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Perspectives of new trades tutors: Towards a scholarship of teaching
and learning for vocational educators

Summary

This study reports on the perspectives of new trades tutarsecently commencegachng

in the Institutes of Technologind Polytechnics (ITPs) sector in New Zealaftte
perspectives are collated from questionnaires and interviews of thirteen traorsive ITPs,
who began fultime teaching around 200The study investigagd T Argldctionsystems,

the relevance and effectivenessrofial tutor training programme/coursaad issues of new
tutor intiation into teaching practice as perceived by new trades tumopsrticular, the

study explores the identity trajectory of estal#ighirades practitioners as they transition into

teaching roles at ITPs.

The study underkas to gather experiences frgrarticipants living and participating in a
complex world (the soctoultural paradigm) and interprets thl@gidence using constructive
interpretive research approachBse perspectivesf the research participansovide
important contributioa Therefore, throughout this repotigtperceptios of newtrades

tutorsare rgresenteavith the extensive use of interview transcripts
Thebroad themes derived by this study include the following:

e Motivators for entry into teaching were investigated to deepen understanding of
initial decisions to engage with teaching. Thpsevide important indicators of

responsivenessuw@rdsan acceptandey established trades peopleteaching roles.

e Concepts of teaching in an ITP as compared to training in the workplacare
reported discussed and evaluatéhis themds explored to understand the
pedagogical assumptis(ways of thinking about teachiramd learning)often based
on workplace based experienoew trades tutors bringith them intotheir teaching

career.

¢ Identity formation as trades teacherswas examined. Information on how trades
people undergo a form dboundary crossir@from their \ocational identities as
trades people towards becoming teachers as they begin and engagaatithg in

an ITP is described, investigated and explained.



Support for new tutors beginning teaching at ITPSs reportedThe perspectives of
new tutors onnitial supportavailableandtheir utilisation of supporis discussed and

evaluated.

Suggestiongrom the participantfor the improvement of teacher training courses
at ITPs are reportedThese iclude evaluations and propos&br improvement of

initial tutor training courses.

The conclusioadrawnfrom this study includéhe following suggestions to assist the

transitionof trades practitionensito roles at ITPs agades tutors

b)

d)

Utilising alearning organisation approachin ITPsto enhance cgoingstaff
development.

Establishing and nurturingpmmunities of pactices (Wenger, 1998both external
of newt ut or s Osectiomaancch i wiigt hdaahing sectica Both 6
communities of practice ne¢d becomeware of theonsiderablenitial and ongang
influences on the future teaching practices of new tutors.

The reed to improvénduction systems into teaching at ITPs

Aligning trades tutorsdexisting workplacetraining basedconceptualisations of
teachingand learning to extend the teaching craft kowledge of trades tutors
The following are approaches suggested:

Using theapprenticeship model to provide mentorshigor new tutorsThis
provides a faniliar supportmodel for trades tutors. The process is usefaksisting
theborder crossing procesvolved when transitioning betwedme complementary
vocational identities of trades person and trades tutor.

Adjusting the curriculum of initial tutor training couss®e include theories of
learning pertinent to workplace and trades based learningnd teaching into initial
tutor training courses for new trades tutors.

Taking cognisance df r ad e s t u teradies(New momdort Grdup, 199&nd
encouaging and supporting these miiiéracies to beppliedtowards enhancing
trades stngeéariensed. | ear ni

The promotion ofole modelsfor trade tutors to aspire tavards These role models
are tutors wha@xcel at both their tradeaft and teachingrheyprovide exemplars
which assist new tutors in developing sound teaching pralctised on odervable
relevantand complementargvidence.



Introduction

This study reports otine perspectives beginning tertiary teachers bring with themugh

their vocational identity as trades people or professionals into their new teachinéroles
deep attaament toexisting vocational identity as a tradperson was found in all of this

s t u gartidigantsThe transformation from expert trades person to effective trades tutor
may be viewed as a process of identity formation transition (Billett & Some2al@;

Gi ej sel & Meijers, 2005) whi c b Engesttan, 20@s a pr
Manathunga, 2007; Tangard, 2007. Therefore, the focus of this report is to provide details
of the vocational identity trades people bring into their raferades tiors and to offer
suggestionsn how adulteducation, staff development, teaching sections and organisational
practices at ITPs magssist new tutors wittheirinitial and continualdentity trajectory from

trades person to trades tutor.

In the main, research into the development of tertiary teachers has focused on university
lecturers(Boyer, 1990; Brew, 20Q03As exceptions, Australihave completedeveral recent
studies on the Technical and FurtheiuEation sector (TAFE) which focus time changing
roles of TAFE teachersHarris, Simons & Clayton, 2005) and the effectiveness and
appropiateness of ittial trainer training for TAFE teaching (Simgridarris& Smith, 2006)

In the United Kingdom, the Qffe for Standards in Educati¢@fsted)published a regrt on

the initial training of Further @cation teachers (Office of Standards in Education, 2009)
Within NewZealandarecentreview of the tertiary workforce which encompasses both the
university andTPssectorsvasconducted by the Teary Education Comission (TEQ

(TEC, 2005, and dliteraturereview of the provision of tiaing to staff in universities and
ITPs (Viskovic, 2009)vas also publishedhese may be taken emlications ofa renewed
interest in the roles and skills of iary teaching stafboth in New Zealand and overseas
This interest mape traced to the importance of the teacher in helping students learn
Examples includenerecent work of Hattie (2002009) on ¢achers making a differendbe
call for a recognitin of tertiary teaching excellenoeNew ZealandHaigh, 2006) and the

need to acknowledge tertiary teaching as a profession in its own right (Viskovic, 2006).

However, the aboveeportshavebeen developed usiriyoad approacheshérefore, this
study d trades tutors provides for a different lens, as filtered through the precepts ef socio
cultural theories on learninygotsky, 1998)for viewing the experiences of established

trades peopk ransition into the tertiary workforce BtPsin New Zealad. This study



provides the opportunity to investigate in greater depth the skills, knowledge and attitudes
trades tutors bring with themto their roles as trades tutoFsom studying the initial
perspectives of trades tutosemeconclusions mape dravn about the transition of trades
people into teachind hese assist in recommending suggestiowards improvinghe
induction, initial tutor training and future professional develeptrof trades tutors teaching

atNew Zealand ITPs.

Background

In theNew ZealandTP sector trades tutors who are employed to teach vocational subjects
bring with them many years of experience as trades pelpdg will have well established
vocational identities within their field of erptise(Chappell, 1999)Before o mmencing

work at an ITP, many withaveworked inpositions of responsibility. Therefore, the majority
of trades tutors are acknowledged experts in tiraft and belong to substantial communities
of practice(Wenger, 1998)

Beginning teaching at diiP brings with it the expectation to engage with the culture of
teaching practice, thesestablishmenof a new form of vocational identiglong with an
acceptance intand participation in the vocational education community of practice
(Chappell, 1999)

My own personal experienseand anecdotal evidence from staff educators and developers
within the ITP sector reveal that beginning tradesrtubften struggle to aligaspects of

their trades bged vocational identitwith theu n f a mi | identity ofanradesdutort
requires several years of enculturation within a tertiary education institution before trades
tutors become attuned to the need to engage with the scholarship and practice of.teaching
This transformative processayinvolve the modificiion of strong vocational identity based
on principles of craftsmansh{@inley, 198B) towards incorporating the scholarship of
teaching/Andresen & Webb, 2000)

This report provides findings of the perceptions beginning trades tutors have of theirgeachi
role. In particular, it draws on the philosophédscraftsmanship’ (Ainley, 19) as being the
foundationaprecept to work based learninthis repot draws comparisons between
conceptualisationsf craftsmanship witlthe academically focused schalaip of teaching
proposed by Boyegi1990)which currentlyinforms segments d@he Higher Eucation and

tertiary teachingectors



Research orhe scholarship of teaching has largely been focused on university tecture

Much of the literature emarting from Higher Elucation teaching research is concentrated on

the development of university lecturers as scholars and researchers (Andresen & Webb, 2000;
Boyer, 1990; Brew, 2003Yherefore, thistudy provides astherviewpointon how people

from a trades baakoundbecome teachers.

Aims and objectives of the research project
The main resarch question for this study wiasfind out:

fiWhat are the perspectives of beginning trades tutors of their roles as teachers?

As part of thanvestigation, into thabove gestion, he motivations of new tutors emter
into teachingjdentity trajectory from vocational tradesAfts person to teacheend the
perspectives of new tutors on the relevance and effectivenestaiftutor training courses

areexplored

Recanmendations to assist ITRsenabling and facilitating the transition from tradesspn
to trades tutor are deced from this studyThese recommendations may be useful
developing more effective induction processe®rovinginitial tutor trainingand

establishingpngoing supportor bothnewand establishe P tutors

Research design and methodology

Case studyvas used as theverarchingesearch approach for thiixed methodstudy In

this studyquantitative data in the form of a structuredsjignaire and qualitative data
usingsemistructured interviewsiereused to gather perspeats of new trades tutors on

teaching and learning.

The studyis also based on a constructimterpretive paradigrfor the conduct oflata
collection and analysi#\ structured questionnairgasused to establish demographic and
life history (ontologicalpaselines for eachsearch participant (see appentl). Semt
structured interviews (seppendk 2 for the questions used in the intervigwserecarried

out with each participant heinterviewswhich were between twentffve minutes to forty

five minutes in lengthvererecorded and transcribetiranscribed interviews were returned to
the participants for their inspection, comment and amendiikemmes deriveddm the
interview transcripts were coded usihg qualtative data analysis software nVivo



For the analysis of the overall data collected, a more focused use of case study washods
used. George and Bennett (2005) provide several methods that aitérusaguring the
validity of theory building through case studi@hese methods revolve around comparisons
of casesTherefore, arrativesareconstructedrom the data gathered. The narratives are
collatedusing information derived from the structumgaestionnaires and interview
trarscripts. A set of guidelines wased to buildhe narrative of each participant and these
includeentry trajectory into teachingitial experiences of teachingeported perceived
differences between workplace and patyteic based learning and teachiagd future

directions as a teacher.

These form the basis from which individual cases may be compared usingaaisiein
andysis and the congruence methi@korge & Bennett, 20057he commonalities were
coded using nVivoTypical themes were studied to distil the main findings reporAtypical
caseswhich did not follow similar patterns were further analysHuese nosaligned

examples are used to assemsvalidity of the typical themes derived from the narratives.

Potential research participantgerechosen througleonsultation with the staff
educatiofdevelopmenteans at five ITPsSn both the North and South Islands of New
Zealand The research participarase trades tutors who commezd fulltime employment in
anITP between mi2006 and the end of 200The potential reearch participants were
invited through an initiaemail. Afollow up phone callvas then used to establish agreement

for participation in the project

Twelve research participants wefisited andnterviewed at their place of waronly one

interview was conducted using a telephone interview.

Ethics

This research study was approved byGeistchurch Polytechnic Institute of Technology
(CPIT) academic research committee and the ethics comméfeeelthe research process
commencedEthical potocols forthe conduct othe research were followedh& information
sheet(appendk 3) and consent forrtappendx 4) provided to research participartstail

information of these procedures.

In this reportpseudonyms in the form of Maori names have been used to protect the research

participants from being identifiedExtracts from interview transcripts are used extensiwely
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this report to pr eslethdsetiarsaripteterengesoniPs 6 vi ewpoi
workplaces, tradesvork colleaguegtc.have been replaced with [generic terms and marked
by square brackets]. Thistie ensure that participants cannot be traced back itol Tiis,

their trade othrough nameevorkmates and conte

Foundati onal literature for this study

The overarchinghilosophy of this study is based on tleeis-cultural paradims(Wenger,
1998)founded on the work ofygotsky (198). The studydrawsody got sky 6s pr e mi
learning and of identity formation as beinglirgnced by both individual choi@gency and
sociocultural factor{Penuel & Wertsle, 1995) Thisprovides the frameworkhrough which

the data is studied and from which the research findings are ftaslstudy therefore

includes investigating and und&msding the individual @rspectives of trades tutors in

conjunction withthe social milieu in which their initial experiences in teaching are enacted.

Literature pertinent to each of theoad themedeveloped fromthis study is detaileds each

theme is eportedn the findings section of this report

The varioudindings and themeare now presented and discussed.

Findings

Firstly, general demographic information is reported to provicieedbackground tavards
understanding the socultural backgrounslofthe research participantBhe identity
trajectory of individuals is strongly influenced and formed by the individual histories and
experiences (Billett & Pauala 2005; Jawitz, 2007) new trades tutors bring with them into
their roles as trades tutofghereforeto imparta better understanding of the backgrounds of
the participantsthis section provides some of the secidtural influences which have

relevance to this study

Following the demographical informatiomet findings from each of the lad/majo themes

of this study areeported and discussed.

General demographic information
Table One representscallation of the responses to the structured questionbgitieetutors

who participated in this study.



Name Age School Prior teaching experience  Time teaching at
Range qualifications ITP (as of mid
2009)
Arana 36-45 Six form certificate None 2.5
Arapeta 36-45 None 3 years at a PTE —part - 1
time
Hemi 26-35 Six form certificate None 2.5
Henare 26-35 Six form certificate 1 year —part-time / on-call 1.5
Hohepa 56-65 None eight years — PTE, Youth Almost 3
training courses — part-
time / full-time
Maaka 36-45 None None 2
Matiu 46-55 University None 1.5
entrance
Pita 36-45 None None 1.5
Rawiri 36-45 School certificate None 1.5
Ropata 36-45 School certificate None 2.5
Tane 36-45 School certificate None 2.5
Tipene 36-55 None 2 years part-time 2.5
Wiremu 56-65 None 7 years —relieving, on-call 2.5

& intermittently part-time

Table 1: Information on participants

Thirteen tutors fromive ITPs were interviewedll buttwo of theparticipantsvere

relatively new tutors teaching in a variety of trade industry aFéas participard had taught

ateitherprivate training establishments (PTEs)yt anITP, onemostly full-time for eight

years and the otheparttime orwhen requiredAll participantsaremales and teaching in

tradesoccupational areas. The trades include automdbwiding/carpentry, butchery,

cooking, electrical tradegngineering/fitting & turninfgvelding, paintingdecorating and

plumbing.The utorsinvolved in the study hathugtt full-time at an ITPfor between one to

two and a half yearat the time of the interviews which took place in f2@D9.



On average, participashave been teaching farst over2 yearsTheir ages range fro@i/ to
63 years in agat the time of the interview3he average age was 4@ars withjust under

half being in their miethirtiesor younger

Educational attainment

Schoolqualifications of the participastranged from none through several with 8 form
certificate and one with university entranéd had completed an apprenticeship and held
trade certificate or advanced trade certificates in their specialist.t@desvas working
towards a Bachelor of Science as an eritaal student but terminated this when he began

teaching at an ITP.

Only twohad extensive prior experienagth information communicatiorandtechnology
(ICT) literacy skillson entry into teachingrhe ages of these two tutors were fthdties and
mid-fifti es Both were inwlved in the electrical trades, an occupation requi@gskills.

All the others entered the ITP sector witry limited ICT skills and were considerably

challenged by the ICT skills required in their new roles as trades tutors.

Industr y experience
All the participans reportedextensive indstry experience angdere workingin positions of

responsibility just prior to their entry into teachirdl had left industry teembark on
teaching fom positionsof responsibility includingoreman project manageworkshop
supervisorstore manageand executivehef Six participans hadat some stage in their
careerspwned and managed their own busines®e® owned his own busindss eighteen
years.Threeof the participants had a rich hisgoof work experience. One held positions as
paua diver, oyster opener, market gardener, orchard worker, panel beater and another had
worked for several yeaes a police officetOne of the participants had taught garte and
was the primary cargiver of his children while his partner worked ftiine. These non
trade occupation occurrenassre bracketed by the completion of apprenticeship, work in
their trade industry and a return to their original traderefore, although several of the
participans reported rich work histories, the majority had enactadhof their working

lives withinone industry.

All were experiencd with training apprentices in the workplace. The majagityered
teaching with a strong motivatiano t e a ¢ h athedkills and kriowledgesothed n

tradebo.



Non- work related activities

Before they began teaching a&ldP, manyof the research participants weretive in their
local communities as volunteers in sports coachintunteer ambulance servioewith

youth graups All were lifelong and sekdirected learners. Prior to beginning work at an ITP,
many had engaged in further learning related to their tradaane commonly, relatetd

their leisure activities

This brief summnary of the life,work histories and daographics of the participantsovides
indication of the high calibre of trades people who are employed in the ITP sector in New
ZealandIn particular, trades people are selected and employed by ITPs adutadebased
on theirspecialistrades skik, extensive work exp@&nces and proven

leadershifentrepreneurighcumenin the industry

Themes emerging from this study
Severabroad themes were derived from the data analysis of the questionnaires, interview

transcripts and constructedrrativesThese are

e Motivators for entry into teaching provides foran understanding of the initial
decisiongo engage with teachind@heseprovideimportant indicatoref

responsivenessuw@rdsanacceptancef teaching roles.
e Concepions of teaching in an ITPascompared to workplace training

¢ |dentity formation as trades teacherspresentdiow trades people undergo a form of
boundary crossinffom their vocational identities as trades people towards accepting

an identity as teachers.

e The need tamprove teachertraining courses d ITPsdetail suggestions collated

from participant® r es.ponses

e Support for new tutors wherebythe issue of initial support available amilised by

new trades tutons reported.

The findings from each of these themes is now presamediscussed he varioughemes
are therconsolidatedn the conclusion to form some recommendatimnassistrades
peoples transition into trades teaching.

10



Motivators for entry into teaching
This sectionpresents details dhe reasons the particigamprovided for instigatingheir

application for a position as a tradator.

This theme was explored because an understanding of the nooi$vit enter into teaching
provides the opportunity to understand the initial decisions to apply for a tepdsitign at
an ITP. This initial decision may influence future approaches undertaken by the participants
in this study with regards to thegsilience to the challenges presentedbéginningfull-time

teachingat an ITRP

The dual drivers of identity fanation are individual agency and the affordances provided by
the sociecultural arena in which the transformation takes place (Penuel & Wertsch, 1995;
Billett & Somerville, 2004; Blaka and Filstad, 200Therefore it is important texamine

both the indvidual and the organisational factors which influence teacher identity formation
in new trades tutor©ne indication of individual agency is to estalblmotivation of trades
people througlthar reasons foentry into teaching at an ITHtrinsic motivdion to engage
with new challenges is an aspect which-seffermination theory (Ryan & Deci, 2000)
identifies asan important attributen the development of individualktrinsic motivation

also assists with providing individuals with greater toleraararesilience to challenges
presented by workplace organisational proceSdeerefore, the motivation for applying for a
teaching position at an ITP was investigated to establshth eas ons f or new

relocation from positions of responsitylin industry to a trades tutor role.

The motivators for entry into teachiag reported by the participants in this stiurdyjude:
¢ Desireto pass on the skills and knowledge of the trade
e A need to fulfil personal challenges
e Selection for the positioby others

e Lifestyle and other personal reasons

Desire to pass on the skills and knowledge of the trade
The motivation to 6pass on t hpparetki | 1 s and

11
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Hohepa: | guess | got into teaching or got out of the trades floordose | had a lot of
information about the trade and | want to pass that on. | want to give my information
to somebody to follow and this is the best way to do that. | have always wanted to
pass on any knowledge

Maaka : | think generally, if | look backlLJ2 y Y& fAFST L GSIFOK S@SN
a2YSGKAY3a GKFGQA Ay YSI Gftiadelor wha, everbliieOK ® L U
skills. | always try to encourage somebody or to teach something to someone, so | find

that this fiel is really fittng of who | am.

Rawiri: | just think that over the years | have taken on many apprentices and put them
through my[workplace] Once | was in a position to be able to do that. | feel that, for
myself, | would never have got anywhere if someone had nentake on and trained
me. Therefore | think that for industry to continue, we need to continue to have people
such as myself supply back the information that we were given into the future
generations and then thegre able to, in turn, in years to come, ledplly they will put
it back into industry as well.
Il n general, all the participants wiharee i ntere
was a very 0Kk no\{Prad, cCaglies & Seliagers 2001 ns of undeéstanding
with regards tdeaching a tradd hereforemost ofthe participants were motivated to use
their estabished expertise in their cratftade to assist other people into entering their fields

practice

The examples providembovea | so 1 ndi cat e t h aitieptathdirirade,pant s o6
their confidence in their skillsna expertise and for somgassiorand a sense of vocation
(Billett & Pavlova, 2005¥or their craft or trade.

Need to fulfil personal challenges
All the participans in this study were intrinsicalipotivatedto meet personal challengé®or

many of the participantsgéching at an ITP was a naturabgressiorbeyondindustry
workplacebasedcareer pathwayd utors recognisethe possibilities afforded by accepting a

teaching role at an ITP

Maaka: Well, firstly, just my own, personallgin always looking to upkilling and |
am also an opportunist

Tipene: | felt that my experience could be better used to teach young people. | have
always had a desire to teach and had always enjoyed teachingraintchg my trade.

So it was one of the main motivations, to actually pass on my knowledge, in what |
know, the best way | can to help other people.
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Rawiri: So | was always strong in training. Prior to coming up here, |1 was in local high
schools, | wagoing in and taking classes and helping out[thede area]teachers

there and sort of trying to help thenmedelop a little bit further, wskill. So | suppose |

have always had a little to do with training as such so when a position came up at [ITP].
Tobe able to do it full time, it was kind of almost like a natural progression to the
sixteen, seventeen years in the [workplace], goial the training side of it.Hat was an
opportunity to do what | was doing as part of my job but to do it as a whole job

Again theaboveinterview transcripts indicatine strong vocational identificatiaf the
participants with their craft or trad€here is also a perceived attraction to the teaching role
as a way to share the skills and knowledge gained frony yearsof trade/craft practice
Many participantsalso assern interest in working with young people and in thecpss of
teaching or training. The statements also empéasisinderstanding of teaching and
learning which is Bsedmostlyon experiences deriddrom training apprentices in the
workplaceand for some participants, work with youth in the community

Selection for the position
Just oveialf of the tutors were identified by ITP representativesn a teaching position
became available at the ITPdawereinvited to apply for the positiofhis provided good

motivation for these tutors to O6live up to e

Arana: | had two recommendations from my tutors when | was a student. One was
working at[ITP]and said we are going to have a couplevieg soon and so you will be
perfect for this job.

Matui: And one of the tutors here sent me an email which | thought was just junk mail

and | just deleted it. It rappeared on my computer and it was a tutor | met on a

[place of work}hat we have been @ NJ A y 3 2 yftradePaid h& iaeen hafe

a number of years. Anyway he rung me up at home, how he found the number and
SOSNEOIKAYAZ KS gl a 200A2dzate [[jdzA S NB &2 dzNI
gKe R2y Qi @&2dz ¥FAm dnditwas the K&y that thisEokplainticaney T 2 NJ
in. So that is how | caento fill in the application,was actually not looking for another

job.

Theseexamplesalsosuggestecognition by others of the expertised skill of the
participantsThis reinfore@s the vocational identification of participants with their trade and

assistsn supporting the intense allegianuarticipants have with their craft or trade.
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Lifestyle and other personal reasons

Eightof the participarsc a me i nt o t e ac b a B Bhaypérceiveddadhihgeas t y | e
an ITP as an alternative to conting on inindustry. Their perspectives indicate that working

as a tutor in an ITRould provide them with improved working conditionkich would

enhance theilamily and domestitf estyles

Arapeta: The first honest reason is that | have two young children and for me is a

lifestyle decisionlt offers me a lifestyleany[2 f R 2206 R2 SEBQE G0 K YISAIYAS
K2 dzNE Z L workhg/eQdning¥ angl Weeekends cos you still gegotlays off but

in this industry ® weekends, nights and days.

Matui: One of things, when | was working, | was always on the road on call outs. | was
constantly on call and even when you were on holiday, | was being rung up at home,

can you come in ando extra work. And we were working about a sixty hour week,
LINBGGe YdzOK 2y F@SNI3ISd {23 fGK2dzZAK L &1 :
much home life, you knaw

LG RARY QG aSSY fA1S &adzOK | 3ANBI G 2 LII2 NI dzy
wasg Kl G NBlIffeé AyiSNBaitdSR YS® ¢KS Y2ySeQa |
from that company and it was an opportunity just fell in the lap.

Tane: At the end of the day | thought, right, | have two younger kids, nine & ten & |
thought, good opportuity to actually spending more time with them, with the
holidays as well and | thought it would be a good career change.

Several of the participants believed tmabving into a teaching role would assist with

providing a job that would place lesser phys@e@mands on them.

Tane: Part of it was having had back surgeBp through health reasons, decided that
industry was getting quite hard on the body, so | thought | would have a change.

Wiremu: Also looking after my body, | am a tall pemsand bendinglown over [work
surfacelall day was getting too difficult with a sore back.
Discussion on entry into teaching
The motivations by trades people to enter the ITP workforce indicate that the majority were
interested in teaching the trade to young pedplparticular.the participantsexhibit
confidence irtheir occupational role here wa an intense need by many of the participants
to share th knowledge and skills they hattained in their specialist traslareas with

aspiring trades people.
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Coupled wih the above waalso a perception by many of the participants of the relatively
benign work environment offered by moving from working in industry to a teaching position

Lifestyle facors featured as reasons for eighthe participantso accept a posdn at an ITP

Due to the positive reasons provided by these new tutors to adopt a teachimgrelis, &
need to harnedhis initial intrinsic motivationto enter into the ITP workforce in order to
engage new tutors with the schalaip of teachingrad learningwithin a vocational education
context Strategies suggested whiehhance engagement with becoming trades tutors are

presented andiscussed later in this repg¢ftom page 40 to 48)

Concepts of teaching in an ITP as compared to workplace training
In this section, the differences between teaching at an ITP and workplace training, as
perceived by the research participants is reported and disclibgecbnceptions of teaching

and the roles of trades tutors are also presented in this section.

Work in Australia on the criteria for good vocational education and training (VET)

practitioners (Palmieri, 2004) and the twelve knowledge bases for TAFE teachers (Robertson,
2009) provide some guidelines for trades tutor competerigieader viewpoints are

provided by the teaching perspectives invent®nait Cdlins & Selinger 2001) and the

three discourses which characterise good &adZuka, 2006)Theseare used to provide

direction for the coding of the perspectives on teaching and learndeg\asd from

interview transcriptsThe two areas reported in this section are:
¢ Differences between teaching at an ITP and workplace training

e New trades tutorsodé conceptualisations of

Differences between ITP and workplace training
During the interview, participants were asked about their perspectives on how teaching at an

ITP was different from providing workplace training to apprentices and other employees in

the context of their previous employment
The differences as perceived by the participardiside:

1. In comparison to workplace based trainingying todeal with larger numbeyrof

students
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2. Studentsn pretrade programmeseed to béreated differently from apprenticas

the workplace.

3. The opportunities foauthentic learning in the workpla@nddesire to replicatehis

in an ITP setting.

4. The need t@oncentrate more othetheoreticaland assessmeaspectf the trade

when teaching at an ITP.
5. Less pressure from commercial imperatives in the workplace when teaching at an ITP.

For manyof the participantsthe main difference between training apprentices in the
workplace and teaching at an ITP wasnbenber of students they had to waiikh.

Matui:, SI KX Ad0Qa O2YLX S(iSté& RAFTFSNBYyUIUP ¢KSNB
are showing then in industry is the hands @pproach. Tere is very little technical

data that you are giving these studen¥ou actually want them to do some task or to

perform something and the quickest way for them to learn is to be actually shown

what to do and asoon as they see you perform it once, they are usually OK. They can

then do it as well.

Tane: | think it®@ more one on one. Like we would have one, maybe two apprentices

over a four year periah NJ G KNBES &l & 2@0SNJ I GKNB& &Sk N L
a2 @2dz INB y20 2NJAY3I 6AGK 0A.FaAENW, I N dzLJA
you really get to know them in greater depth.

Tipene: Well, the workplace training was basically one on one. The training here is
group trainingand that is the mai difference.

There was annderstanding of how students at ITPs had to be treated diffefeortly

apprentices indentured to a workplace

Pita: Here you need to be culturally, politically correct. Sensitive, in an environment like
this varies from the wrkforce. WorR like quite different, almost quite harsh at times.

Tane: Although in saying that, some of our students, they see us aslalt figure.l

think a lot of them have come from broken homes and that sort of carry on. And they
want someone thg can view as a mentor or someone they can bounce ideas off. Like |
almost think we have to be counsellors, some days, you .Rivith relationship

problems and everything else.

Tipene: Yesthe focus is on them attaining. They need to pass their diffest@ges. |
am talking here about apprentigeccupation] There are three stages to the
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apprenticeship, so they have to pass to attain their certificafgracle]. And that is
curriculum based, NZQA unit standards and yes, controlled by the ITO.

For othe participantsit was theauthenticity of tasks provided by the workpladgch was a
major difference between gab and offjob training.Participants were still very connected
to their workplace based perspective on training. Many were supportive effitacies of

workplace based training.

Arapeta: | think training in the wdtplace is a lot more relevantol are doing the job,
you are training through tasks. Those two are sometimes the other way around | feel
| like the momentum that they buildptby the repetition, of doing the job. The learning
is a lot quicker because they get it three, four, five times in a row and they get it. And
then you can strt going into the nitty grittg of it instead of having to remind them of
the basics continually.

Matui: So it is constantlynanging from a busy workplaceeke it is very repetitive and

to get them to absorb the work as well is quite difficult sitting in a classroom and

trying to make it exciting and relevant for them as well and saying to thest this is

what you are going to encounter when you get into industry, but they are not in
AYRdAdzZGNE a2 (GKSe& OlyQiu S@Sy AYisa@hmefiS Al 0o
KFEFgS 02YS FTNRBY a0 KRliRef | meaR evgn@étting ofithéal isg K G A
their biggest task of the dayWhereas if they are actually employed to get to work

theyare getting some money for ith€y are much more motivated.

S (
l.j

Tipene: Well, teaching in the industry, you have all your raw material, everything there.
Yes. Althe raw materials are in the workplaceoM are training that person to produce

in that environment or in that particular place of woBwvery place you work is

different.l could be a wholesale [workplaa®]it could be a retail oné&o there is two
completely different things. You might have a mix of the t&%0.you have to train, you
have to fit into whatever that business is producing.

Again, the statements almveflect thentensecommitmentand affinityparticipants have

with industry The examfes above provide an indicationtbie dominance of workplace

based models of training on participantsd un

There was a need tmncentrate more on the theory aspects efttde when teaching at an
ITP. The number ofssessmentshich had to be completed by students alas an

important difference between workplace training and teaching at an ITP.

Matui: Well here we are trying to emulate that in the workshop and things but there is
a lot more theory and there seentslbe constant assessing going on with these unit
standards. | think the unit standards are great in some respects but in other ways they
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are very restrictive and there seems to be a lot of assessing to hit those markers on
every unit standard.

NS

Pita: lsupl2 &S A0 Qa (KS 062271 ©2N]l = ¢S R2 | €21
all hands on

Wiremu:L 1 Qa NBIFffe& (GKS 06221 62Nl Ly GKS g2NJ
complete the theory but here, we need to have the theory done and also the
assesments, unit standards and things.

There was alstess of a commercial driver for theaching studentas compared to the
imperatives of the workplac&he advantages of ejbb training were noted by several

participants

Hemi: | like it in the way thiateaching is a job. Whereas before, making money was
0KS 220X a2 AT @&2dz Oy FAG Ay | o0AG 2F GSI
they are not making any mongy

Hohepa: In teachingwhat | am doing is producing knowledge for people. Wheas
working in the workplace | was producing a product that had to make money or the
boss had to make money out of it. This way iskirag for the future, | guesdi IQ &

looking at passing the knowledge that | have gained and teaching that to younger
people so that they can use it in the future. The pressure to actually produce something
myself is not there as well so it is a different focus.

Ropata:L 0 ¢l a KIFENR G2 GNIXAY |yR L& GKSY® 2KS
paying them to train them. Herié® so much easier.

Tipene: It was a two sided thing cos | wanted to train them but | also wattiech to
be economically viabl&o the quicker you trained them, the more they would produce

Conceptions of teaching
All the participants were unable totaally state a model of teaching on which they based

their teaching practic&his is a phenomenon which is not limited to new teachers or trades
tutors Murray andMacdonald (1997) for instance, report how mastablishediniversity
lecturers rely on tkir tacit knowledge (g. common sense) and could not provide educational

theorybased explanations of their teaching practice.

This studyreveas many instances of adherermed reliance oa teaching model learnt by
practice andhoned bytrial and erro(Murray & MacDonald, 199;7Van Driel, Verloop, Van
Werven & Dekkers, 1997In order to understand in greater depthtdeeching and learning
perspectives of new tutqrsiterviewtranscript fragments westgudied anadtoded to the
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characteristics proposdy Prattet al.(2001) onateaching perspectives inventoijhese

perspectives areansmission, apprenticeship, developmental, nurturing and social reform

The three discourses which characterise teachetsh ar i s mat i c

crat speasdndr ef | oo gdukas 2006) was also usdchis approach wa

undetaken to try to understand the particip@mgpressions ofeaching and to find out if

there were commonalitiesn p a r tumderstgmding analpproaches to teaching

Each of theaboveteaching perspectives inventory itearsd characteristicglong with

several other distinct approaches to teaching and leanghgling cognitive apprenticeships

(Collins, Brown & Newman1989), adult learning (Knowles, 1984hd refletive teaching

(Schon, 1983are now repoddand discussed in this sectidrhese include:

1.

Transmissivapproaches to teaching and learnjReatt et al 2001).
Usingapprenticeship approaches modelgCollins et al., 1989; Pratt et al., 2001).

Replicaing authentic learning bysing situated learning_ave & Wenger, 1991

models.
Indications omurturing (Pratt et al., 2001).

Following adult learning principlegKnowles, 1984pmnd an awareness of individual

learning needs.

Developmentahspects to teaaty (Pratt et al., 2001)

. Evidence ofeflective practic§Schon, 1983)

Replication of workplacenvironmentd y usi ng bui | dfLawvg& of
Wenger,1991).

As discussedbovein the section ormotivation to enter into a teaching career, manghef

resear ch pa rransnmissign afrknowledféRratt etaal, 2001fpcus to their

teaching practicelhis approach could be explained by participantslerstanding of the

application of the skills and knowledge of the trade as equating tbility to practice as

competent trades people

Hohepa: | think over the need to pass on any knowledge that | had to people who
might find it useful.
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Matui:g I & GNI AYySR 06@& (K Shéle bagkgtourdKor riy®eachings | £ £ &
That knowledge thatvas given to me back then in the seventies | am just passing it

back on to the point where | have actually purchased the old textbooks and have used
GKSY +a Y& NBFSNBYyOS LRAyltua 06SOFdzaS.Al0 KI

Rawiri: Not assuch, | jushave a huge passion for [tradahd to me skill and

knowledge is power. And | want to get as much out of the textbook and my head into

0KS aidRSydaQ KSFR& FYyR GNB FyR 3IS0i | ONRA&:
What they gain a knowledge today will determine whigtintheir salary package ten

years from now.

A few participants revealed their teaching philosophigbeing akiro cognitive

apprenticeshigCollins et al, 1989)or anapprenticeship perspectiPratt et al., Q01) The

principles of cognitive apprenticeship models include encourdgiega c her s t o d6é make
thinking visible to studentsé, to provide sc

role models for learners.

Hemi: Having to break down, absdgly everything you do. So when ydaisomething

for so long, you take it for granted. You take all the steps for granted, and | learnt that

every single step is crucial and if you miss out one step when you are showing

somebody something then the & 2 tiget iy éhd resultyou have to have all the

ingredients before it work®oes that make sensétivas one thing | found really hard
whenlcameherd. & |y SEI YL ST K2g¢g (2 Odzi Ay | &aiN
know, | just do itSo | had todarn and from learning teaching those apprentices,
SOSNEGKAY3I KIFa G2 0S ONB{SY R2gy® . SOl dza S
know.

Ropata: L O2dzZ R &l & WY 2.yHepwouldjusthap meand] vodld R2 Q
show them practically and | wéil be talking abouét it the same time andhen as

time wenton, | would let them do a little bit and then a little bit more and a little bit

more till | was confident they could do the whole thing on their ¢l then | would

even get them a van. | wd send them to a one hour job and then | would see them
again within an hour. How did it go? No worries™ then | would send them away for
half a day and then | would send them away for a whole day and then the whole week
before | even saw therBut yai always had to constantly drive to their job and make
sure everything was OKhis went on for four or five years. The first six months to a
year, they will just shadow

Many of the participants place&snphasis othe precepts dituated learningLaveand
Wenger, 1991 In particular, these examples shamlingness toadapt teaching practice to

ensurehat offjob training replicatethe actual workplacenvironment
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Arana: So this year | brought in assignmentQ & f A 1S L I ofd(for®erdd KAy 3 ¢
processing)you are gonna have to produce a @\a report. | am teaching yowéd,

you are going to produce an Excel shé®sty have to go on the net and find statistics

andyou have to get them to do arxé&el table and a graph related to and ywill have

equations in the table.

Arapeta: | personally think that there could be a bit more practical and the learning
needs to be integrated more into the practical environment because there seems to be
this mental mind block when they walk into a classnoAw, can | do this, as opposed

to | am getting familiar in my[uniform] , | know a [tecbal term] and | know a

[method], oh | can see he going to ask me about [methaod]

Hohepa: Yes. We also put a glossary on ours as well. So they have a writingl jand
GKSe KIFIgS | 3JFft2aalNe (KFG dKS@ YI1So |
2dzNJ 3t 2aal NB odzi 62NRa GKFG ¢S dzy RSNA
Although here | try to integrate lots of learning in different ways rathan sit down

and go through the theory at the desk. Which | find, this age group find very hard to do.
| try to incorporate a lot of the theory into the practical stuff as wet@md teach it as

we move along.

Y O;
I YR

There were indications diie use othe nurturing (Pratt, et. al, 2001) aspect of teaching

Arana: And also having relatianwith each individual studensavell ItQ like what | do
with my students here, we have class rul&e teach with similar methods, Wi&e to
engage the studenthich is different to most of the other tutors. We can brainstorm
and bounce ideas off each other. Always looking for new resources for the students

Arapeta: Themain thing | learnt out of [tutor trainingourse] was to create a
comfortable environment and hanot taking squeegee balls and felts and chocolate
bars here. A welcoming environment to try to eliminate that whit¥e,are at scho@

Principles ofadult learning(Knowles 1984 and an awareness of timelividual learning
needf studentsvere ale found

Arapeta: So, | am from[country of birth], English is my second language and going
GKNRdzZAK aOK22f ¢la KFENR® L g2ddZ R aiad Ay |
language so | think that makes me relate a little bit more to people. | will gfige

aleyY R2y Q0O 62NNEB | 062dzi AdX R2y QU LI YAO AT
be a time in your career when they will click and if it is not with me in the classroom,
GKF1.82SRY Qi YSIy @2dz I NB K2LJSHer&dahereL i R2S
struggle with unit standards, cos untasdards is a hundred percent.&lVhow does

GKFGO 62Nl K L Y OSNIFAYyfte y2i | Kdzy RNBR LJX
I Kdzy RNBR LISNOSyido {2 0GKSe& | bifhead &dundf Al yi ¢
[concept], so what.

Hemi: Teaching of theory and practical. And being aware of who is in the class and
what people bring with them into the class. Their previous history, experience, life skills
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and things Using all theiexperiencepeope bring into the class. Using all that and
making kind of that group dynamic out of 80, [tutor training tutorhas made me
aware that people have different skills, different needs. And making sure that you
cater to the whole group. People at one emdigeople at the opposite.

Henare : What we used to do in the classroom was just reading out of books and

things like that and using the overhead projector. And it bores the hell out of them and

it bores the hell out of me! And | have seen whabthersection]does. They put their
sessions on to iphones and they start puttmgdia on to that about how to [trade skill]

and they also useovitube and they dowload thingsonto¥ dzli dz6 S® {2 GKI (G Qa

thought | would do, | have done some videos andny make slide shows with the
movies to play in class and things like that. Just to try and get the information across,
instead of being a visual or read write situatiit comes across as a videbey like
moving things and sound and that.

A developmetperspectivéPratt et.al, 2001 illustrated bythe following examples:

Hopepa:L G KAY]1 6S tSINYy (2 @FfdzS GKS {1ARA
biggest thing is for them to feel valued as whlibt exactly two people who are equal
but both on the same learning path, | just happen to have a bit more knowledge than
they have and accepting that they need to be taught in small bites rather than yelling
and screaming at them all the time.

Matui: Rather than someone saying you need to do this,and this, there is no exact

gl & 0SOldzaS SOSNEBO2ReQa aliAaffta GKIFIG GKS@& ¢

different and the dynamics of each group is diffégras well. ¥u know, they will react
differently to your teaching and same as words, yout @xactly the same and you get
a different reaction from them, so you have to respond to the class.

Rawiri: You have got 8ch a diverse group of peopleugot people who are very, very
academic, you have got people who struggle with spelling theirramme sort of thing.
People who are a little older than myself and at the moment | have got someone with
a Masters in teaching degreehweh | think, when | first read that, | thought it would
really influence my teaching but | realise thami really thee to talk about doing

a2YSUKAY3 L NBFHffe t20S3s a2 L ¢glayQia G222 -
who shewas and she kind of backed dff. YSIy A0 R2SayQd YI GddSNE

about an area, my industry

Several participants providedamples of how thegeflected on their teachin@Gchon, 1983

Zukas, 200pbto improve learning opportunities for their students.

Rawiri: And some days it works really, really well and other days, you walk in and you
know that they are not gettingitandif KS& | NB y20 GKSy AlQa
In the past, | have taught a whole theory lesson and the next day | haaagiet it

FAFAY FyR 2dzad OKFyYy3aSR Yeé | LIWINRI OKXZ 6SO
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content could have been too-depth,maybe too light or the way in which | when
about teaching it.

Hohepa: Not so much laid back but | find that people who are laughing and happy
learn better that people who are sad and worried. So | try to use humour as much as |
Ol yo ! yR U Kdsiverdibedausel yp2still®iéed s be in charge but allow
them to be their own expressions, so that they can express themselves.admasiou
have to set the boundaries quite quickly so that they know that they are not to go over
those boundaries. Som#tiS & G KF G Qa KI NR

The need t@stablisha classroon environment based on teamwuarks described by several
of the participants. Again this was for many of the participants, an effort at providing
opportunities for situated learning (Lave & Wenger, 1991)tarreplicate workplace
practices within aITP learning and teaching environmefih element of viewing teaching

practice as a craft and the teacher as a craftsperson (Zukas, 2006) is also evident.

Arana: Oh, trial and error in the classroom but alsorfgesports captain, sports coach,

you learnt the leadership techniqudse leadership technique | found that works the
most is you earn #respect of your team arehrning the respect of the students.

That way | am playing by the same rules and | have dto\nd the students respect

me for that. You know, | think respect is a big thing, a huge tRisgentially if they

realise that they respect you, then they will have to show you respect and sit down and
learn.

Arapeta: | do try very much, from the fening to create a team environment and

refer to them, in theory, as my team, as opposed to you, number one or number two or
whateve their name So we are a teanwe are letting each other down, for example,

the other day, a girl had a funeral to go tacashe texted me, sorto let you down on

[training session] give everybody a headp for [training session) 2 Y A AKG ® /[ | y Qi
to catch up. And that shows that there is a little bit of accountability created, so | try to

do that a lot

Hemi: Oh yeahif you talk about group dynamics. And how to set it up. Cos you

aK2dz Ry Qi KI @S G2 3S0O Ayid2 arddz dAz2ya 6KSI
| think that if they make their own rules and OK, they make their own penalties in a

way. Well | have tm, like when they have said, @not be late and they make their

Of ' a3a 3JdzARStAYySaod 2Stf &2dz2WNB 3I2Ay3 (2 o685
one, if they are late, they have to do ten press ups in front of the class. And then one

class, wagot a jug and tea and coffee organised and | said, we start at eight thirty, so

if you come in before eight thirty you can make yourself some tea and coffee. Eight

thirty five we turn the jug offSo or course they are all getting there at twenty five past

eight making cups of tea. That was brilliant. They were all turning up on time without
realising it.
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Discussion of teaching in an ITP

Several participantseemed to findhis question difficult to answer. Thisperhapsan
indication ofa shift fromworkplace moels of training, as not yeiccurring Many of the
examples presented in this sectiemolve around the effortsy tutors to replicate the
workplace environment withinmeoff-job training environmenirhe najority of the
participants aréeachingstudents engaged in ptiede trainingTherefore, the participants
areattempting to creatanenvironment of practice whicls to prepare thestudents for the
reality of workplace applicatiotHowever, several participants were frustrated by their
inability to duplicate the workplace environment withireir teachingThis perhaps reveal
an attractiorto the ways of learning and knowing which are familiar topaeicipantst
also suggestsome lack of understanding of the pedagogical methodologssghle in
providing pretrade vocational learners with situated learning experiences.

Coupled with the deep attachment to the perceived advantages of workplace based learning
was the acceptance of the need to replicate training in the workBldet (2006) has

written extensively about the workplace imposed curriculum which is not always covert,
workercentred (Billett, 2001) or democratically dispersedssithe workforce (Billett,

200)). The replication of workplace practices at ITPs preparegstador rebties of the
workplace In particular, it prepares them to be recipients of established workplace practice in
order to hasten the process of enculturation to established workplace norms and customs.
This is a laudable objective which needbéoperhaps tempered by appreciation of the

humanistic and critidapproachegSimons, Harris & Smith, 2006pr adult education.

Identity formation as trades tutors
In this section, the perspectives of new trades tutokscatioral identity is reportedThese

include:
e Indicatiors of attachment to vocational identity as a trades person
¢ Reluctance to diselage with trades person identity.

e Immediate commuties of practice which suppdtie continuace of vocational

identity as trades people

e Limited idertification with becoming a teacher
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Indication of attachment to vocational identity as a trades person
Ten of the participants indicatel@epattachments to their identities as trades persons

Arana:L G KAY1l L FY 620K 06SOI dear&llyLAndingédtd o6S 2
maintain my integrity in having student respect by still being an [occupation]. So as far

as work goes, | am a tutor but | still need that recognition as [occupalite]thing is

they still [complete trade skill] say, they stidled someone to instruct them how to

[complete trade skill]l got to still be a [occupation].

Arapeta: | love [trade occupation], | live for [trade] but | must admit | enjoy as much
0KS YSY(i2NAYy3 aARBSomethimgllde@dak I G RARAXE IKG Q4 Ak
for me. [trade] is not a job.
Although many of the participants did not express directly their intense reliance on their
vocational identity as trades pdepthe many vignettes reportadthe previous twdroad
themes (on motivatioto enter into teaching and conceptions of teaching and leaaisug)
provide support for the depth of identification with a trades occupation over and above other
means of selfdentification.

Reluctance to disengage with trades person identity

Therdore, therewas reluctance to accept an identity as a teacher
Rawiri: lamr2 & &2 F20dzaSR 2y 0SAy3 | {GHWOHKSNIT L
G2 0SS w200dzLI GA2y 6 GKIGO KIFLIWISya G2 GSIFOKod
that just happenstal S OK @i NI} RS6® {2 L R2yQu 1y2é AT
seventeen years of being locked away in a [workplace], [ockupay I £ G &16= L |
want to lose that. To my studethatQ & ¢ K |1 &m a[oc¢upaiion] that happens to

be standing in fronof this class teaching them aboutwhat f 2 3S® ! yR L R2Yy!
lose that.

There is a clear impressiexpressedymany participantsowardsretention oftheir
vocaional identity as this providaeemwith credibility as subject matter experfher roles
as trades tutors also encourage and retr@dnaintenance of industry networks &md

retaining and improving current knowledge and skill in their specialiss.area

Immediate communi ties of practice which support the continuance of
vocational id entity as a trades person

Establishmeninto an established community of practice was ohallenge encountered by
many of the participants.
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Arapeta: When | first got here, there were people who had been,lyene know the
junior of the three had been hefor fifteen years. They were very set in their ways for
good and bad reasons, just institutionalised and lots of structure, frustrated, so they
got very used to being we you know. So | just bull dazthrough myself, because
thatistheway lam.But O2dz R aSS3> &2dz {y26> KSNB
A32yyl KI@S SAIKGSSY FyR KSy GKSe& | NB
you. They were really yotr-you know. But | was Ok with that. | say other tutors
coming in who were lessreetwise that were quite intimidated by that, you know. And
L F2dzyR YeaStF G Fy SFENIeé adl3aS YSYy(i2NRy:
it, which you do.

R o
N N
O
IS

Attitudes which includedeluctance by the established community of practice to change were

noticed ad commented on.

Henare:L R2y QiU 1y26 K2g L O2dzdZ R AYLINR@S (KSY
department needs to change to improve thehhey changed all the unit standards in

the preapprenticeship course. Meant to be like a project based learAing.we have
assimilated some similar units into like a module or a project but by day one | thought

that project based learning was to try and do a specific project in the workshop where

all those units were applicable to but really we are just teactiegitindividually still.

l YR GKS& R2yQi gtyld G2 OKIFIy3aSs FyR a0l NBR
change all the time. | am sick of sitting still and seeing the same old thing. Like | am
extremely bored in this job alreadyneed things to dnge all the time. But as soon as

L OKIy3aS A2YSUKAWAEGKAYS>ILL OV eBmeBi&E NESY S
and things like that. And there are meetings about how to do it and that. | just like to
OKIFy3aS a2YSUiKAY3 I YR oankking ik this pladeRFildit @ G2 2 |
frustrating.

Maaka: And yet | found that, the tutors before me were, especially the older tutors
1SLIzE &2dz 1y262 GKS (0SFOKAY3I [FARa I NB Tl Al
times.

Pita: | think itQ & g@inird those toold think it comes back to experience. The one
thing | notice is some of the more experienced tutors, are almost, they hardly care
about itanyway. You know what | meartight sound cynical bilgometimes you
get that feelingthat the2 R 2 y care. Ny aretnot willing .té&vho cares? Fat
type of attitude.

The attitudes to teaching encountered by the participants reflect their impressions of the
community of practices prevalent in their teaching sectidngluctance to changeaching
methodology amongst the established mesbéthe teaching sections may also mikea it

is also difficult for the newest mdyar of the community of practidce effect change
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Some identification with becoming a teacher
Only two participarg hal started to identify with becoming a teach&wth Hemi and Maaka

are comparatively younger participartemi is the youngesif all the research participants

and Maaka is in his mithirties

Hemi: It was good. It was actually quite scary and thisamg to sound stupid. But
that is when | realised teaching is another tradibe job is teaching it just happens to
be [trade skill] That | suppose is obvious but all the things around how péeqoie
that was brilliant.

Maaka: | consider myself asraore a teacher than | do [occupation]. Ar, it would have
been. It was fairly early in the piece, because | started realising these things fit me.
For both of these two participants, there wahangen how ITP students are perceived
whencompared to ggrentices being trained in the workplace.
Maaka: ¢ KI G Q& I O daME néw, ljfidd3 BalieArdrg responsibility and
whereas before you could say they were work colleagues, equals and even though they
are. And now | see that | have quite a lotrofuence on the young fellas. They look up
to you a lot more. With that tutor role, you have to be careful what you say, how you
respond to them. Yeah, a lot more responsibility.
For Hemi, a change in focus for his teaching from his trade toripevemaet of the literacy
skills of his students indicates his transition from teaching his trade to using the trade to

enhance studentsdé | earning skills.

Hemi: Encouraging them to writéVhich is an exercise [tutor Hemi defersdoks
where he gives them a ndieok which we disguise as actually arjwal and everyday,
they writesomething that they have learnt, or something they have found haxd or
we avoid feelings and things like that.

And also encouraging them to get out in front of a board early on.sSonaking it,

without them being aware, they are standing in front of a whole class, drawing on the

board or writing something on the board. Making it safe and comfortable about that.
For both of these Oyounger 6 psarteadheasweleasd s ,
trades tutor ardescribed as a natural progression in their current roles as tradesAp#ots
from age, &ctors whicharecommon between both Hemi and Maakatheir professional

development profileandtheir smallcommunties of practice.

27

t



Onehad completegrofessional developmeimt embedding literacy programmesiile the
other had almost completed his tutor training certificaterefore both had the opportunity
to learn and apply teaching strategies which woakkhcreased their confidenead
emerging acceptance of their roles as teachers.

Both the participants worked in sections which had only one other Tiitisrmay mean that
they have had to initiate contact and maintain regular contact with other tuttierin o
sectionsThesmallness of the sectioimswhich these two new tutors worked also means that
t he sectiityofpractice s omhmunmpered by the dynamics of team decision making

Possibilities for change in teaching practinay then beasier tanitiate and continue.

Discussion on identity as trades tutors

In this study, the intemsattachment of trades tutavgth their vocational identity is

evidenced throughout the interview transcripts presented in this.répudral recent
Australianstudies (Chappell, 199%®almieri, 2004; Robertson, 2008lsosupportthe

concept odistinct vocational identities of TAFE teackefhese also detailr@luctance to
relinquish aspects of trades vocational identity to adopt the complementary or synergistic
identity of trades teachd-or example, Haycock and Kel{f2009 report on the trades tutors

in theirstudy asunwilling to acknowledge identities as teachers along thdir trades

vocational identity despite teaching for over ten years in the TARBrsec

Teaching as learning (Lave, 1996) and learning as becoming (Hodkinson, Biesta & James,
2008)involve changes brought about by new learning or modification of existing learning in
how individuals perceive the world and create their identities. Vaatidentity is but one

of the many identities which individuals develop as they proceed through their life course
(Skorikov & Vondracek, 1998).

Manathunga (2007) describes the adoption of identity of an academic in a university as a
process of boundaryassing. She desbes the process as simitarthe adaptations required
of emigrants to another country which has different cultural and social pragtideginition

of boundary is provided by Jones (2007) as

~

A i nterfaces, c| eaaessofidiffereantdownerghiplorsimaesed ardasof we e n

context and can be seen in different contexgsprofessional, geographical, political,
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philosophical and visual or graphhe concept of boundary can be seen as relevant to and

therefore addressed by vdrie e s of di sci pl(pi3des and professi

In a United Kingdom Furtherdtication context, Finlay (2008) uses the concept of boundary
crossing to ex@lin the learning undertaken by FurtheluEation tutors to develop

themselves within an acadermontet. Identity learning foteaches involves learnindby

making meaning and sense out of experiences, some of which may involve boundary crossing
between identities (Giesel & Meijers, 200%his study examines the strength of vocational
identity the reseah participants have as trades people and traces several examples of
resistance or acceptance of boundary crossing towards becoming an educator.

Theparticipants in this study displayed strong affiliation atehtificationwith their craft or
trade Seveal reasons could be postulated on why trades tatdribit such intense
associations with their vocational identities.
These could he
1. Poor school academic performanicdlowed bygood or excellent attainmeduring
and afterapprenticeship
2. Thelong perod of timerequiredto build a connectiowith and expertise ithe trade.
3. Attainment of a rewarding carear the trades both from extrinsic and intrinsic
perspectives.
4. Being at thecentreand enpyinginsider statusnthart r ades 6 communi ty o

5. Recognition by othersf theirexpertise in the trade

Each of the above is now discussed in greater detail.

Althoughalluded to byseveral interview statementsyor school or prearade experiences
followed by recognitioy industry, peers and famibf attainment within industry provided
many of the participants in this study with affirmation of their-sedfth.

In the example beloyattainment in the trade hadovided a large amount of personal
satisfaction and rewatd the participantTo be offeed a job at his alumms a culmination of

his achievements within his trade

ArapetaY LG Qa &GN} YHPEYR &l &l GNIGRYRRORG Y& G dzi 2 NJ
FYy@iKAY3IQ YR ¢Sttt L Llzi Yeé [participadQaande]l y R KS
@2dz R2y Qi 1y26 lyeiKAy3a IyR gAff YySOSNI {y26C
before | had even started, someone telling me, you are no good. And | look back no@& and it
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interesting how | have chosen to tatgpath practically and | as offereda job last year to
teach at [the ITP tutor trained agnd for me that was a real strike badkou know, | really
felt, even though my wife anidhad decided to leave [city where ITP is situateffitlike
ringing this guyup to say, | just anted to letyou know, they have offered me a lecturing
position and but anyway | have gotta to go. Click.

Thelong period of time associated with the trggevides individuals wittplentiful
opportunities to engage and develop strong affinities witleultaral and epistemological
foundations of the trade/craft industriés theprevioussection on motivation to enter into
teaching(pages 13 to 14kight of the participants cited lifestyle reasons for accepting a
teaching position at an ITRIany of he lifestyle decisions were based on dissatisfaction with
the long hours of work and continual demands placed oiyféaaraccommodatérades based
occupatioml workload expectation®awiri, who statedhis unwillingness to forego his trades
occupation idetity (page 25)is one example of a participant who has put effort and
commitment into his occupation.

Rawiri: Yes, | have bednccupational taskfixteen, seventeen years

In addition, there has beaninvestment in time to complete trades quadifions and attain

recognition of trade skills.

Henare: Been gdoccupationjfor about nine years. And | done two trades, so | have

been studying for almost seven years.
Prior to entry into teaching, athe participantsvere engaged in positions of respibilgy at
their workplacesind hadattained a rewarding careeAlmost half of the participants weag
some time in their career semployed and had owned and managed theirlmygmesses
Three of theparticipants had attained positions of high resality in the workplace as
project manager and as executive chéfas for these participants, an apprenticeship had
provided the affordances to accomplish career gaalsgevestatus in society and maximise
lifestyle and leisure opportunities

With their vocational identities, participants were part of established tcadesunities of
practicesand were considered to besiders They were often recognised by their industry as
epitomising model practitioners of the tradeansition from the inner aile to being on the

periphery of the ITP community of practice requires readjusttoemtw organisational
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practiceslearning new cultural vernacular atiet adoption of new ways dbing, thinking
and béng (Blaka & Filstad, 2007)

Ropata: | have neveworked in such a big outfit before. It was hard being self
employed and coming back on wages

As reported in the first section of this report, on the motivation to enter into teaching, several
partidt pants were O6shoul der positprpas dttades tutoriatthe i t ed t

ITP. Therefore, there wagcognition by others of expertise in the trade
Several reported on being asked to assist imtdlustry based technical issues

Henare: Also | been getting a lot ffrade occupationpnd apprenices ring me up at

work, cos they have problems cos | am quite knowledgeable about the technical stuff.

So, | suppose@® possibly where it all started and with having the knowledge base.
In addition, me of the participants was the coach of an appreepécticipating in the World
Youth Skills tallenge He was also invitetb write the competition practical criteria and the
judging sheets for the New Zealand national finals of the compefitios is recognition

from his peers of his skill and expedias a trades person.

Support for new tutors

The previous sections this report have focusedonn di vi dual participants
other important contributor to identity formation is the social milieu in which identity

formation occurslin this section, one facet of the soaaltural environment, the workplace,

which informsand influencesocational identity formation is discussed.

Professional identity formation requires an understanding of the values whicdhwtento
identity, thelocation/contextin which the identity transformatiarccursandthetype of role

in which the identity i¢o be enacted (Briggs, 2000ne of the important transitions for
newcomers into an existing community of practice (Wenger, 1998) is to establish for
themséves, a sense of belongingness (Léudhes, Lathlean, Higgins, & Mcmillan, 2009)
to the communityWhen a newcomer has determined a degree of belongingness, identity
formation in the workplace (Billett & Somerville, 2004; Billett & Pavlova, 20P&nwck &

Somerville, 2006) is enhanced

Identity formation in newcomers to the workplace is still contingent on individual agency and
workplace organisational support (Blaka & Filstad, 206@ytors that most sustain teaclders
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commitment to their wdk include being able to share apobvide support to their colleagues,
receiving positive feedback from their colleagues and having shared educatloaalwigh
the organisatiom which they work Yah&santanen, Hokka, Etelapelto, RaBkuitonen and
Littleton , 2008) Therefore, it is important to assess the support factors provided to new

tutors as they begin teaching at an ITP.

In this studymany new trades tutors did not receive adequate support in their first years of

teaching at an ITP.

Arapeta: | S NJcfass, gbod luck, in six months we know if this is your future. And |
have always said, well, what of the client? How many more guinea pigs do we trial
before we get quality learning, you know. And | will be perfectly honest, | am the first
to admit that there will be theory sessions where | am not as structured as | should be
and | have been given no support.

However,atleast half of the tutors received sofoem of assistance from heads of school,

programme leaders, staff developers, mentors and otbes.tu

Arana: Yes. [another new tutor] and the reason being we started at the same time and
we have been helping out each other. The other thing too isfoew] and | are very
similar. We teach with similar methods, we like to engage the shidwhich is

different to most of the other tutors. We can brainstorm and bounce ideas off each
other. Always looking for new resources for the students.

Hemi: | spend a bit of time observing [tutor] and talking to [tuboditeracy cluste
runningideas pastim. Borrowing his ideas and making them my own. Yeah. [tator
literacy clustefis really the only one that comes to mind

Matui: My immediate line manager and he has been teaching here for a long time and

| think he did a teaching degree at one of thealouniversities and also [tutor] who is

GKS I OFRSYAO YIyl 3SNW® { KSmithe ®&diredb®d NE KSt |
with the course material and what needs to be taught and so on.

Tane: Sometimes, like | have had [staff developer] come in andrebsne a couple of
times and one of our other tutors, [head of school], he has observed me teaching a
coupleof times and done observations, which is goaoodto have feedback from
other peers. But | think it is quite nice to have someone else, fromoenef your

area observe and just see exactly how you are doing, rathergéars. | think they

may not be as honest as somebody who is totally out of the area.

Tipene: Yes. [senior tutor] was or has been and still is very good. But we are the same,
we come under [former tutor who is a mentor], so we had a really excellent role model
in that. | have known [mentor] for many years. [senior tutor] had known him for

twenty years and had the pleasure of working with that guy the whole time. Yes he

32



was an exellent mentor, teacher, very patient and very, what would you call it, very
gracious and patient.

Much of the support offered was at the very

Maaka: Yes. $enior tutor], he sort of took enthrough the proces$fiow to start up a
O2YLJzi SNE K2g (G2 t23Ayd |1 SQa Gl 1Sy YS (KNI
teaching. A day in class and half a day in practical. And anything | have had a question

on, | could go to him and ask him how he dogsit R y 2 g Lr&déwnithé gacke S |

L QY diagioh ryfy own two feet andoing really well

Rawiri: So early on in the piece, when | first started, | actually got [senior tutor] in to sit
in on a lot of my classes. And | chose lessons | knew | was going to struggledwith an
maybe my knowledge base was not as high as | would have liked, so maybe put myself
in acritical position and ask [senior tutad be critical. Cos that was the only way |

could develop.

The aboverignettes provide indication @ireferencefor learnirg the skills and strategies of
teachingrom a mentor or similasupporterThis could be explained by participait

familiarity with the apprenticespimodel of workplace learning. The communities of practice
trades tutors belong to within their schoolaynalso enaurage the adoption of a

mentorapprentice relationship between new and experienced tutors.

Discussion on support of new tutors

The average time provided to new tutors for support in their teaching actiagissported in

the questionnaired self-estimatedn hourswas very low The majority of the participants
reported in the questionnaire that their support in their section equalled zero hours of weekly
support. The interview excerptgrovide evidence of support offered to and utilisgd b
participantsHowever, many of the reported supjpactivities were not cigoing and were
generallyinitiated and/oelicited by the participantsather than planned and structutsd

their institutions Another important point to note is the reliancenainy of the participants

on support outside their own trades sectidien the support was provided within the school,

it was usually from the head of school or programme leader. This support was usually
provided at the veryryn®gachingianddid mmfnecpsaarily i ci pan

continue beyond the initial orientation period.

Perspectives on tutor/ teacher training courses at ITPs
One of theobjectives of this research was to collect suggestions from b&ggnnades tutors

on how tutortraining courses could be improved at their respective.ITRgperspectives on
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initial tutor / teacher training courses which participants attended and some have completed

include
e Valuingtutor trainingcourses.
¢ Lowering the igh workloadfor the completia of tutor training courses
e Integration of assessments into actual work completed in own teaching areas

e Course content suggestions includisss management, psychology of teaching,
academigcreading, computer skills as a pexjuiste anddifferent eledes for trade

tutors
e The need to providergater relevancef course conterb trades tutors

The impessions of the participants wedited on their perspectives tie initial tutor

training courses which most parpants were working through asdme have completed.

These have been collated to provide suggestions for the improvement of initial tutor training
courses offered at various ITPs to their staff as professional developtaagit (2006) and

Viskovic (2009) provide many suggestions on howprovide tertiary teachers with -@oing

devel opment as teachers. These papers were d

suggestions witlgoodpractice recommendations.

Value in completing tutor training  courses
All the participants derived learniragpout teaching by attending and completing tutor

training courses

Hohepa: | stopped formally learning when | left high school oemftfinished my
apprenticeshipL RARY QU R2 |ye Y2NB FT2N¥YIf €SIENYyAyY
course. | feltt was quite strange to do thigutor training] course because there was

no real exam and it was more like a discussion group, then actually learning things
although you d learn a lot of thingslt gave me some strategies and some tools that |
could usen my teaching. Just breaking things down into smaller pieces, making sure
you went from one step to the next in a logical manner and knowing why and how you
did that rather than just doing it instinctively. That was quite good. And we did Treaty
of Waitargi and that taugl me a lot of things in the pashat | should have known. It

is a little bit of a pet for me now, you know. There was some good bits in there as well
but it seemed to be more laid back sort of a course really

Maaka: Helpful in making yotealise, you know, about human rights issulnclusive
teaching. | am Okjou are OK stance. Not putting people down. Just thsieet for
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autonomous learning.fie aim is to have them learning on their own so that you are
the guide on the side sort dfihg. So | likeotkeep these things at the forefront of the
mind. So those sorts of things were very good reminders

Matui: | think being a reflective practitioner, to me it was the most important thing
that, at the end of the day, just sit down and tkiabout how you could actually
improve what you have done and for the next time that you teach that or for
tomorrow and how can you manage the classroom better so | think having that idea
and applying it is probably the best idea that they have given me

Wiremu: They gave me different ideas about htasteach, how people had different
learning styles and things like that. Every person is different.

Need to lower the workload involved in completing initial tutor training
courses

The workload involved in copleting tutor training courses was mentioned by over half of
the tutors interviewed as barriers towards their completion of the course requirements. The
workload issue was perhaps increalsgshew tutors having to complete a large amount of
learning not oly aboutteaching but also in relation to settlimgo a new workplace with a

very different and unfamiliar work and organisational culture.

Maaka: We are here for the studeni, K § Qa (G KS dzf GAYFGS FAYD ¢F
course needstobe flexibleem®@ K (G2 o0SYySTFAG (GKS &addzRSyidas
was spending a lot of time (what little time we have) trying to complete my [tutor

training] assignments or just getting my head around the requirements or online

courses. Thisme could have been ad moreefficiently for the benefit of the students

and myself as a tutorComputer training is not part of [teacher training] but have

found it very beneficial to the learning process In the class. | had to learn this skill with

little outside help.

This is where | think [tutor training] swallows a bit too much time whereas we need to
be focusing on their programmes. | think too, like | would say, | have just learnt about
computers, that is the teaching that | have undertaken to better prepare myselfeo
sttRSy G a odzi | f adsbkeFrdlNkhowKS a (i dzRSy(aQ

Pita: So | think it is just giving new tutors more tools to help them and | struggled last
year cos | was the only [trade] tutor here and | was doing modules one and two and |
was very, very new tthe systems here and | was also doing all these [tutor training]
courses, having to use my nights and also teaching a new prograAmdehere was

not enough tine and | really should have spanore time looking at the best way
forward you know, helping yself.

A

b2 b2 o6dzi 2dzAald GKS (GAYS IyR NBazdaNDOSasz L
resources put into new tutors.
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Ropata: Oh yeah. It would be better if we did two months of [tutor training] courses
before we started working here. Not work and thenrstioing [tutor training] courses.
l' YR (KSy @&2dz 3S0 42 o0dzaéd |G 62N]z @&2dz Ol y«

Integration of assessments into actual work completed in own teaching
areas

Several suggestions were put forward to improve the workload i fgskitial tutor

training coursesThese include:

Maaka:, you are spending a lot of time working on these projects for [tutor training]
whereas | feel if you put the time into my own course curriculum, to set it up, | would
be better prepared for studés

It has allowed me to do that, but modelled in with that would be, you know, in with
what youwere developing for the courseolycould integrate it into there, rather than
just making one whole course on includiraching, yolknow, it should be somkeing

to do with your class and then modelling it into something for them, rather than just
an assignment on inclusive teaching.

The integration of tutor training assessments into the actual work completed by new tutors
may be difficult to implement at s@TPs and witin some teaching contextdowever, this
is one aspect which may assist in lowering the workload requirements involved in completing

initial tutor training courses offered at various ITPs.

Course content suggestions
Suggestions to improvemieof initial tutor training courses include the following:

1. Providingskills to teach adolescent studentish less emphasis on adult teaching

strategies
2. Introducing ICT skillsat an early stage of initial tutor appointment
3. Includeinformationor sessiosaon thepsychology of learning
4. Providingmentors
5. Structuring tutor training courses so that theyraoee relevant for trades tutars

6. Supporting the development of trades tutors towards engagemeiatcattbmic

reading
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A difference between the focusautult learning principlesand theactual student profilesf
trades tutorsequires some recognitioBeveral participants were interestedeiarning

strategies to deal with disenfranchisedlemotivated studentand adolescent students

Arana: Yeah[teaching training courses focus on adult teaching, as | said before, our
student<rofile is under twenty, young males which is a different group of people
compared to whafteaching trainingffocuses onThey behave differently, they see
polytech. as a extension of higbchool and behave accordinglyhieh takes a long
time to iron out.

Managing conflict situations, motivation, motivating students. The problem with the Y
I3SYSNI GA2Yy Aada GKS& R2y Qi .Cdmplitkulaiyk S& R2y Qi
enjoying my class this year and as bad as it sounds, and | am happy for you to keep it

in, | have got a lobf international studentsl. have @t Chinese, | have got Indials

Afghani and they are all motivated. The kiwis, not so motivated and | thiskaal sad.

Ropata:¢ KS oA 33ASad GKAy3d L KIFI@S GNRdzotS 6AGK
anything, 2dz OF y Qi 3IAGS GKSY | 1AO01 Ay GKS | NA!
¢tKSNBEQa y2i YdzOK @&2dz Oy R2®d L YWWMWgEZ &l & i

Only two of the participants indicatestryinto teaching at their ITPs with sufficiel@T
skillsto cope with ITP administrative requiremerfisr most of the participantsjuch time
had to be committed to learning and practice relate@Toskills.

Henare: Probably need more experience with. Like | am not very good with computers

and things like thatl have had no computer training or anything. Like the first day |

started working here, they basically went through a computer courggiide us on

how to use the plytech systems, like [student management system] and all that, |

R2yQl (1y2¢ AT €2dz KIS 320 GKIG FYR L yS@!
better stuff would have beenmow to use a word programme, word documents and

actudly make my own resources and stuff. | have sort of had to learn on my own and

Fa]1 LIS2LX ST 20KSNJ LIS2LX S R2y Qi KIFI@S GAYS |
learnt a lot on using computers but it has taken a lot of time than it probably should

have

Maaka:, Saz L GKFGQa Fy20KSNJ G§KAy3Inthe OFYS KS
computer onTwo years down the track | am astounded at my computer literacy skills

now. But it was more of a learn by yours€&lbrtunately | have had some good projects

where | had wanted to and | have had passion to motivate me into learning more

about the computer.

Tane:L R2 FTAYR 42YS 2F (KS widzi2NJ GNIAYyAy3As
practical stuff. Um as a trades person, | would liked, like | amamopuater literate, so

all my computer skills are self taught and of course, even in industry everyone uses like
[pre-programmed hardware], so everything is basically programmed & & 2dz R2y Qi
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really have tothink, 2 dz 2dzad R2 ¢ KI ( sadvdl.diomywaySof 42 R2 |
thinking is that | would have liked to have had a lot more computer skills initially. Um

you know, as far as spreadsheets for recording results, powerpoints, how to use you
overheads and data projectors

Along with the workload issudescribed in the sukection on high workload, many of the
participants had to put energy and time intesigjpling their ICT skills and knowledg&lany
grasped the possibilities provided to improve learning for their students by utilising ICT in
theirteaching However, many had tearn how to use ICT in the administrative aspects of
their teaching roles beforea could utilise their newCT skills to improve their teaching

resources and teaching methodology.

Several participants indicated interestoing more work ominderstanding the learning

procesdn order to improve on their teaching practice

Hohepa: | think the psychology of teaching needs to be pushed more in those courses.

¢ KSNBQa | £ 204 Ay ushikg bitins ith SthifBsQhen meetsftie i Y 2 NB
SeSo 2KSy @2dz FANRG O02YS Ayid2 GSIOKAy3dx @&;
SEFOGtfe (GKS alyYSs AiGQa 2daAaldG FAYRAYy3I sKAOK
pull out more. Or reading th&igns about who you can have tkiad of joke with or

this person needs this kind of learning.

Pita: Yes, that is probably the biggest, student motivation, that type of thing. As | was

saying | was havinglbad day.i Qa | ff o6SOl dzaS GKS aiddzZRSyida
about me findingout the keynotes and the buttons to press. One can speak to the

students on something, two minutes later they are back doing the same thing.

Tane:Maybe dealing with difficult students and that sort of thing. Like last year we
had a real bad class. Anthink that if | had struck that in my first year in 2007 | would
have pulled the pin. | honestly had it.

One participant riged the suggestion for the opportunity to be provided with some form of
mentorshipvhich was situated outside of his own instititeole model from another field

was also proposed.

Tane: Makes it very hard, maybe more practical sort of experiekizsge the

opportunity to go to other institutes or other areas and look at people who are

teaching in your field and observe them temchrather than just your peers.

And even on thffirst tutor training] course, it will be nice to be paired up with

somebody, to use as that role model and being in there and observe. Whereas you are
not, you are chucked into the deep end.
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Greater relevaceof the initial tutor training curriculum tthe needs of beginning trades
tutorswas mentioed by several of the participants. They perceived a difference between
teaching in the trades area and teaching in other ITP programmhegs was a need to
hamess thexgeriences trades tutors bring ingaching and to assist tutors in honing the

skills and knowledge pertinent to trades teaching

Maaka: L R2y Qi GKAY1l | 2y SUnd hwioBdetmbré fbcuded f A & |
on howit is going to benef the course and the students. Not just for the sake of
knowledge.

Pita: Yeah, | am beginning module three & four now, intermediate and it hardly seems
relevant now for me or in the classroom or workshop. Really there is no bedging, it
not really goingo help. So obviously, looking at it and trying to take something out of
it. So far, not much.

Yes. Whereas module one, | think was very practical #miokl there needs todomuch
more of that, much more hands on. Andihththe direction that [tutor taining tutor]

had, he was a secondary school teacher, was a tutor and a teacher here, he was very
much a mentor. And | think just having contact with that type of experience is more
beneficial then learningbout other things[Online learning managementstem]

might be helpindo other lines but not my line.

There might also be a needstapport trades tutors in learning the skills required to read and
evaluateacademictextHaycock and Kelly (2009) wuse the t
| a n g u al@)eo@xplaipone of the processes whighelpful in engaging trades tutors

towards becomingnore reflective teacher$his proces$elps to unpack the theories and

academic undeinnings of teaching practice anthke them more accessible and relevant to

trades tutors

Tipene: | think so because, all of us can understand what is going on and come to grips
GAOK AGd .dzi FNRY | (GNIRSavYSyQa LRAYyU 2F
are doing readings and things like that from some of these acadentio have put all

of this information into their books and all that sort of thing abgq[ieaching topic]

for example.

We know how tdeach and we know what to do. &\are curriculum based, like

anybody else, | guess, but we are more practical, sortrmdiran people so we need to

think about that. See right now | am looking at all the [teaching topic] there is and

going through all the different books and things like that but you can see a whole lot

and there will be one gem in the statement. So thahésgem | am trying to decipher.

And | will highlight that gem and | will know exactly what they are talking about

without going to great big wide circlesto getto{it2 Ay GKIF &G NBaLISOdz L
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Fyeo2Re SfasSQa LAY (butddo nedd i deZiphér it, @sHiké, itslzy’ R S NZ
not a language | am familiar with.

Discussion on suggestions for improvement of tutor training courses for
trades tutors at ITPs

All the participants acknowledged the usefulness of initial tutor training eeumsparticular,
the courses provided opportunities to network with other newstugain confidence in their

teachingole and prowded strategies to cope withitial teaching experiences.

There is a aed for greater conneloetween trades aratiult learning This aspect islso
explored by Viskovic (2006 & 2009), Haigh (2006) and Knight (208@}.beginning trades
tutors, he cultural capitalheybring with them into a teaching roégenot aligned with the
scholarship of teaching expectatiorgured (Leibowitz, 2009) withitthe current ITP
organisation contextSuggestioaon how to better utilise the skills and knowledge trades
tutors bring with them into ITPs mesentedbelowin the discussion on the overall findings
of this study.

Limitation s of this research

This study is based on the perspectives of a small number of trades based tutors working in
the ITP sector in New Zealandls such, the small numbers of research participants and the
specialist contextf this research studyeed to betaken into accounwvhen the findings and

recomnendations of this study are considered

Basing the findings of this study on a solid foundation of workpléeetity formation
(Vygotsky, 199; Penuel & Wertsch, 1995; Billett & Somerville, 2004y present
opportunities for some of the findings of this study tadseontextualised andpplied to
tutors who enter into teaching with vocational and professional identitiehentd P, TAFE

or Further Hucation sectors

Discussion on the overall findings of t his study

The followingare proposed to improve the initial experiences of new tutors into the New
Zealand ITP sectomlhese representdeliberationon thefindingsin this report The
proposals preséed here are based on an interpretatibiine percepons provided by the

participants in this studyrhe analysis is reported with a focus on assisting the boundary
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crossing of individuals from initiatocational identity foundations towards transitioning into

an acceptance of the identity transformatiaquieed to alsdbecomeand to bedrades tutors

Much of this section is based on an alignmen
of the precepts of o&écr aft nbasedsohihgpworkaf®yepr opos e
(1964, 1968pnd the framwor ks pr oposed f or (Adresén&Wabb,s hi p o
2000) For instance, Pye defines one form of craftsmanship as beidgahenanship of

ri ské which describes how activities in the
predetermined resultaibis dependent otontinued observatioattuned to changes in the

material or tools or contexin order to continually produce qualipyoducts or outcomes

requirediinely nuanced judgementking umost care at crucial stages accompanied by

dexteity of touch/feel aligned to visual and aural informatidinese attributes proposed by

Pye may be matched to the three tenets of the scholarship of teaching and learning as

proposedy Boyer (1999 which lead to the scholarship of teaching. These tenetsare th
scholarships of discovery, integration and applicafidre scholarship of discovery may be

aligned with thecontinued observationgquired by trades and craft practitioners to

deconstruct comprehendrad applythe many maxims (Farrar, 2008), tacit (Gde) 2001)

and formalised knowledgespect®f the tradeo actual practiceThe scholarship of

integration requires the abilitp use judgemerfocused atitilising thetheoretical knowledge
underpinning trades practices fdaily workplace basegdroblemsolving The scholarship of

application requirethe applicationof kinaesthetic skillsowards working within the

parameters of the practicalities and actualities imposed by diverse workplace contexts

Therefore, an appreciation of the tenets of craftshigp as parallel constructs to the

scholarship of teaching and learning inform the suggestions proposed in this section to assist

trades people transitioning into trades tutors.

The followingproposas may be usefub supporttrades tutors to cross theundarybetween
workplace trades/craft based practice to teaching.rolesse suggestions assist the
transformation otonceptualisations based on craft, work and skill to scafiiottiraverse
across towarthcorporating aspects of the scholarship otiéag and learning pertinent to

vocational/trades learning and teachifigese are:

e The importance of a learning organisation approach to staff development.
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e The establishment and continual nurturing of both internal and external communities

of practice whth value learning and teaching.
¢ Animprovement in the current induction systems at ITPs.

e The alignment of trades tutorso workplace

teaching and learning to extend tieachingof craft knowledge.

The importance of a learning organisation approach to ITPs 0Ostaff

development

This studybés focus has been on the. perceptio
However, the two major components of identity formation are individual agency and the
affordances provided by tie®ciccultural arena in which identity conversion occurs (Penuel

& Wertsch, 1995; Billett & Somerville, 2004; Blaka and Filstad, 200fgrefore there is

importart contribution required fromiTPs various organisationsiructures to provide

adequatesuppat systems for new tutors particularto supportfor tutors who transition into

teaching from occupations which feature aspectsddminant existingocational identity.

The impact of staff developmemtaybe effectiveonly if supported by whole orgasation
goals(Viskovic, 2006, 2009Weurlander &StenforsHayes, 2008pf sustained excellence in
teaching directed towards the enhancement of learning for ITP stulléatal learning
organisation approach requingbole organisation suppoih partiailar, aspects beyond the
preview of staff developmethddulteducationncluding resources (time, money, expertise
etc.) which will assist the implementationtb&following sections on establishing and
nurturing communities of practice, improving indectisystems into ITPs and aligning

t r a d e sexigtingtwaorkplacéd training conceptualisations of teaching and learning to

existing initial tutor training programmes

Establishing and nurturing internal and external Communities of
Practices
Several intetwined and interelated communities of practices are traversed by new trades

tutors As discussed above in the section on identity and boundary cr¢gaes28 to 31)
trades tutorfiave traversettom the inner circle of an established trades basedmunity of
practice into big on the outer periphery of a new amdfamiliar community of practicéll

the research participants indicated an awareness of their changed-siateer, individual
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communities of practices in the form of teaching sesare alsamportant in contributing to

new tutor§shift from trades person to trades teadhtrycock & Kelly, 2009)

Work by Hodkinson and Hodkinson (2005) on the workplace learning experiences of
schoolteachers indicate three dimensions which infle¢e@acher @2arning These are the
individual disposition of the teacherthe practices and culture of the subject depanimn
which the teacher workandthe management and regulatory framewdrkthat the school
and the national policy leveFromthis study, the individual dispositions of the research
participants towards teaching and learning are largely positive. In contrastparéinjpants
report a culture dfear of change within their teaching sectigpage 25and support
structures frontheir teaching sections whichgwide only minimal influences on their
teaching practicépage 31)Therefore, theres a need to suppardividual teaching sections

towards an appreciation of the scholarship of teaching and learning.

The above may be heved by using a communities of practice model (Viskovic, 2006

Jawitz, 200 or the creation of an Oexpansive

ear

Hodkinson, 2005 based on work by Fuller & Unwin, 20x a mpl es of O&éexpansi

envi r on mehers l@arning about teaehing pertinent to this section include supportive

coll eagues, opportunities to engage with

learners, teachers provided with support to actually engage with a wide range aflearni
opportunities and supported professional development both within andtbetrafistitution

col

including opportunities to 6boundary cross?©d

The community of practice which encompasses the teaching s@@tiod & Middleton,
2003)of a new trades tutor provides important directions for their future development as

trades teachers. Importance misrefore be attached not only EBsisting new tutors but

alsoon providing adequate and relevant support to newgufor t e a ¢ hsimpgrticelag c t i 0

to develop communities of practice based

but also a community of practice based around teaching (Laksov, Mann & Dahlgren, 2008).

The impact of focused intervention by staff develgf@feurlander & Stenforddayes,2008)

also requiresupportby ITPOwider organisational structures.

Induction systems into teaching at ITPs need to be more effective
Various methods were used by different I'TRsticipating in this projedb introduce new

tutors to thenstitutiond s rosatigral structure and cultuide general, the introduction to
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teaching for most new tutovgas reliant on support from individust¢hools and in particular,

teachingsections.

Ther is a call fomn improvement ahduction sytemsfor new teachers (Smethem, 2007)
andtertiary teachers (Viscovic, 2006 & 2009)Vithin the New Zealand contextesd

practice induction of new teachers into the primary and secondary sectors (Cameron, 2007)
may provide direction for the tertiasgctor Some of the processdstailed include effective
orientation programmes, quality structured mentoring, common planning time (for teachers
teaching at the same level/subject area), intensive and ongoing developmental support for
both mentor and neteacher, encouragement and support for external teacher networks,
standards based evaluation, alignment of induction with whole institution improvement
approaches and building of systemic commitment both within and outside of institutes to

supportteacher6 pr of essi onal dE€amelm3OdTgnt and | earni

Aligning trades tutors existing workplaced training conceptualisations

of teaching and learning to extend the teaching craft knowledge of

trades tutors .

Many of theperspectives on teaching andrt@ag reported by participants in this study

indicate impressions drawn from experiences and learning acquired in workplace training of
apprentices and other workefherefore, alignment and consideration of the prior
experiences trades peopléngrintoteaching provides anitial platform from which to
springboard further learnirend understandingbout adult learning theories and their
contributions to better teaching practiSeiggestions to enhance the integration of workplace

based teaching and leéng models into initial tutotraining courses at ITPs include:
a) Using theapprenticeship model to provide mentoriognew trades tutors.

b) Inclusion of theories of leainginto initial tutor trainingprogrames which are

pertinent to workplace and tradésised learning and teauty.
c) Recogni si ng t hpeseided by traded baseclgamiogi e s 6

d) Providingrole models of trades tutorgho are committed to trades based learning
and who excel at teaching in the trades.

All the research participants hadnpleted an apprenticeship and reported experiasitte

training apprentices in the workpla@everal had trained a large number of apprentices
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the workplaceTherefore, there was familiarity with the precepts and practice of
apprenticeship trainingJsing the apprenticeship model to provide mentotongew trades
tutors provides a familiar platform from which to introduce the teaching and learning
principles which are aligned to ITP objectives.

There are many advag@s forusing the apprenticeshipéntor mode(Collins et al, 1989
Jawitz, 2007 for assisting new tutors into teachirtipwever the selection and professional
development of mentof€ameron, 20075 an important preequisite towards providing
new tutors witithe opportunities to learand utilise teaching and assment methodology
which alignwith their teaching context.

Howe (2006) recommendxemplary tacher induction programmes shodld nc | ud e
opportunities for experts and neophytes to learn together in a supportive environmen

promoting time for collaboration, reflection and acculturation into the professieadfing

(p. 288). McCormack (2007) reports on the effectiveness of using mentors to bring beginning
teachers into an O0insi der 0 emairgiwhidhmeludeand pr ov
humanistic, situated apprentice and critical constructivist perspectives. In the case of trades

tutors, the situated apprentices perspective would perhaps be the most familiar and useful

This perspective involves theemtor coachingnd demonstratingspects of teaching which

might include classroom management, teaching oastland assessment procesSegoing

support is providedy the mentoon the immediate issues and demands of teaching practice.

There is a need tacludetheoiies of learning pertinent to workplace and trades based
learning and teachingvhich scaffold from new trades tutors initial conceptualisations of
workplace learningin work on encouraging curriculum innovation in the teag of
engineering, Van Dreil &l. (1997) propose the importance of adopting a craft knowledge
perspective which relates to the conceptions and beliefs of teachers.

In the section on the new trades tufmenceptions of teaching and learn{ipgge 18)a

reliance on workplace based dats of teaching and learningrieportedThis reflects the life
experiences and histories of trades people wholly immersed in the practice of their trade or
craft In effect, trades tutors possess cultural caplt@ibowtiz, 2009)which is largely
submegedand/orunrecognised bgthersdue to its divergence from the mainstream
Therefore, the principles which underpidulteducation (Knowles, 1984) showddcourage

staff educatordo usethe existingknowledge basef new trade tutorto scaffold,launch and
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facilitatean exploration opertinent adultearning theorieg-irstly, to link the workplace

expertiseof trades people with broader understanding of workplace learning principles and

0t heoriesdé, exampled by s il} cognitiedpprenticipsni ng (L
(Collins et al, 1989), communitiesf practice (Wenger, 1994the workplace curricuim

(Billett, 1996; 2006)and learning as becoming ¢Hkinson, Biesta & James, 2008gcondly

to uiilise thesesociaultural theories of leaing todevelop further linkages withkstablished

humanistic and ciital forms of adultearning. Then, this magssist trades tutors in

acquiring the vocabulary and conventions of educational acadeacitce (Haycock &

Kelly, 2009). Thismay pavaheway tovardsa deeper, formalised gagement with study

which leadsto applying theschohrship of teaching and learning to their own teaching

practice.

There is also a need teaognise, value and harndsy a d e s t ueracigskh® mul t i | i
evidence fromtiis study indicates the literacies of trades tutors, on entry into the ITP

teaching workforce as being workplace constituted (Billett, 206@&ffect, theworkplace

discourse of trades based culture is one which is not based on the predominant relading an
writing literacies required within ITP academic settirigstead, it ipremisedn maxims

(Farrar, 2008), tacit understandings (Gamble, 2001) and workplace curric@ilets, {996)

which form some of the basis of craftsmanship (Ainley, 1993).

Henarel knew | was a bad readeBefore | took my trade exams | took two weeks off
just to study for it because | knew, | had to read through all my units again and it took
me two weeks to read through them all. Cos | had to read through things through two
or three times to actually understand it. It takes me so long and so much energy to put
into reading it that | have lost the content of it when | finish &m better at reading

now and it is only through practice really. Like | have only read one booKiiiie oyt

by the time | got to the end of it | had forgotten half of it anyway.

Maaka:And the other factors with the [tutor training] courses is that a lot of it is

written report, essay type, is what | anot used to eitherSo it takesif you have a

business person in, they could write a report quite quickly but I am struggling to do a

report, like quicklyyou know. I still doit,@ y2dG € O01 2F loAfAGe&> o
naturally.

Multiliteracies, as proposed by thewé&ondon Group (199&ecognisehe many ways in
which knowledge and skills are expressed in different cultural and social settiege
includeliteracies which are other than linguistith ey may be fivi sual me an

page layouts, screen formats); audio meaningsignsound effects); gestural meanings
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(body language, sensuality); spatial meaning (environmental/architectural spaces) and

mul ti modal .Meaningso (p

Therefore,bereisaneetbn ot only &édi sarm the academic
2009)andtos caf fol d from trades tutorsodo exdutst i
to alsorecognise the ways in whitcrade basednowledge and skills are attainexdten with

very little support from written materidf the multiliteracies inherent in tdes learning and
teaching are recognised, celebrated and rewarded, themthgbecome the impesufor

forming new pedagogies to better explain and in turn enheades based learning.

There is also a need to providee models for trades tutor©nly a few of the research
participants in the study deferremlrole modelsvho were teachers of their traddost of the
participants sought support froother new tutorsutside of their own teaainj sections
Three participarst were involved in embeddinigeracy clusters antbr at leasione
participant, his relationship with his Iiecy support tutor provided mamyportant

influences on his teaching practice.

Therdore, theras a need to provide trades tutors with role models to aspuwads Many
of the participants nametieir apprenticeship mentor or thaiitial trades tutors as people

who influenced their current teaching practice.

Arana:Everyone knew thdex-senior tutorlknew the trade inside out. You know, very
intelligentand the communit knew that [exsenior tutorjwas a leader as far dfrade]
went. But also[ex-senior tutor]liked to make classes fun and that influenced me. And
everyone likefix-senior tutor] guys who | did my apprenticeship at the same time still
go on about how fo[ex-senior tutorjwas, you know .And | want students that | have
taught to go, | remember how fuliranawas. You know, because that lives with me. |
want my student to have the same attitude.

Tipene:And [former tutor]inspired me to become the best thgpossibly could in my
industry. The way he did that was by showing us the many different things that you
can actually create with [material]. He had a broader, more lateral way of thinking
about processing and he made it look excitidlys he as a défent trainer from the
training that we have been brought up te brought up under, in that he as very
patient and he was kind and he explained things but in his personality, lay the gem |
guess of his teaching, was to be able to relate to our levettamto bring us up, lift

us up to a point when we can see that this is Wfgs, a very big inspiration to me
when | was a younppccupation]
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It is important to provide new trade tutors withe modelexemplarof learnercentredand
reflective practiorrs. These role models need togassionate about tindrade andabout

teaching the trade

Implications

Research orhe scholarship of teaching has largely been focused on university lecturers
Much ofthe literature from Higher ducation teaching reseh is concentrated on the
development of university lecturers as scholars and researchers (Andresen & Webb, 2000;
Boyer, 1990; Brew, 2003Research on vocational education haen directed at learners or
methods of instruction (National Council for Vdicaal Education Research (NCVER),

1997) Therefore, there is a real need to investigate how workplace bassgbpgd

influences the identity formation of trades tutors

There is also aeed to raise awarenesfthe strugglesll new tutors face when tidirst
commencéeaching at an ITAMMany of the participants reported workload issuesoesbated

by their unfamiliarity with ITPorganisationatulture, theneed to hone the theory aspects of

their trade, updatkCT skills and cope with the chanffem often selfdirected job roles to

working within alarge, more complex organisational structure of/&8A. With trades tutors,

the transition from familiar and substanti at
orientatedand different/unknoworgansationculture requires considerable adaption of

existing vocational identitylr h e 0 b erassiarocgss by individual tutots

assimilate into the wider ITP commungwptailsmuch supportrom individual teaching

sections, adukducation, staff deelopment, the individual ITP organisation and the wider

ITP sector.

Therefore this studgepresents a beginning position from which to continue researcthmto

underresearched area tvthdes based teaching and learning.

Conclusion

This study has beasonducted with a small sample of trades tutors from five ITPs in New
ZealandHowever, it has provided a rich source of information from which to better
understand the perspectives of trades people who embark on a career in teachinglzetrade

scholarsip of teaching and learning for vocational educators has not been aghlyrou
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researched topidhis study provides some ideas and direction for further research into the

scholarship of teaching and learning which is pertinent to trades based teacHemyingd.

It was hearteningo meet new tutors and to experience their initial enthusiasm for teaching,
their connectedness their craftfrade and their willingness to learn new skills, attain new
knowledge and imbibe new attitutes and worldviessreported in theecent review of the
New Zealand tertiary workforce (TEC, 2008)l tertiary sectors will be challengauthe

near futurdoy the impact of an aging workforddew tutors entering intthe ITP sector are

the potentialeaders of the futureithin boththeirindustries and institution# is therefore
important to nurture and support new tutors in the ITP sector to maintain and innovate
towards the provision of high quality teaching and improved student outcoheapproach
suggested fromhis study is to utilise trades peopéxtensive workplace based
epistemologica{ways of knowing)and tacit understanding of learning in the workplace to
extend learning and application of pertinent and contemporary scholarship on teaching and
learning. his supports new trades tusadnto the belonging process festablishment into the
ITP academic communities of practiteading to overall enlmcement of student learning,
improvement in teachingtaff efficacy and a commitment to onggiprofessional

development agadespeople and traddstors.
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Appendices

Appendix 1- Semi structured questions for interview

Becoming a vocational teacher: The perspectives of new trades tutors

1) Name: date of birth :

2) Telephone number: work:

3) How long have you been working at [ITP] :-

4) Qualifications from school:-

5) Trade qualifications:-

6) Other qualifications :-

7) Work history :-

8) History of teaching (include workplace mentoring, sports coaching etc) :-
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9) Programmes you currently teach :-

10) NZQA level of subjects you teach:-

11) Subjects or topics that you currently teach:-

12) Average number of hours you teach each week :-

13) No, of tutors in your section:-

14) Type of support you have been provided as a beginning tutor :-

15) Estimated weekly hours of support you have received :-

16) Certificate in Teaching (CAT) courses attended :-

17) Other professional development activities you have been involved with:-
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18) Any other comments on your development as a trades tutor:-

Thank you very much for completing this questionnaire J
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Appendix 2- Semi structued questions for interview

Becoming a vocational teacher: The perspectives of new trades tutors

Interview questions wifbllow on from the answeritors provide in the profile questionnairehe
guestions to follow are a guide and actual questions neale from the ones listed.

1)

2)

3)

4)

5)

6)

7)

8)

What were your main motivations in applying for and accepting a teaching position at
[ITP]?

Did you engage in much training or teaching in your previous role in industry?
2a) If the tutor did what did you enjoy about theaining / teaching role?

2b) If the tutor did not what would your most recent experience in a training role be
in?

In your current role as a tutor [#fP], what model have your based your teaching
practice on? (could also be mentor, experieneenieg experiences etc.)

Can you name someone who has influenced you in your present teaching practice?

How is your current role as a tutor, different from your previous role in industry?
(focus on trainero6s role if possible)

What contributiorhas #ending & completing a [initial tutor trainingourse made on
your current teaching practice?

Has there been someondlaP] you have found to be supportive in how you develop
as a trades tutor? Why?

What would youdike included as part of the [imatl tutor training]courses which
would help you develop as a trades tutor? Please give reasons.
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Appendix 3- Information sheet for research participants

Becoming a vocational teacher: The perspectives of nhew trades tutors

What is this research about

The case study research project is to find out about the factors that contribute to how
beginning trades tutors become teachers. You are invited to participate as you are a tutor in

your first or second year of employment as a trades tutor at [name ofinstitute.]

What it will involve

The research study will involve one interview sessions with you of about 1 hour. The
interview sessions with you will be to find out the factors that motivated you to begin a
teaching career at your institute, your work history as a trades person, your experiences in
learning your trade, your workplace experience in training and your perceptions of your role
as a tutor. You will also be asked to fill in a questionnaire which will gather demographic and

historical information about your education, apprenticeship and workplace experience.

How your interests will be protected

The interview sessions will take place at a date, time and venue that you and | will agree to.
With your permission, the interview will be audio taped and will take about one hour. At
any time you may ask for the recorder to be turned off. The recorded interview will then be
transcribed. The transcription will be returned to you for checking to ensure that the
transcription is accurate. The findings that eventuate from the study will be summarised in

a short report and this will be available for you to comment on.

At the end of the research process, the audio taped interviews and the transcripts will be
stored for five years after which they will be wiped or shredded. Your anonymity will be
maintained through out the research process. Your name, the workplaces, educational
institutions and people you have named in the questionnaire or the interviews will be

represented as pseudonyms in any report generated by this research project.

You may decline to be part of the process. If you agree to participate, you do not have to

answer all the questions and may withdraw from the study at any time.
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You are welcome to contact me to ask questions about the interview and research process
before you agree to take part. Your contribution to this research project will be useful to the

wider community of vocational educator providers both in New Zealand and overseas.

Selena Chan

Staff developer / staff educator & researcher
School of Humanities

PO Box 540

Christchurch.

Telephone no:- (03) 9408567 Email:- chans@cpit.ac.nz

This research project has been approved by the Christchurch Polytechnic Institute of

Technology Aademic Research Committee & funded by Ako Aoteoroa Southern Hub.
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Appendix 4- Consent form for interview

Becoming a vocational teacher: The perspectives of new trades tutors

| have read the information letter and have had the details of the interview explained to me.
My questions have been answered to my satisfaction, and | understand that | may ask

further questions at any time.

| understand | have the right to withdraw from the research project at any time, to decline

to complete the questionnaire and to decline to answer any particular interview questions.

| agree to provide information to the researcher on the understanding that | will not be
identified and the information is used only for this research and the publications that arise

from this research project.

| agree to the interview being audio taped. |also understand that | have the right to ask for

the audio recorder to be turned off at any time during the interview.

| understand that whether or not | decide to participate is my decision and will not affect

my treatment in the workplace.

| agree to participate in the above study under the conditions set out in the information

letter.
Participant :
Signed:- Name: Date:
Researcher:
Signed:- Name: Date:
Researcher:

Selena Chan, staff development & staff education
PO Box 540, Christchurch.
Telephone no:- (03) 9408567 mobile phone no:- 027 5408438

Email:- chans@cpit.ac.nz
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