administered the survey. 71,260 students completed the survey. Of those who participated, 4% (2,780) were international students.

	Evaluative comments
	This is a large-scale survey with statistically significant results. Its main value lies in confirming what many educators already know intuitively, based on experience. There are no particularly new or innovative ideas. Analysis consists mostly of reporting results with minimal comment. Some implications for practice and further research are suggested.
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