
other disciplines in the course (eg. anatomy with
physiology; structure with function), and, frequently
positioning the material within the context of clinical
practice.

These two observations formed, in hindsight,
an embryonic teaching philosophy that influenced
my early teaching style and formed an initial
yardstick for self-evaluation.

The research-teaching link
Whilst developing my skills as a teacher I was also,
in parallel, developing skills and knowledge as a
researcher in neuroscience. This led to a number
of opportunities for cross-fertilisation between my
research and teaching, forming the beginnings of
a broadly-based research-teaching link that has
become central to my subsequent practice.

For me, the research-teaching link operates
on a number of levels. First, I am privileged to be
involved in a research area which is rapidly
progressing and newsworthy, and endeavour to
incorporate up-to-date information to shape my
lectures, labs and tutorials. I strive to get the
students to think beyond the findings. For instance,
I run a formative exercise during one of my
Neurobiology lectures, based around an original
research paper and a follow-up article. The students

are given guidance on how to
critique the paper and actively

e n c o u r a g e d  t o

contribute to the subsequent discussion on its
strengths and weaknesses. This exercise does
more than increase the students’ scientific
knowledge, because in the follow-up article, the
scientific paper was in fact retracted by the authors
because of mistakes in the methodological
approach. I use this as a springboard to get the
students to consider the Philosophy and Ethics of
science, and ask them to discuss how they view
the unnecessary use of experimental animals in
this situation and what they would have done had
they been the principal investigator.

Second, and more fundamentally, I am fortunate
to be able to apply my own research area to guide
my approach to students and to facilitate learning.
In my own work on positive reinforcement
mechanisms, I have shown how rewards strengthen
active synaptic connections in the brain, thereby
making us more likely to emit the same behaviour
that led to the reward. In the years that followed,
I have employed the philosophy that rewarding
students for their learning efforts strengthens neural
links between actions and outcomes, thereby
reinforcing those efforts. Actions can be as broad
as showing up to lectures, contributing to classroom
discussions and undertaking self-directed learning
activities and revision; outcomes include becoming
a self-motivated learner and, ultimately, achieving
good grades. It is likely that rewards also reinforce
the neural association between the situation and
the behaviour, hence I use rewards (usually
chocolate ‘Freddos’!) to encourage student
participation in class question time, not just for
supplying the correct answer. This involves even
the largest class of students in active listening and
learning and is frequently identified in the students’
written evaluation comments as a highlight for
engaging them in lectures.

Large class teaching – overcoming
the stereotypes
Taking a lead role in 2006 as coordinator in the
development and launch of the new Human Body
Systems (HUBS191) paper at the University of
Otago was a particular personal challenge. This
paper is compulsory for entry into all second-year
professional courses and Health Sciences degrees,
attracting large numbers of exceptionally driven
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students. With enrolments in excess of 1870
students in its inaugural year (2007), HUBS191 is
likely to be the biggest first-year Health Sciences
paper in the world. I have embraced and enjoyed
the challenge of overcoming popular beliefs about
the limitations on teaching and assessment
imposed by these larger classes.

An underlying philosophy which pervaded all
aspects of the design of this mammoth course
was to engender a 'deep learning' approach by
the students, ie. to encourage the seeking of
meaning and understanding rather than the
superficial learning of facts. Lectures of up to 800
students at a time were now framed as tools to
actively facilitate this understanding, with the
students expected to obtain the detail through
their own pre-reading. For many of the teachers,
this was a significant philosophical departure, as
it stepped out of the comfort zone of delivering
the ‘curriculum’ during a lecture to instead focus
on teaching concepts and making links across
subjects and disciplines. To offer support, I delivered
workshops to fellow lecturers and teaching fellows,
demonstrating how people might make this stylistic
transition. Pleasing student comment and
evaluations attest to the tremendous effort put in
by teaching staff to achieve this change.

For the students, in their first lecture I introduced
them to the use of concept maps (‘mind maps’)
as one tool for making links across subject areas,
during note-taking and revision. I enlisted the help
of the Student Learning Centre to demonstrate,
by engaging the students in drawing a concept
map of the topics I presented during my lecture.
In recognition of the diversity of the students’
learning styles and acknowledging that students
may bring a variety of approaches to learning from
their previous experience, concept maps were
strongly encouraged but not assessed.

Students doing the HUBS191 papers are a
heterogeneous group, including those who will be
successful in gaining entry into a competitive health
professional training programme, as well as 1000
others who will pursue science, physical education
and other careers. I believe that all of these students
to some degree should share an early appreciation
of the contribution that research and scientific
discovery make to the material they learn. Hence,

I strive to instil in them a passion for science at
the first year level which they will carry through the
diverse range of their career paths. In my HUBS191
lectures I instituted scientific vignettes, with the
theme "How do we know that?"  In these, I recount
interesting and often serendipitous discoveries
which underpin potentially 'common' knowledge.
An example is the accidental staining of individual
cells in brain tissue by the Italian physician Camillo
Golgi in 1873, which has led to our common
understanding that the brain is made up of millions
of physically distinct cells. Although the content
of these vignettes is outside the assessed
curriculum, they are selected to illustrate and
complement core material. In all the teaching I
have done at first year, I aim, through leading by
'enthusiastic example', to attract some students
by the thrill of scientific enquiry to pursue a research
career.

Leading by example
The relationship between teacher and learner can
be a lifelong partnership which extends beyond
the classroom into the areas of career and personal
development. However brief the actual contact,
this relat ionship can have far-reaching
consequences, since the influence of one’s words
and actions does not cease at the conclusion of
the lecture.  I still aspire to the good example
provided by a teacher at my Intermediate school,
as well as that provided by influential lecturers at
Medical School. These people motivate, lead by
example and direct you as a student into areas
that you might not normally venture. Sometimes
this is literal, in the context of inspiring students
into postgraduate research programmes, as I
myself was drawn into Neuroscience research at
Medical School by an inspiring teacher, who is
now a close colleague. This relationship in its
broadest sense can also be between teaching or
research peers, with a positive impact on the
practice of one or both.

Closing Remarks
In the practice of medicine, teaching is fundamental.
The Hippocratic Oath, taken in some form by most
graduating doctors, includes the reference: “…by
precept, lecture and every other mode of
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instruction, I will impart a knowledge of the Art to
my own sons and those of my teachers…”.
Perhaps a modern and less eloquent synthesis of
the Oath is an edict used to describe the acquisition
and (almost immediate) passing on of clinical
procedures to junior colleagues, known as the
“see one, do one, teach one” rule. The emphasis
is on passing knowledge from generation to
generation, and the implication is that the learning
involved is empowering and lifelong. Teaching
medical students was my first exposure to
pedagogy. It laid the foundations for my
philosophies on the need to shape student
approaches to learning and inspire them to visualise
their career goals, which I have woven into my
design strategies to facilitate student learning.
Teaching medical students is now a subset of my

teaching activities, supplemented by the teaching
of science students at all levels. Many of the current
highlights in my teaching come from the
postgraduate students in my laboratory, through
sharing the triumph they feel after a successful
experiment, and assisting them to interpret their
findings and formulate ideas. These students
arguably get the least of my physical time due to
my other demands, but are the most satisfying to
observe on their journey to becoming independent
researchers and, possibly, future collaborators. I
aim to use some of the Teaching Excellence Award
to honour their contributions and to provide them
with audiovisual and communications equipment
that will facilitate our group discussions and their
learning.

P E E R  A N D  S T U D E N T  C O M M E N T S

“HUBS 191 and 192 were and are bold
experiments in teaching large classes; not
just organizational experiments, but also an
experiment in shifting the way large classes
are taught. ….  John convened HUBS 191,
and it is no exaggeration to say that his
leadership was inspirational. His commitment
was total.”
Prof. David Green, HOD, Dept. of
Anatomy and Structural Biology.

“So successful was John’s influence that staff
who were initially reluctant to change their
teaching style are now advocating that the
changes in approach are carried on and
developed further in the subsequent years of
the health professional courses.”
Prof. Helen Nicholson, Dean, Otago
School of Medical Sciences.

“I found Dr Reynolds to be a committed
supervisor, who constantly challenged me on
both the academic and technical aspects of
my project, thus helping to develop critical
thinking skills that are required to complete
studies at this level.”
Dr. Toni Pitcher, the first PhD student to
have completed studies in my laboratory.

 “Of particular note was the involvement in
his lectures of research concepts and evidence
gained from research, which he used to
demonstrate the link between what is learned

in the lab and how it translates to lecture
material. Asking students questions about
material covered, or enquiring what their
thoughts would be in terms of the logical next
step in research, is an effective component
of Dr Reynolds’s teaching style. This
particularly encourages students to be actively
learning”
Lisa Smith, third-year Neurobiology
student (ANAT335), 2007.

“I believe that the qualities required for good
supervision are different to those required of
teaching. John has both. He is an extremely
enthusiastic supervisor who invests a lot of
time in his students and post docs. and is
actively involved in their research. He teaches
by example and encourages us all to take
part in and present at seminars and
conferences.”
Rachel Sizemore, a current PhD student
in my laboratory.

“John’s depth of knowledge and clear passion
for the subject matter enlivened our interest
and made the information real. We cannot
convey how important it was in our learning
process and enjoyment of medical school, to
have been taught by such an outstanding
communicator and passionate person.”
Vivienne Faithfull, Sophie Tapper, Lindsay
Todd, Felicity Dominick, past third-year
Medical students.



Dr Sean Weaver

Two sides: One Coin
I have a dual career: education and applied
environmental management. These two
complement each other in many ways, with one
informing the other in an ongoing cycle that has
lasted 20 years so far. Only recently have I become
more conscious of the remarkable synergy between
these two dimensions of my work, and why I have
never settled with just one or the other. My practice
enriches my teaching and my teaching enriches
my practice.

My approach to teaching is underpinned by
the words of one of my own teachers: “80% of
teaching is encouragement.” I have used this
notion as the motif of my professional work in a
sphere commonly plagued by messages of “gloom
and doom” about the state of the environment. Of

course it is true that there are many environmental
problems in the world, and some of them very
serious. My teaching is designed to inspire people
into action and in my experience action arises
more effectively from positive emotional drivers.

Part of encouragement is to foster student
confidence in their own abilities. One thing I know
as an environmental management and policy
practitioner, is that everyone is capable of doing
great things – even with the capabilities they bring
to the very beginning of a learning process.
Everyone in society has skills and capabilities
sufficient to make a positive difference for a more
enduring and prosperous future (in the face of
significant resource management challenges), if
only we decide to do so. Education for sustainability
is a process of building on that foundation and

Sean describes his students as “my favourite colleagues”. Sean’s dual

career in education and environmental management over the past 20

years has enabled him to be the cornerstone of the Environment Studies

undergraduate major. He brings to his classes “the commitment of an

environmental activist and married with it the discipline of a very good

scientist”. This means that his teaching is led by both research and

practice in his discipline. Sean believes that 80% of good teaching is

encouragement, for which he has many strategies. He also concludes

that “action without reflection is ineffective, and reflection without action

does not do anything”. To this end he draws on his diverse background,

including work in Vanuatu and Fiji, the Education for Sustainability Contract

funded by the Ministry of Education, and, policy consultancy to develop

current case studies for his students. Sean’s leadership and many

contributions have been recognised by students and the university through

a number of teaching awards over the past five years. 

S U S T A I N E D  E X C E L L E N C E
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providing people with the opportunity to practise,
sharpen their skills, learn from experience, and
improve their effectiveness.

Another aspect of this environmental pedagogy
is that people do not need to be converted to any
particular way of thinking – that is the way of
“environmental proselytism” which I do not practice
or encourage. There is a wealth of existing values
and knowledge to draw upon for the kind of
sustainable future so many people talk about. The
key is to apply those values and that knowledge
to the task protecting the things we value, which
include a wide range of essential ecosystem
services provided to society by nature for free.

I do not attempt to merely fill up a collection of
minds with facts and concepts. Instead I try to
coach students to use information to design
solutions to the problems that they already see.
This makes use of facts – plenty of them. This is
why my work is science-based: it is important to
understand how the physical system functions if
we are to present convincing arguments as to how
to align our collective and individual behaviors’ to
the flows of the Earth System.

Translating Science
We live in a society where ancient lore is not

enough. The people who make resource
management decisions demand credible answers
to their questions, and my job has been to train
students how to answer those questions. What is
defined as “credible” these days aligns closely with
evidence and scientific explanations, and with the
big issue, scientific consensus. So be it. And in
the process we learn the wonderful and fascinating
things that science can teach us, through the work
of those who have sharpened their awareness by
undertaking detailed observations of the dynamic
process of what we call “nature.” The stories arising
from these careful observations are compelling if
only they could be understood more easily by
those more interested in consuming science than
producing it. This is my job: translation.

The rest of my job is to inspire. This is more
likely when people get a sense that they are
respected, capable, competent, and powerful. So,
I spend a lot of time trying to help students see
this in themselves.

Medium and Message
There are a lot of opportunities in teaching
environmental studies to become a messenger of
big problems. The evidence is compelling and in
many cases does not make happy reading. The
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“bad news” storyl ine has characterised
environmentalism over the last few decades, and
as a result has cultivated a negative attitude. While
it is important to bear witness to the global resource
challenges we face (e.g. water security, food
security, oil prices, biodiversity loss, climate change),
if we want to turn problems into solutions we need
to inst i l  a sense of common purpose,
empowerment and a “can-do” outlook. This, in
my experience, is far more capable of motivating
people into action than doom and gloom.

Picking up any environmental science textbook
can be a sobering experience, leading to course
content that wears people out. I feel a responsibility
to engender a sense of hope in my courses, and
this means concentrating on solutions more than
problems. I have a friend and teacher who is a
counsellor and he once shared with me his view
that a healthy interpersonal relationship needs
about 80% positive messages so that necessary
negative messages have a strong container. If the
negative message gets beyond 20% the
relationship begins to erode. I apply this principle
to the design of my course content and teaching
delivery in terms of the ratio of positive and negative
stories.

One way that I do this is to package the
necessary facts of our condition in a fun way that
does not take it all too seriously. I am a big fan of
the way Ben Elton uses comedy to make
challenging social and environmental issues
palatable, and I see the wisdom in this
communication strategy. It is important to keep
learning ears open, and they will close up if the
medium and the message are too dour.

Another way that I build happy associations is
through a laughing workshop with my 300 level
class (Global Environmental Issues) early in the
course. I invite students to lie on the floor in the
lecture theatre and then I take them through a
laughing exercise that produces about 10 minutes
of unmitigated raucous mirth.

Interconnected World
I only teach one thing really: the world is
interconnected. I find many different ways to
express this because the interconnected world
presents a constant supply of examples, from the

hydrological cycle through to economic externalities,
environmental problems, and solutions. I explore
with students some of the implications arising from
a loyalty to an interconnected theory of reality: how
could there be a boundary between Nature and
Culture? How could there be a value system that
cares for Nature more than it cares for people?
This theme of interconnections is something I
explore in a spiralling hermeneutical that slides
down a rabbit hole from ecosystem dynamics to
the political implications of no-boundary between
self and other. I teach applied interconnectedness,
and so I consistently invite students to find ways
to discover and expand their passion and then
press this into a professional form capable of taking
into the workforce.

The way I do this is best illustrated in my 300
level Global Environmental Issues course which is
divided into two parallel curricula each worth half
of the final grade. One focuses on a holistic outlook
presented in lecture content to cover the breadth
and depth of the field of interconnections as a
discipline underlying an inquiry into global
environmental issues. The other is a training
programme in literature-based research and
analysis, designed to coach students to drill
precisely and deeply into an issue. The focus of
the former is broad, whilst the focus of the latter
is narrow. Both the broad outlook and the sharp
focus are reconciled as core components of the
skill-set of an effective environmental professional,
capable of seeing the forest and the trees.

Final Note
My plans for the future are to spend some time in
the ‘practitioner space’ as a climate change policy
and carbon markets consultant, also offering
educational services to the business, policy and
management sector (and some contract teaching
at the tertiary level). I have projects in Vanuatu and
New Zealand and do international climate-policy
work at the UN and World Bank. I will never stop
being a teacher because teaching is in my blood,
but  my focus  a t  th i s  s tage  in  the
educator/practitioner cycle is to direct my
educational capabilities into working more closely
with decision makers and leaders.
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P E E R  A N D  S T U D E N T  C O M M E N T S

Sean Weaver is a uniquely gifted individual
who exhausts himself every year because of
the energy, passion and excellence he brings
to his teaching. He is the cornerstone of the
Environmental Studies undergraduate major,
and its growing success at Victoria University
is in no small measure due to his inspiring
contributions. I am constantly encountering
students who voluntarily offer unstinting praise
for the course content and the way the material
is taught. If there is one quality which I think
distinguishes Sean’s teaching and marks him
out as worthy of a national award, it is the
passion and conviction he brings to the
subject.
Richard Willis, Acting Head of School,
School of Geography Environment and
Earth Sciences, Victoria University of
Wellington

The most important gift Sean offers is to
inspire students – to learn, to do research,
and to get active. He adds skill and capability
building to inspiration, to create an awesome
and persuasive mix. But he also encourages
many to go on to graduate study, so that they
can hone their skills and make an even more
powerful contribution in their careers. In doing
these things, Sean has had a very clear and
major impact not only on individuals but on
a whole generation.  I am not surprised that
Sean is consistently praised by his students,
and sought after to supervise postgraduate
thesis work.
Ralph Chapman (Associate Professor),
Director, Graduate Programme in
Environmental Studies, Victoria University
of Wellington

Sean has a real ability to convey the key
messages of complex issues in ways that are
interesting, understandable to ‘lay persons’
and have a relevance to those persons’
everyday lives. In short, he engages his
audience. It is clear to me that he does this
in the classroom as well. This is because I
have seen how his candidate Masters and
PhD students look up to him and pursue their
work. They are engaged in the subjects of
their study with such a passion that it is clear
to me they have taken on some of Sean’s
passion for the environment and environmental
education. To me this is the mark of a great
teacher.
Murray Ward, Principal, GtripleC, an
international consultancy, formerly,
Manager Climate Change, New Zealand,
Ministry for the Environment.

I can confidently say that I learned more from
Sean’s Environmental Studies paper than any
other course I have taken. While the focus of
the course is ostensibly to study the many
environmental problems faced by the
inhabitants of this planet, Sean’s teaching
extends significantly beyond this, illustrating
the vital links between social issues,
informational problems and importantly, the
common gap between environmental science
and policy. This latter concern provides the
core focus of the major assignment of the
course; that being a comprehensive policy-
style report which incorporates an
environmental issue, related policy and
recommendations. This report and Sean’s
assistance with it, has more than anything
else in my degree, helped me develop the
necessary skills required for post-graduate
study or work in the area of research or policy.
Pat Horsley, 3rd Year Student



Dr Marc Wilson

Good teaching is like good parenting – we want
our charges to leave  and make their way in the
world able to effectively and independently do
what we teach them, and ideally to exceed our
hopes and expectations of them. To achieve this,
teachers and parents must allow those in their
care the opportunities to push the boundaries of
the world around them, to learn where those
boundaries are, and where their own boundaries
lie.

Providing supportive opportunities can be
harder than denying them or pretending that they’re
unimportant. Opportunities can lead to failures
(important lessons about what not to do) and
skinned knees, but they allow for defining

experiences and memorable triumphs. The triumph
and enjoyment of riding without training wheels
can only happen if one has the opportunity in the
first place, and there should always be the possibility
that just this sort of triumph can come from good
teaching.

 “Students who haven't seen a film on
sexuality and communication prefer it to a
lecture on history they haven't heard...”
(Reynolds, 1977, p.82)
Apparently students may not enjoy learning

about disciplinary history or research methods,
particularly if they are required to, and in large
classes. Yet history and methods are two
foundational areas that define disciplinary

Marc has captured the “magic of learning” to inspire students to achieve.

Over his 14 years of teaching, Marc’s approach has evolved from trial

and error, to the development of a personal teaching style and philosophy,

to teaching based on the scholarship of pedagogy. Most of Marc’s

undergraduate teaching occurs in a paper with the largest number of

students in the school (over 800 students). That paper is one of the

foundation courses required for continuing study in psychology. Despite

the size, nature, and, for many, the complexity of the subject, Marc has

developed a framework for course design and delivery that overcomes

these potential barriers. Displaying strong leadership both within and

beyond the university, Marc has had an integral involvement with Victoria

University’s Te Ropu Awhina support programme for Māori and Pacific

Nations students in the Faculty of Science. He is regularly involved in

school visits, on-campus visits, and presents or teaches at the invitation

of outside organisations. Marc’s summary is that learning should be

“challenging but enjoyable, not taken-for-granted but intriguing and fresh,

sometimes unexpected but always intellectually satisfying”.

S U S T A I N E D  E X C E L L E N C E
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boundaries. Psychology students, on the other
hand, want to learn about brains, and
schizophrenia, and relationships – the psychology
that intrigues them. Add to this that the classes in
which these topics are taught tend to be both
required AND large. The trick, then, is to take
important disciplinary content that students may
find unappealing, in a context they find unappealing,
and present it in an engaging, fascinating and
interactive manner. This is exactly the context and
manner in which I try to teach – required classes
of up to 800 students.

I love learning and teaching, so I want to facilitate
the best learning context that I can, and to develop
the knowledge and skills that help me. Learning
should be challenging but enjoyable, not taken-
for-granted but intriguing and fresh, sometimes
unexpected but always intellectually satisfying. My
own teaching has evolved and developed, first
through trial and error (natural selection in teaching!)
then as I started to develop an actual teaching
philosophy in my search for a personal teaching
style. Recently I have been influenced by research
on the scholarship of teaching, and there I’ve been
pleased to find support for at least some of the
naïve principles that drive me.

At first-year, I teach Social Influence, History
and Research Methods - one ‘fun’ content topic
(an incomparable opportunity to teach students
about the studies that had first inspired my own
interest) and two topics that are foundational for
understanding what follows (considered by many
as not an incomparable opportunity, or at least not
incomparably good). Yet research skills, and the
ability to critically evaluate research, continue
throughout our programme – through compulsory
second and third-year papers, to a well-developed
understanding of the role of science in
contemporary psychology. This provides a scaffold
for appreciation and evaluation of more recent
critiques and alternatives that have developed in
response to traditional methods.

Without the ability to critically evaluate research,
student researchers risk being ‘hoodwinked’ by the
more analytically sophisticated (i.e. me). An essential
step on the path to independently and confidently
evaluating one’s own, and other’s, research is to
actually do research. Engaging in an activity makes
it personally relevant, and personal relevance is a
strong predictor of quality learning. This offers me
opportunity, inspiration, and plain old fun, in dealing
with the difficulties and triumphs of teaching.
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My goals of teaching then, are to facilitate a
learning experience that produces students who
can
■ appreciate the context of philosophical and

ideological issues associated with different
‘ways of knowing’ in psychological research.

■  implement the methodologies taught
appropriately and to a high level.

■  critically evaluate their own and others’ work.
 Above all, I really want people to find and enjoy

their own place in my discipline, including
confidence and self-efficacy to find out what they
need to know and where to get it even after they
are no longer part of my classes!

These goals occupy two levels – the aspiration
to provide a context for learning about the doing
and understanding of psychological research that
assists people in actually continuing on to their
own independent psychological research, but firstly
to enthuse them with the desire and motivation to
do so. Among the major principles that drive my
teaching are:

Respect
One could prepare the perfect learning experience
without that necessarily translating into effective
learning if one doesn’t respect and show respect
for one’s audience. I have always sought to
remember my own student experience and to treat
those who come into my class as individuals with
their own histories, competencies, and interests.
In large classes, students can feel like ‘just another
face in the crowd’ so I always arrive at lectures
early to chat, and explicitly invite them to introduce
themselves to me before or after the lecture, during
a weekly public lunch on the Kirk Overbridge, or
in my open-door office hours. It’s hard to remember
800 names, but I always ask the name of a student
when they come to see me, or ask a question in
class.

Engagement
Horses only drink if there’s water and only if they
can be drawn to it, and learning is predicated on
first engaging student interest. Students hope to
be engaged by what they are taught, and it falls
to us to live up to that expectation, and reflect
when it isn’t happening. Enjoyment is a strong

motivator;  I approach my teaching as a
performance specifically designed to develop
engagement through appropriate but entertaining
illustration and a range of exercises, large-scale
experiments, and demonstrations to hold student
attention and illustrate lecture material. In-class
demonstrations serve multiple positive functions,
including attracting and holding attention when
they might otherwise be drifting and creating active
learning experiences that memorably bring to life
demonstrated principles - course highlights that
students and teachers can enjoy.

A framework for learning
Most of what I teach is novel, so I draw on the
experience people bring to the classroom to
illustrate my teaching, in effect hanging new material
on the coat hooks of existing knowledge. Personal
relevance is a powerful learning aid. I work to
establish the relevance of new concepts by using
topical analogies from everyday life and popular
media - we know that such analogies function as
aids for understanding, recall, and encouraging
critical thinking. Psychological material is my
narrative; I see my role in the classroom as a
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narrator, and I deliberately construct my teaching
persona around this. Classes are an interactive
story, not about ‘transmitting facts’, but an
apparently casual storytelling performance that is
a part of the framework for learning. These stories
have protagonists and antagonists, with motives
and modus operandi, gravity and/or humour, all
to be fleshed out as part of the story that is the
meta- f ramework for  course mater ia l .

Learning through doing
We learn better when we interact with course
material. Classes include demonstrations using
volunteers, think-pair-share and active listening
exercises, and inquiry-based learning opportunities
where students are invited to predict experiment
outcomes where possible. We always discuss the
outcome and its potential causes, because that
is when demonstrations are most effective. My
favourites include an apparent demonstration of
mind-reading in which I predict the name (from a
phonebook) that a student has selected, and
dyeing my hair for the first class as an example of
experimental manipulation that affects the way
students perceive me. I always include significant
empirical research components, wherever possible
giving choice of research topic. As students
advance, it is important that they are not simply
guinea pigs for the ‘research’ they are required to
summarise, but are the researchers – to ‘own’
their data. While it involves a lot of work, third-
year students choose a cutting-edge topic to
research and we collaborate to produce a
manuscript that can be submitted for publication
in ‘real’ journals.

Organisation and integration
Effective teaching starts before the students and
teacher meet in the classroom for the first time.
Courses should display integration and consistency
across lectures, laboratories, and assessment.
Ultimately, learning outcomes (grades, knowledge,
etc) should reflect the capabilities developed and
learning experienced, rather than an artefact of
course dis/organisation. Even my use of humour
in classes, though it seems spontaneous, is
designed to address specific teaching goals such
as illustrating a point, breaking the tension or routine,
or as a cue for later recall. I strive to be a competent
and organised educator, while trying not to look
too organised – it’s only a good performance if
nobody realises it is one!

Ultimately students’ success must be their
own, but… the best teaching efforts facilitate
students towards their own learning, and
provide them with the tools and self-efficacy
to continue to learn long after they are no
longer a part of our courses and institutions.

The future…
Next year I’m looking forward to consolidating my
teaching. That will involve attending the APA
Teaching of Psychology, and HERDSA conferences
in the US and Australia next year - meeting some
of the people whose work has inspired and
equipped me in my own teaching. More than that
though, I’m really just looking forward to the start
of the year, when I get to enjoy once again the
thrill of performing for my large class and the
opportunity to show that the world isn’t always
how we think it is!

P E E R  A N D  S T U D E N T  C O M M E N T S

“I thought I would write to thank you for what
I learned from you in the advanced research
methods paper. What an excellent paper that
was! It was by far the most useful paper of
anything I took at an undergraduate level. I
frequently find myself turning to the workbook
we were required to compile (an inspired
inclusion in our assessment!), both for my
own purposes and to help others. It is an
invaluable resource. Who would have known
I’d end up actually using Cohen’s Kappa?”
 2006 email from a 2004 student

“I have looked to Marc as a role model in
regards to pedagogical strategies for teaching

and approach Marc as a ‘first-port-of-call’
whenever I am in need of some expert advice.
His ability to keep challenging himself in the
‘how to’ of teaching means he continually
tries to improve and while doing so, motivates
me to do the same”
David Gittings, Senior Tutor in Psychology

“Marc’s overall manner and positive attitude
toward students has helped to create an
atmosphere where they are comfortable asking
questions and seeking further guidance.”
Dr. Andrew Robertson, tutor



Adrian Woodhouse

Teaching offers me the privilege to be entrusted
with the responsibility of ‘lighting the fire’ in the
minds of my students. I believe that to be effective
as a lecturer, one must create a safe and welcoming
environment that is both interactive and
collaborative. I see the classroom as a foundation
for the promotion of practical industry applications
as well as an environment to hone critical thinking
skills.

Creating a Learning Environment
My teaching environment accommodates a variety
of adult learning styles and encourages students
to present their opinions while respecting the
opinions of others. Giving all of my students a

voice in class provides them with the benefit of
peer learning by enriching the course material with
personal experiences and knowledge. It also allows
them to take responsibility for their own learning
and, therefore, enhances the integration of their
new knowledge into practice. Because I have to
meet diverse industry needs, I teach broad as well
as specific skills. As an academic, I teach students
with little or no industry experience through to
those with considerable experience from many
sectors of industry, including restaurants, cafes,
hotels, corporate catering, rest-homes and student
hostels.  Each student brings different perspectives
and consequently their needs and desired
outcomes differ, depending on their ambitions.

Adrian commenced teaching seven years ago following a chance meeting

with a previous lecturer. Adrian describes his teaching ambition as being

to “inspire, motivate and teach students” in a way that enables him to

“light the fire in their minds”. In order to achieve this goal, Adrian takes

care to create a learning environment that embraces the diversity of his

students and that ensures all students have the opportunity to contribute

to and participate in the learning process. He regularly adopts an active,

co-operative learning strategy in which students with different experiences

and knowledge are paired, thus providing a collaborative learning effort.

A particular strength of Adrian’s is his use of on-line technology that

enables him to bring innovative approaches to his teaching thus providing

flexibility in workplace learning practices. Remaining attentive and

responsive to industry trends is vital in Adrian’s work. He is an active

member of the New Zealand Chefs Association and works closely with

industry. Adrian draws on feedback from colleagues, students and ITO

moderators to reflect on and inform his practice.

S U S T A I N E D  E X C E L L E N C E
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For example, a student who works in a hostel may
have an innate interest in the nutritional content
and costing of a dish while a student with a
restaurant background may be more interested in
the creative and visual aspects. I encourage a
learning environment where such diversity is valued
and utilised.

Learning Styles
Many of my students identify as kinaesthetic
learners. While most of my programme is centred
on acquisition of practical skills, there is also theory
content. One of the strategies I use to
accommodate a kinaesthetic learning style during
theory based lessons is to require the students to
physically simulate the information being taught.
One example involves teaching students the theory
of how  consommé is prepared:  minced meat and
egg whites are placed in a pot with stock which
is unclarified and contains impurities, heat is then

applied and the egg
whites and meat
coagulate, removing
the impurities from
within the stock.

What results is a mass of coagulated protein and
a crystal clear soup. In the practical simulation I
allocate roles to students such as heat, meat, egg
whites, stock and stock impurities. The ingredient
students are placed in the centre of the classroom
and mixed up. I then ask the heat-labelled students
to work with the group of mixed up ingredient
students and show the resulting effect. The heat
students get the students labelled as meat, egg
white and stock impurities to connect together,
leaving only the students labelled as stock free. It
is a physical and fun display of what occurs within
the soup as heat is applied while addressing the
needs of a kinaesthetic learner.

Working Collaboratively
In order to succeed in the hospitality industry, it is
imperative to work closely with others and to value
team work. To enable me to foster these aspects,
I implement a co-operative learning environment
as part of my holistic approach to the classroom.
Students are provided with opportunities to work
collaboratively and to process their learning
reflectively which enables them to share experiences
and develop a wider appreciation of industry needs.

Recently I taught a lesson on the subject of
preparing and cooking fish in a commercial

kitchen. I devised an exercise in
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which I placed the students in pairs and asked
them to develop a menu based on fish preparation
techniques that we had covered earlier. What
made the exercise interesting is that I paired
students with different industry backgrounds, for
example one from a rest-home with one with
restaurant experience.  I asked them to include
the cookery techniques of frying, baking, steaming
and poaching. To value the contribution and work
histories of my students, I suggested that they
not include any of the dishes prepared during
class but base them on their own experiences.
What resulted was a collaborative learning effort.
From their combined experience they created a
new dish and learned from each other.

On-line Support
Most of my students are high users of technology
and on-line learning allows me to individualise my
curriculum and customise it to the needs of my
students and local Industry. I make use of on-line
tools in my day-to-day teaching practice to create
an environment of comfort and familiarity as well
as provide an expanded access to resources. I
have developed a blog site where students can
view movies of dishes they will prepare during the
course. The site also contains footage of past
students training for and competing in cookery
competitions (both local and national) and theme
dinners held over previous years. While useful as
a flexible learning tool, it also allows students to
view practical content that is taught during the
course prior to it being formally introduced.
Recently I have taken this initiative one step further
and converted our practical movie clips to a format
that allows students to download them to their
iPods. This allows the student to watch a movie
clip of a summative assessment without the use
of an internet connection. Many students have
already commented that they are watching
assessments while riding the bus to Polytechnic
or on their break at work.

Enriching the Unit Standards
To try and overcome the restriction of working
with a unit standards based course, I employ
strategies that enable students to develop
additional skills that unit standards do not
recognise. Perhaps the best example is a

component of the course that requires students
to work together in a restaurant. The Polytechnic
operates a fifty seat restaurant which is open to
the public for sixteen weeks of the year. Students
are placed in small teams which are responsible
for certain sections of the menu (including menu
design). In their groups they decide on roles which
include Head Chef, Sous Chef, Chef de Partie to
Commis Chef, and allocate duties and set
timelines. The restaurant provides the students
with opportunities to receive formative and
summative feedback about the food from paying
customers. At the end of each service the “Head
Chef” visits each of the tables and thanks the
patrons for dining at the restaurant. This interaction
provides customers with an opportunity to give
direct feedback on their dining experience. In
conjunction with this verbal feedback, written
feedback is also obtained in the form of a small
evaluation that each table completes describing
their dining experience. The “Head Chef” collates
the feedback from the dining room and reports a
summary to the class at the lesson debrief. The
majority of feedback is positive and encouraging
and the direct effect is that the students continue
to build individual confidence and belief in their
capability while empowering the class as a whole.
The students are asked to reflect upon the
suggested improvement comments and
implement changes during the following restaurant
service which provides students with an
opportunity to self assess their performance and
implement the required changes. After the changes
are implemented the students can collate new
formative feedback from the restaurant and track
the success of their changes

The Future
The award will help my plan to continue to upskill
 as both a culinary practitioner and as an educator.
I plan to further develop my expertise in flexible
delivery modes, and although I already have a
Certificate in Adult Teaching, I will enrol in a
Graduate Certificate in Tertiary Learning and
Teaching.

I will also upskill in advanced patisserie and
further my M-learning work, including the
production of podcasts which students can view
prior to their face-to-face sessions.
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P E E R  A N D  S T U D E N T  C O M M E N T S

Throughout my education I have never had a
teacher that has offered me the support and
inspiration that Adrian did. I think what makes
Adrian such a respected tutor is that he not
only treats you as a student but also as an
individual, who both share in the same
dedication and passion for the industry. Not
only is he thorough and informative, his door
is always open and through motivation
encourages you to work to the highest
standard.
Morgan Laurence Thacker
Level 4 Cookery graduate 2007

Adrian’s approach to teaching embraces the
diversity of his students and he constantly
finds ways to utilise the experiences of all
students. Adrian creates a positive learning
environment where students are able to
contribute and participate in the learning
process. One of the strengths of Adrian’s
teaching is his ability to develop the students’
critical thinking and provide them with a course
which is closely linked to the needs of the
industry.
Steve Ellwood
Cookery Lecturer, Otago Polytechnic

As a student of Adrian’s I believe he always
made student learning a priority. In my opinion
Adrian is an incredible teacher  with great
communication skills and flexible learning
options, setting students up for a great future
within the hospitality industry. Adrian saw an
amazing opportunity within the internet using
blogs and youtube.com. He created videos

on a daily basis recording practical classes
and making them available for students to
refer back to for assessment.  Not only was
this a great opportunity for flexible learning for
the students but it still offers assistance now
we are in the industry.
Jodi Ball
Level 4 Cookery graduate 2007

Students enjoy how Adrian relates the theory
component to real life anecdotes of his industry
experience. Students also acknowledge the
lengths to which Adrian has gone to make his
teaching accessible and inclusive for differing
learning styles. Adrian applies an open door
policy that allows the students to be dealt with
as individuals. Fellow staff members comment
on his helpfulness, his mentoring of new
lecturers, his positive attitude to his work, and
openness to new ideas for teaching
Tony Heptinstall
Programme Manager Cookery, Otago
Polytechnic

Adrian is constantly in touch with the hospitality
industry through regular Chefs Association
meetings. Adrian ensures that local chefs have
input into his students’ training through their
inc lus ion  in  course  deve lopment ,
demonstrations, motivational talks and
restaurant visits. The students speak highly
of him and enjoy him as a teacher.  He has
inspired many including myself to carry on
with a career in hospitality.
Mark Lane
Chef /Owner, High Tide Restaurant






